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ENHANCING MOTIVATION AND ENGAGEMENT: THE ROLE OF
ADAPTED TEXTS IN TEACHING FOREIGN LANGUAGES

Abstract. This research paper examines the impact of using adapted texts in teaching foreign
languages, particularly on the material of Jane Austen's novel "Sense and Sensibility”. The purpose
of the study is to find out whether the use of adapted versions of authentic texts has a favorable
effect on learners’ motivation in language learning. This experimental study compared group of
students exposed first to the authentic and then to the adapted version of the novel in terms of their
motivation for sustained foreign language acquisition. The results show that the level of motivation
was higher during the group's work period with the adapted text compared to the group's work
period with the authentic version. This finding suggests that adapted texts that are slightly
challenging in nature have the potential to successfully increase students’ motivation and
engagement in the process of language learning. The article explores the implications of these
outcomes for foreign language teachers and provides recommendations for the implementation of
adapted texts in foreign language teaching.

Keywords: adapted text; adaptation; motivation;authentic text; original text;unfamiliar
words;confidence; language proficiency; excessive complexity; engagement.

Introduction

To develop authentic cultural and communicative competence in foreign language acquisition,
the choice always falls on authentic texts and materials.However, insufficient language proficiency
and background knowledge, cultural and moral sensitivity may be the reason why authentic texts
cannot be used in the language learning process.In this case, an adapted version of authentic
materials can serve as a valuable tool for language learning.An adapted text is a modified version of
the original text in order to make it accessible to the students' language proficiency level and to give
it a culturally and morally appropriate character that meets the students' perspectives.What are the
exact reasons for applying adapted texts in foreign language acquisition?McDonough and Shaw
explain why teachers need to adapt materials in the language classroom:

e Cultural acceptance is the important factor in language classroom, so the culturally
inappropriate topic or photograph should be replaced or adapted.

¢ While reading the text, students can easily comprehend it and the learning process will be
ineffective and wasted with less insights.

e Conversely, comprehension of the text is excessively difficult for students' language levels,
so adapted texts will be required.

e Time management is another important factor in any lesson, if one text takes too long to
understand and there are too many exercises in it, an effective way is to adapt the material to meet
the demands of time.

e Also, the content of the text may be too formal for the content of the lesson, in which case
adaptation may be one of the solutions. [1]
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All adapted texts cannot be applled to Ianguage Iearnlng classroom in accordance with
IliyaFrank, adapted authentic texts must contain the following text adaptation technologies:

e Long paragraphs in authentic version should be divided into two or more parts.

e Too long sentences also should be divided into parts in order to meet the readers
competence.

e The words in the indirect meaning should be accompanied by its explanation.

e Often used words cannot be always accompanied with translation, one translation is enough.

e Personal names cannot go under the shift in the process of adaptation. [2]

The use of adapted texts has always been overlooked and ignored by many foreign language
teachers and linguists because of their non-authentic use in real-life communication. But in today's
research work, we are aiming to talk about the positive impact of adapted texts on learning a foreign
language in different aspects by comparing the use of authentic and adapted texts in language
classroom.
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Research materials and methods

Adapted texts have various features that develop and improve the learners’ and teachers’
motivation. Speaking of motivational aspect of adapted texts, we can illustrate various theories of
scholars such as “Affective Filter Hypothesis” and “Comprehensible Input Theory” by Stephen
Kraschen, “Zone of Proximal Development” by Lev Vygotsky, “Cognitive Load Theory” by John
Sweller.

Lev Vygotsky, in his theory called “Zone of Proximal Development”, states that learning
materials and assignments should not greatly exceed the potential capabilities of the student, so that
learner does not lose motivation due to excessive complexity of materials and activities.[3] Also,
John Sweller provided similar concept, explaining that applying adequately complex materials in
accordance with the learner’s current competence fosters achieving the successful absorption of the
material.[4]

The American psycholinguist Steven Krashen presented the "Theory of Comprehensible Input”,
which contains 5 hypotheses in second language acquisition, in which 2 hypotheses are closely
related to the application of adapted text: “Input hypothesis” and “Affective filter hypothesis”. In
the first hypothesis, students will learn the target language effectively if the learning materials are
not much higher than their current level. The second one called “Affective filter hypothesis”
emphasizes the impact of negative factor in language learning such as embarrassment, fear or self-
consciousness. [5] These negative feelings can arise in the result of the over challenging study
environment.

Overall, we can say that applying the adapted texts which is slightly challenging for the learner
can be considered as the optimal way to keep the motivation of the students during the lesson.

However, what does “slightly challenging for the students’ current competence” mean?
Regarding vocabulary, Norbert Schmitt states that 94-95% of the text should be clear and
understandable, and the remaining 5-6% of the text can serve as new words. [6]

In order to check whether the adapted text will help increase students' motivation and
participation in language classes, we conducted an experiment with 16 students of Al-Farabi
Kazakh National University, majoring in “6B01704-Two Foreign Languages”. The general level of
language proficiency of the students was pre-intermediate.To see the exact results, we used an
authentic and adapted version of the same text and compared the results.

Research results

As a main material for the experimental part, we took authentic and adapted version of “Sense
and Sensibility” by Jane Austen. The adapted version of the book is retold by Elizabeth Walker.
The authentic version of the first chapter were read by students on a lesson and it consisted of 1527
words. Students spent about 30 minutes to read the first chapter and approximately they reread it
over 6 times. The reading was followed by a discussion and a question about the plot of the first
chapter. Student participation was not very active; students were mostly silent and kept asking
about unknown words they encountered. After the discussion, students were asked to list unfamiliar
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words they noticed from the authentic verS|on of the first chapter Overall the list was full of 127
new words which consisted of 8% percent of the text. (Figure 1)

127

words
“(8%)

= Unfamiliar words = Familiar words

Figure 1 - The number of known and unknown words in the first chapter.

One paragraph of a chapter consisted of 200-210 words, and the number of new words in it was
18-19 which is the 9% percent of one paragraph. (Figure 2)

(aoaon

v

= Unfamiliar words = Familiar words

Figure 2 - The amount of familiar and unfamiliar words in one paragraph.

Among the new words were seldom-used words that required additional explanation and
translation, for example, words such as bequest, moiety, tardy, amiable, earnestly, breach, bid,
forbearance, imbibed, exertion, affliction, agony, acutely were complex words for students with
pre-intermediate proficiency to grasp and comprehend.

The last check was the test regarding a plot of the first chapter, test consisted of 13 questions.
The result of the test was not successful. The average point was 4,5 out of 13, the lowest point — 2
and the highest point - 8. The individual results of student were demonstrated in diagram. (Figure 3)
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Figure 3 - The individual points of students.

Regarding motivation, students shared that they lost their confidence due to the complexity of
the text and most of them reread one paragraph about 6-7 times and couldn’t understand the half of
it.

The next stage of practical part was conducted by using the adapted version of the second
chapter retold by Elizabeth Walker and it consists of 1583 words. Students read an adapted version
of chapter 2, which they were given 30 minutes to read, but students finished it in 23 minutes, 7
minutes ahead of the required time. The first activity was discussion and retelling of the second
chapter. The participation of students wasbetter than the first chapter and students were motivated
enough to take a part in discussion. After the first activity, we moved on to the second, making a list
of unknown new words. Overall, the number of new words was31 out of 1583 which is the 1,96 %
of the second chapter. (Figure 4)

31 words
(1.96 %)

1552 words

98,04 %

= Familiar words = New words

Figure 4 - The percentage of new words and familiar words

Among these 31 new words, words such as carriage, servants, shewing, moiety needed
additional explanation because of their ancient characteristics. The remaining new words didn’t
cause anexcessive complexity for students to learn and remember.

The test was the next assignment to test the use of adapted texts in language acquisition. As in
the first stage, it consisted of 13 questions on the plot of chapter 2. The average point was 10, the
lowest —6 and the highest point was 12.Individual test results are shown in the diagram. (Figure 5)
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Figure 5 - Individual test results of students.

Students felt comfortable and motivated enough to show what they acquired through reading
the chapter 2.

Let’s compare the results of two stages of practical part.As you can see from this chart, the
percentage of new words in authentic chapter 1 is 8-9%, which is higher than the required number
of new words that should be in the text. And the percentage of new words in the adapted second
chapter is 1,96 %, which seem to be lower than required percentage of new words, but, in our
opinion, learning 31 new words in one lesson is quite enough to master the vocabulary. (Figure 6)

100%
99%
98%
97%
96%
95%
94%
93%
92%
91%
90%
89%
88%
87%

Authentic 1st chapter Adapted 2nd chapter
m Familiar words = New words

Figure 6 - The percentage relativity of new words and familiar words in authentic and adapted
text.

The next, let’s check the test results of two tests from authentic first chapter and adapted
second chapter. (Figure 7)From this chart, students’ performance improves significantly when using
the adapted version of chapter two.
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Figure 7 - The results of two tests about the plot of first and second chapter.

In addition, after reading each chapter, students were asked if they would like to continue
reading the book. After an authentic first chapter, 15 out of 16 students responded that they would
like to read another literary work because the vocabulary in the first chapter was overly complex to
comprehend and understand. The same question was then asked again to the students reading the
second chapter, and all 16 students wanted to continue reading the book, as the content and
vocabulary of the second chapter was clear to them. (Figure 8)

17
16
15
14
13
12
11
10
9
8
7
6
5
4
3
2
5 I
After an authentic text After an adapted text

m Willing to continue  m Refused to continue

Figure 8 — The number of students who wished to continue and stop reading the book.

Conclusion

In conclusion, the results of this study indicate that the use of adapted texts can have a positive impact
on the foreign language acquisition process, particularly on the development of learners’ motivation. Our
experimental methods showed that students introduced to an adapted version of Jane Austen's novel
“Sense and Sensibility” showed higher levels of involvement and sustained motivation than those exposed
to the original authentic text. While authentic texts have long been acknowledged as a valid tool for
language learning and cultural awareness, our study emphasizes the benefits of adapting these materials to
meet the needs of foreign language learners with different proficiency levels. These adaptations provide a
somewhat challenging but accessible substitute to enhance motivation and deepen learners’ engagement
with language and culture. Teachers may consider incorporating adapted texts into the classroom using a
variety of strategies such as lexical simplification, restructuring sentences, and assistive visuals. Finding
effective ways to accomplish adaptation has the potential to have a favorable impact on learning outcomes
and improve students' general motivation to learn a foreign language. Further studies in this area may be
helpful in better understanding the possible advantages of adapted texts for foreign language learners
at all levels, as well as the best means of utilizing these materials in online and face-to-face classes.
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Hypnaneazvikpizol b., Kapvimxan A.A., Mamoemoea M K.
MOTHBAIIHAMEH BEJICEH/IUTIKTI APTTBIPY: BEHIMJ/IEJITEH MOTIHJEPJIH
HIETTUIJEPIH OKBITY/IAFBI POJII

Anoamna. byn 3epmmey Jacymvicol wemminoepin okvimyoa Oetiimoenzen Maminoepoi
Konoanyowiy acepin [iceun Ocmunniy «Senseand Sensibility» pomanvinety mamepuanvinoiy
He2i3iHOe 3epmmenioi. 3epmmeyoiy MaKcamovl — MyNHYcKa Maominoepoiy beuimoenzen HYCKalapvlH
KONOany cmyoeHmmepOiy min yuperyoezi MOMUBAYUACHIHA HCASLIMObL dcep ememiHii AHbIKMA).
Byn osxcnepumenm andvl  3epmmey pOMAHHbIY MYNHYCKACHIH, COOaH Kellin 6Oellimoenzen
HYCKACbLIMEH MAMbICKAH — Ccmyoewmmep MoOblH — 04apObly — Wemmilin  mypaKkmel MeHeepy
MOMUBAYUSAIAPLL  MYPELICLIHAH Canblcmblpobl. Homuoicenep monmuiy  beilimoencen MamiHMeH
AHCYMBIC [cmey Ke3eHiHOe aymeHmMmIK HYCKAMeH MONMblY HCYMbIC Ke3eHIMeH CAlblCmblpeaHoa
Momusayust Oeqeelli Hco2apsl 6012aHbIH Kopcemeoi. Byn KopblmbiHObL Cal KUbIHObLK, MYObIPMANbIH
Oeuimoencen MamiHOepOiy, Mil yupeHy yoepiciHoe OKYUbLIAPObIY bIHMACHIH JHCIHe OenNceHONieiH
mabvicmsl apmmulpyea MYMKiHOIZI Oap ekeHiH Kepcemedi. Maxanraoa ocvl HamudicenepOin
wemmini myzanimoepi YwiH nauoacel 3epmmenedl JHCoHe WeMmmIiNiH OKblmyoa OeuimoeceH
MamiHOepOi eH2i3y OolbIHUA YCbIHbIcmap OepineeH.

Kinm ce30ep: Oeiiivoencen mamin; Oeuimoey; MOmMueayus; mMynHycKka MamiH, aymeHmmiK
MOMIH; MAHbIC emec ce30ep; CeHIMOLLIK; MiNOJi MeHeepy; WUAMa0an mulc KypoeniniK; 6eiceHoiixK.

Hypnaanzazvikbizol b., Kapvimxan A.A., Mamoemosa M K.
HOBBIIIIEHHUHE MOTHUBAIIHH H BOBJIEAEHHOCTH: POJIb AJ/[AIITHPOBAHHBIX

TEKCTOB B ObYYEHHUHU HHOCTPAHHBIM A3bIKAM
Annomayusn. B oaunoii mayunou pabome paccmampusaemcs GIusHUe UCHONb3068AHUS
A0ANMUPOBAHHBIX MEKCMO8 6 O0OYYEHUU UHOCMPAHHBIM A3bIKAM, 6 HACMHOCMU, HA Mamepuaie
pomana Joceiun Ocmun «SenseandSensibilityy. IJerv uccreoosanus - evisichums, okazvieaem Jiu
UCNONb308aAHUE AOANMUPOSAHHBIX 6ePCULl AYMEHMUUHBIX MEKCMO8 OIA2ONPUSIMHOE GIUSHUE HA
MOMUBAYUIO  VHAWUXCS 6 U3VHeHUU SI3blKd. B omom  9KcnepumenmanbHoM uUcciedosanuu
CPABHUBANLACH Pe3YIbManivl 2PYNNbl CMYOeHNO08, KOMOPbIM CHAYANA YUMAU AYMEeHMUYHYIo, d
3amem a0anmMupoBaHHYI0 6epCuio POMAHA, € MOYKU 3PEHUs. UX MOMUBAYUU K YCMOUYUBOMY
U3YHEHUIO UHOCMPAHHO20 S3bIKA. Pesyibmamol nokazuléaiom, Ymo ypo8eHb MOmusayuu vl eblule
8 nepuod pabomul cpynnvl ¢ A0ANMUPOBAHHbIM MEKCMOM NO CPAGHEHUID C NepuodomM pabomvl
2PYNnbl ¢ AyMenmuyHoU éepcuetl. Imom 6vi600 CEUIeMeIbCmEyent 0 MOoM, Ymo a0anmupo8aHHble
MeKCmbl, KOMopwvle No cGoetl Npupooe OO0JHCHbL OblMb HEMHO20 CIONCHLIMU, MO2YM YCHEUHO
NOBLICUMb MOMUBAYUIO U BOGLEUEHHOCMb YUAWUXCS 8 Npoyecc usydenus ssvika. B cmamve
uccnedyemesi 3HaueHue Mux pe3yibmamos O yuumenel UHOCMPAHHBIX SI3bIKO8 U Oarmcs

PEKOMEHOayUU NO 8HEOPEHUIO A0ANMUPOBAHHBIX MEKCMO8 8 00YUeHUe UHOCMPAHHOMY SI3bIK).
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Knrwouesvie cnosa: a()al’ln’IMPOGGHHbZﬂ mekcm, npucnoco6ﬂeHue; momuseayus, aymeHmuqulﬁ
mekcm, opuzuHaﬂbelzl meKCm, HE3HAKOMbLE C06d4, Y6EPEHHOCMb, gnaoenue A3bIKOM, Upe3MepHa
CJIOHCHOCMb, AKMUBHOCMb.
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