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USING COGNITIVE APPROACH IN WRITING AT SENIOR STAGE IN LEARNING
FOREIGN LANGUAGE

Annotation. Writing is considered as one of the essential skills to acquire since in the contemporary
world of technological progress people need writing skills in order to communicate efficiently via Internet.
However, learners of senior stage of foreign language education have difficulties in expressing their thoughts
and ideas in written form. Thus, they do not fully acquire communicative competence. In this case a
cognitive approach is suggested to use in teaching writing to improve students’ writing skills since it allows
children to use writing strategies appropriately to improve the quality of their written texts. Thus, the main
goal of the article is to provide some theoretical ideas on writing from cognitive point of view and display
teaching writing using cognitive approach at senior stage of foreign language education. To achieve the goal
of study an analysis of fundamental works and works of different scientists related to the cognitive approach
in teaching writing was conducted.

Keywords: writing; cognitive strategies; cognitive approach; teaching writing; educational
processes.

Introduction

In the contemporary world with technological development the role of the writing has been changed. Thus,
today people communicate online via Internet texting each other or sending emails, which predominantly require
different writing skills and strategies. Moreover, in the majority of educational institutions reports and essays are
considered as the best option of assessing students” knowledge. Hence, in order to maintain a great communication
and resolve different everyday problems there is an increasing demand in acquiring written speech. However, in
schools teachers pay less attention to this part of speech in teaching, which leads to the learner’s inability to write. In
other words, children do not completely acquire communicative competence which is defined as the ability to reach
successful communication of the learners [1, p. 20]. Moreover, learners do not know writing strategies that they can
use in order to accomplish writing tasks.

In this case cognitive approach is suggested to use in teaching writing for the learners’ development
of their writing skills, since it is focused on students’ independent learning and acquiring of new skills and
strategies. Moreover, it requires scaffolding which is defined as a process that gives an opportunity for a
child to think of a solution of a problem, carry out a certain task or achieve a purpose [2]. Thus, the main aim
of the article is to give some theoretical ideas about writing from cognitive perspective and display teaching
writing using cognitive approach at senior stage of foreign language education.

Materials and Methods

To achieve the goal of the study, a review of scientific literature was carried out, articles of linguists
and methodologists were studied. Moreover, fundamental works on which cognitive approach was developed
were under investigation. Thus, the points of view of diverse scholars regarding writing from cognitive
perspective and cognitive approach in teaching writing were identified, analysed and discussed.

Results and Discussions

A study of a number of works published devoted to the writing from cognitive point of view has
shown that in writing cognitivists emphasize the importance of process over product. Thus, according to
Asimov and Shchukin, the term "writing™ has the following meanings: 1. The sign system of speech fixation,
which allows using graphic signs to transmit information over a distance and fix it in time. 2. A type of
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written message, a written text sent to communlcate somethlng to someone 3 A productive type of speech
activity that provides the expression of thoughts in graphic form [3, p. 220].

Thus, when it comes to learning to write, depending on the context, it can go: 1) about mastering
graphics and spelling; 2) about mastering structural models of sentences; or 3) about mastering writing as a
means of communication. The latter meaning is the focus of the investigation and is adequate to the phrase
"written speech”, which is used in the article as synonym. One of prominent researchers in cognitivist
composition are Flower and Hayes who developed model of writing which is presented in Figure 1 [4].
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Figure 1- Flower and Hayes's Model of Writing Process*
*developed by L. Flower and J.R. Hayes [4]

In accordance with the Figure 1 it can be seen that there are three essential elements of the writing
task (task environment, the writer's long-term memory and writing processes). As it is seen, within the task
environment there are rhetorical problem and evolving text. Thus, rhetorical problem is a representation of
writing task that is given to the writer to solve, for instance, “Write an opinion essay on advantages and
disadvantages of current educational system held in our country”. In this case, this problem identifies the
main topic and audience for the writer. Moreover, writing or an opinion essay are considered as a solution
for this problem. The second element of task environment is evolving written text, which constraints upon
what author of the essay can write. In other words, each word of a growing text determines how the text can
proceed according to the great array of linguistic and rhetorical conventions already mentioned.

The second element of writing task is the writer's long-term memory, within which there is knowledge
about topic, audience, and writing plans. In comparison with the active processing of short-term memory, long-
term memory has a more stable entity and internal organization. There are two main problems for the writer
concerned with long-term memory which are to retrieve useful information or knowledge to use in writing, and to
adapt that information or knowledge to meet the requirements of the rhetorical problem.

According to the model four main mental processes are involved in writing which are planning,
translating, reviewing and monitoring. It should be mentioned that the last mental process controls and
determines in what order other processes are engaged in. In other words, from cognitive perspective writing
process is not linear. The first presented act, planning has a broad meaning in cognitivism. Thus, it is more
defined as an internal representation of the information to be used in writing, and has three important
subprocesses which are getting ideas, organizing and goal-setting. Getting ideas is a subprocess which
presupposes accessing relevant information or ideas from long-term memory for writing task. The second
subprocess, organizing focuses on the structurization of the ideas making them more meaningful. Thus, in
this case it is possible to create new concepts by browsing and combinatorial activity over ideas in writer’s
mind. The last subprocess, goal-setting is about writer’s generation of his own goals and subgoals for the
written text, which clarifies the determination of the rhetorical problem.
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The second process of wrltlng processes is translatlng, which alms to put ideas or knowledge into
written text. In other words, it is a factual process of writing, in which individual represents his thoughts in
written form. It should be mentioned that during this process writer follows different lexical, syntactical and
pragmatic rules in order to represent his ideas in more meaningful way.

The third process is reviewing which aims to evaluate and revise the written text or a draft in order to
understand at what stage of writing process the writer is, to identify whether the text meet the demands of
rhetorical problem and what can be advanced. This process involves two main subprocesses: evaluating and
revising. Revising helps writer to return to previous written paragraphs or sentences, while evaluating aims
to analyze the written text according to certain standards and requirements.

The last process is considered to be monitoring which allows writer to monitor his progress and
decide when and how he or she should change his or her attention on another mental process. In other words,
this process determines the movement from one process to the next one, which can be spontaneous
depending on writer’s goals or style of writing.

With the analysis of theoretical basis of writing process from cognitive point of view it can be said
that in writing classes as the first step students have to understand the rhetorical problem. Thus, they should
have enough knowledge to comprehend what they are asked to do. Moreover, they should be able to identify
the main topic or problem, the audience that would be interested in their text and the need of these audience.
In order to understand all of these aspects students should activate and use their long-term memory, which is
the main object of the teacher. Then it will be possible to use their knowledge in writing to create their own
good written text or essay. Furthermore, children should know the strategies to use in writing, which should
be introduced by the teacher. As it can be seen the main strategies to teach for learners would be those
strategies that relate to cognitive writing processes such as planning, translating, reviewing and monitoring.

Moreover, there are several principles of cognitive approach in teaching that are based on
fundamental works of different scholars such as Piaget's theory of individual cognitive development,
Vygotsky's theory of social cognitive growth or zone of proximal development, Bruner's cognitive
constructivist learning theory, and Tolman's theory of sign learning [5; 6]. On the basis of these works the
following statements on cognitive approach in teaching have been made: knowledge acquisition is defined as
a mental activity involving learner’s internal reorganization of structures or concepts through which data is
processed and stored, and suggests that learner is an active participant in educational process [7].

Thus, in cognitive approach the teacher is obliged to create problem situations for students in order
for them to discover new knowledge on their own. He or she uses cognitive techniques, teaches students to
apply certain strategies adequately to the task. Moreover, the teacher's task is not only to pose control
questions and evaluate the results of students' work, but also to form students' ability to self-esteem, self-
control by involving him or her in an open discussion of "his or her own and someone else's" performance or
any educational work. This is also called scaffolding or supportive activities which is based on Vygotsky’s
zone of proximal development. According to Vygotsky, zone of proximal development shows the potential
level of development for learners to achieve within the task [8]. In this case learners should have a good
assistance in their way of knowledge development to achieve this task. To provide great assistance teacher
should obtain the advanced understanding of the subject, good social skills and scaffolding.

Furthermore, the essence of cognitive technology in teaching is to ensure that students understand
educational information. For this, the teacher creates an integral system of assignments. In the process of
preparing assignments, it is necessary to take into account the different levels of cognitive development of
students and create assignments of different levels of complexity.

Psychological research and the practice of teaching cognitive approaches show that student learning
is successful when the brain creates its own mental structures and slows down if the teacher begins to impose
ready-made structures on him when giving information. Thus, within writing classes writing is built on the
basis of cognitive activity in the process of practice in a learning environment through the interaction of a
teacher, a student and his classmates. In addition, it requires for a learner to be an active participator of
educational process.

Therefore, it is preferable to create such tasks to stimulate students' interest in learning and acquiring
knowledge and skills. In the case of teaching writing the process of learning should become a process of
discovering a language and creating various written texts, an exploratory and experimental process.

There are different scholars who provided different models of teaching writing based on cognitive
approach. And all of them have similar stages or instructions to introduce during writing classes. Thus, there
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are six main stages which are actrvatlng learner s background knowledge discussion, modeling,
memorization, support and independent performance [9].

The first stage requires an activation of learners’ background knowledge. Thus, the teacher’s goal is
to activate what children have already know and to make them think of new ways to use this knowledge. In
the case of writing class when introducing new genre or type of written text teacher can ask learners to share
what they know about this text.

The second stage requires discussion about writing strategies that can be applied in essay or written
text. If children are not acquainted with writing strategies, the aim of the teacher is to explain thoroughly
each of the strategies that can be used. When students learn about these strategies, then it can be possible for
them to have a discussion on what they can do next in order to solve their rhetorical problem. Moreover, the
teacher and learners can discuss the usage of writing strategies not only in the context of the task, but also in
other situations.

Further, there is the third stage of modeling, in which the teacher clearly demonstrates the process of
thinking over the task, which is thinking out loud. This technique can be used in teaching goal setting,
planning structure and content, control, correction, forecasting and evaluation. Modeling improves strategies
by verbalizing mental processes and demonstrating step-by-step actions when performing a task and serves
as an instruction for the subsequent modeling of a statement with a class and in groups [10, p. 90]. For
example, teaching planning using a sample text, the teacher analyzes it out loud and comes to the conclusion
that the description text consists of three parts: the introduction, the main part and the conclusion, then the
content of each of the parts is clarified in a similar way, etc. At this stage, in parallel with the thinking
process, it is recommended to use graphic visual aids. Simulation is most effective when the teacher
demonstrates how decisions are made at each stage of the process and demonstrates positive statements: “It's
hard, but I can do it if I try!” [11, p. 82].

The fourth step is memorizing new strategies. This stage involves working with the whole class and
requires the use of scaffolding strategies: mnemonics, criteria, graphic means of visualization, which must be
creatively designed. Such supports help to organize and logically express thoughts.

In the fifth stage, students engage in group work and model a collaborative written statement out
loud, while the teacher provides instructional support, positive reinforcement, and constructive feedback.
Work with graphic visual supports at this stage continues, but gradually, as they are memorized, they should
become less detailed.

At the sixth and last stage, students consistently use the strategies learned to solve a new problem.

Conclusion

From cognitive point of view writing is considered as a complex process that involves four main
processes and is based on two elements. Thus, for learners of senior stage of foreign language education it is
tough to learn and use writing strategies properly. As one of the principles of teaching writing on the basis of
cognitive approach is for learner to be an active participant of educational process. With an active
participation and teacher’s assistance children would be more effective in learning and acquiring writing
strategies independently. Furthermore, it was found that the model of teaching consists of six main stages:
activating learner’s background knowledge, discussion, modeling, memorization, support and independent
performance. This model is also focused on teaching students to acquire writing skills and strategies and to
apply them in their writing tasks.
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Kyamaramoerosa C.C., 'ymaposa M.b.
INET TIJIIH YUPEHYJITH )KOFAPBI CATBICBIHJIA ’KA3BIJIBIMJIA KOTHUTHUBTIK
TOCLJIAI KOJJAHY

Angarna. JKa3puiblM MeHrepyi MaHbI3[Ibl JaFblIapbIHBIH Oipi peTiHAe KapacThIpbUIaibl, OMTKEHI
Ka3ipri TEXHOJIOTUSJIBIK MPOrpecc ajieMinae agaMmaapra VHTepHET apKbUIbl THIMII KapbhIM-KaThIHAC jKacay
YIIIH JKa3y JaFabuiapbl KakKeT. AJaiia, IeT TUTIH OKBITYIbIH JKOFAphl CATBICHIHIA OKUTHIHIAP ©3 OHJIaphbl
MeH HesyIapblH jKa30ala Type KeTKi3ye KUbIHAbIKTapra Tan Oonaasl. Ochliaiiina oiap KOMMYHHUKATHBTI
KY3BIPETTTIKKE TONBIK Me Oola anMaiapl. byt xkarnaiina oKylbap/pIH jkasy Jar pUIapblH KaKcapTy YIIiH
JKaszyra YHpeTy1e KOTHUTHBTI TOCUIAl KOJAaHY YChIHBUIAbI, OHTKEHI 011 Oalajapra jka3z0alia MOTIHACPIHIH
camachlH JKaKcapTy VIIIH jkKa3y CTpaTerusuIapblH IYpHIC TMakgadanyra MyMKiHOiK Oepemi. CoHBIMEH,
MaKaJaHbIH HETi3ri MaKcaThl — KOTHUTHUBTIK TYPFBIIaH JKa3yFa KaTBICTBl TEOPUSUIBIK HUJesIapibl Oepy jKoHe
IIeT TUTIH OKBITYABIH JKOFAaphl CAaTBHICHIHIAa KOTHUTUBTIK TOCLT apKBUIBI XKa3yFa YHPETyAi Kepcery. 3epTrey
MaKCaThIHA JKETy YIIiH Ka3yAbl OKbITYIaFbl KOTHMTHUBTIK TACUII€ KATHICTHI ipreii eHOSKTep MEH opTypJi
FaIIBIMJIAP/IbIH CHOCKTEPIHE TalJIay KacalJibl.

Kinr ce3nep: Xa3pUTbIM; KOTHUTHBTIK CTpAaTEeTHsUIap; KOTHUTHBTIK TACUT;, jKa3yFa YHpeTy; OKy
yaepicrepi.

KyamaraméertoBa C.C., I'ymapoBa M.b.
NCIIOJIb30BAHUE KOTHUTUBHOI'O NIOAXOJA B IMCBME HA CTAPIIEM
ITAIIE U3YUEHUSA HHOCTPAHHOTI'O S3bIKA

AHHoTauus. [IncpbMo cunTaeTcs OMHUM M3 BaKHEHIIINX HABBIKOB, KOTOPbIE HEOOXOMMO OBIIA/ICTh,
MIOCKOJIBKY B COBPEMEHHOM MHpE TEXHHYECKOrO IPOrpecca JIIOJSM HEOOXOIMMBI HAaBBIKH IHChMa IS
a¢ddexruBHOrO 00MmIEHUs yepe3 VHTepHeT. OMHAKO ydYaluMcs CTapIieil CTYNeHH WHOS3BIYHOTO OO0YYEeHUS
TPYJHO BBIPa3UTh CBOM MBICIM M MIEH B NMHCbMEHHOH (opme. Takum oOpa3om, OHH HE B TOTHOH Mepe
npuoOpeTaroT KOMMYHUKAaTHBHYIO KOMIIETEHIMIO. B 93TOM cioydae mpemiaraercsi WCIIONIb30BaTh
KOTHUTHBHBIA MTOJX0J] B OOyYEHUH MUCHMY JUIS YITyYIICHHS HAaBBIKOB IMHChMa YYaIlUXCs, MOCKOJIBKY OH
MO3BOJISIET JICTAM Ha UISKAIIUM 00pa3oM HCIOIB30BATh CTPATEruyl MUChMA JUIS YIy4dIIeHHs KadyeCcTBa CBOUX
TEKCTOB. TakuM 00pa30M, OCHOBHAS IIEJIb CTATHH - MIPEJCTABUTh HEKOTOPHIE TEOPETUIECKHE UIEH O MHCEME
C KOTHUTHBHOW TOYKH 3PEHHS U OTOOPa3nuTh OOyYeHHE MHChMY C UCIIOJIb30BAaHHEM KOTHUTHBHOIO MOAXO0/a
Ha CTapIuell CTYNEeHH WHOS3BIYHOrO oOpa3zoBaHUs. [ DOCTHIKEHUS LIENU HMCCIeOBaHMS ObLI MPOBEICH
aHanM3 (yHIAMEHTAIBHBIX paboT M pPadOT pa3HBIX YUYEHBIX, KaCArOUIMXCS KOTHUTHBHOTO MOAXO/a B
O00y4YEHHH MTHCEMY.

KiroueBble ci10Ba: NMHChMO; KOTHUTHBHBIE CTPAaTErMU; KOTHUTHBHBINA MOAXOI; 0O0YYEHHE MUCHEMY;
00pa3oBaTeNbHBIC MPOLECCHI.
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