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TEACHING FOREIGN LANGUAGES IN THE CONDITIONS OF
INCLUSIVE EDUCATION

Annotation. Inclusive education implies ensuring equal access of students to the
educational process, taking into account the diversity of their educational needs and
individual opportunities. The article deals with the specifics of teaching a foreign
language in conditions of inclusion. The role of a foreign language in the
implementation of the inclusive approach of schoolchildren with developmental
peculiarities lies in the possibility of developing the child's personality, stimulating his
needs for the discovery and understanding of the world around him and himself, as well
as his socialization. In the article it is proposed to use the principle of individualization
of the educational process, the creation of an educational environment that assumes the
achievement of success, and also take into account the specific features of the cognitive
functions of the child.

The article also discusses the problem of organizing the educational process in
order to form intellectual competencies of pupils with disabilities during foreign
language classes at school.

Keywords: inclusive education; foreign language; pupils with disabilities;
educational process; individualization; development.

Introduction

Since 2015 the integration and inclusion of children with special educational
needs into general academic schools takes place in the Republic of Kazakhstan. A short
period of the inclusive education development in the country makes the study carried
out by domestic scientists in the Kazakhstani schools the most relevant [1].

Currently, the concept of “inclusive education” is established by decree: it is
enshrined in the Law of the Republic of Kazakhstan “On Education” and in a number of
other statutes and regulations. According to the above-mentioned statutes and
regulations, inclusive education means equal access to quality education, irrespective of
children’s disabilities.

Inclusion is a contested term with varying definitions. We adopt Ainscow’s
(Citation2007) broad concept of inclusion as a principled approach to which focuses on
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exploring barriers to learning and |dent|fy|ng ways to remove such barriers for the
benefit of all learners [2].

The categories of learners with special educational needs have been identified so
far. These include students having health problems, difficulties in social adaptation, as
well as students from families of migrants, repatriates, and refugees living in
settlements with no schools, talented and gifted students, other special needs students
[3], requiring special educational needs.

Inclusive education is a priority direction for the development of educational
policy in the Republic of Kazakhstan. The formation of professional knowledge and
skills and professional self-determination among young people with disabilities in the
educational process at this stage is an urgent task to organize the necessary conditions to
provide students with disabilities with access to higher education [4].

Numerous changes that characterize modern society have affected a variety of life
spheres, including education. Now educational institutions are facing such large-scale
tasks as ensuring a high level and a diverse range of educational services, accessibility
of education for all categories of adolescents. The development of a new type of
personality whose knowledge, skills and abilities meet the requirements of the new time
is the goal of a new educational paradigm. The formation of specialists capable of
developing a set of qualities that meet the professional and socio-cultural requirements
of modernity is possible provided that a comfortable educational environment is created
at educational institutions in which educational processes take place in favorable
conditions for students. In recent years, there has been a catastrophic increase in the
number of young people with disabilities in our country, which is a determining factor
in the transition to an inclusive, integrated form of education and upbringing in higher
education. Inclusion is one of the latest strategies in the system of higher professional
education. Inclusion means full involvement of a student with special educational needs
in the life of the university. Inclusive education is based on an ideology that excludes
any discrimination against adolescents, ensuring equal treatment for all, but creating
special conditions for students regardless of their physical, mental, intellectual and other
characteristics. Education takes place in conditions of social inclusion: classes are held
in the same classrooms where ordinary students study, the students rest together during
breaks and are among their peers. The creation of a unified educational environment for
students with different starting opportunities, the disclosure of potential resources for
people with special psychophysical development in joint activities with healthy peers,
the formation of an adequate attitude to the problems of people with disabilities among
all participants of the educational process contributes to the successful socialization of
the latter, their mastering the program in accordance with the state educational standard.

Materials and types of research

The method used in this study consists of qualitative and quantitative methods.

To identify the knowledge of special teaching methods among English language
teachers we conducted a study by surveying English teachers of a secondary school to
define the inclusive education knowledge satisfaction obtained by methodology in an
inclusive classroom.
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The research aims to determine the main functions of a teacher in the organization
of training and develop a number of methodological recommendations for the effective
implementation of teaching pupils in the conditions of inclusive education.

The methods for teaching English best suited in general education school were
selected for such students as the synthesis method.

Research questions

Here are three research questions that guide this study as follows:

1. What do you know about the Inclusive Education policy?

2. How do you think the policy is practiced in the school?

3. How is the learning environment welcoming SN students?

4. Are you interested in the educational development of SN students? — if not why
not?

5. How do other class members relate to the SN students in the class?

6. What are the SN students’ expressions like in regular class?

7. How well do you work with SN students and their families in the community to
bring quality educational experience for them?

8. Are the teachers, abled students and the surrounding community very
supportive to the educational development of SN students?

9. Tell me about the barriers that exclude SN students from receiving quality
education and equal treatment as abled-students?

10. What treatment do you give to the SN students when distributing school
materials?

A total of ten participants took part in the study. The participants are: five English
teachers, five class teachers of the SN students who are from Fedorovsky secondary
school (Terekty region, WKO).

The study showed that the teachers concerned accepted SN students into their
class. They reported being keen to teach this group of students and stated that SN
students blended well with the classroom environment. T1 explained that she put her
SN students together with the non-SN students in the same group in the sitting
arrangements. This allows the SN and non-SN students to mingle and get to know each
other, and this strategy has helped the teacher to understand the needs of the SN student.

Another practice of the class teachers is they also visit the parents of the SN
student to discuss the progress and constraints the teachers faced in the educational
development of the SN students. For instance, T2 visited the parents of SN pupil and
explained to them about the take-home work given to their SN child.

Teacher’s attitudes and practices also play a vital role on the SN student’s
educational development in the classrooms. In relation to improving teachers’ attitudes
and practices around inclusive education for SN children, some teachers who took part
in the interview expressed that the “inclusive education policy” was a new concept
introduced into the education system. However, even with the awareness programs, the
teachers did not know that there was an actual policy on inclusive education existing
within the education system. For instance, this comment was made by T3 when asked
about her understanding of the existence of an inclusive education policy within the
current education system.
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T4 is an inclusive education teacher of English; therefore, she is in a better
position to promote and implement the policy of inclusion in the mainstream schools.

Further, T5 argued that the implementation of any inclusive education policy
needs to involve different stakeholders to provide effective inclusive service for the SN
students.

We want to deal with the training of students with varying degrees of disabilities.

Therefore, it is advisable to build a lesson based on the use of various forms of
training, including visual materials (in our case, visual cards). At the same time, the
explanation of new material should be extremely simple, repeated several times, in the
same expressions and with the same sequence. Speech constructions should be simple;
the card images should be in calm tones excluding bright colors that can cause a
negative reaction of the student. It is necessary to present the material in a voice of
different volume, but the tone must not rise. It must be calm, often switching to a
whisper. At the end of the assignment, the teacher draws the student’s attention to his
progress, even if it is minimal [5]. One of the effective methods of teaching a foreign
language to students with disabilities is, in our opinion, a method of visual supports.
When studying the topic “The verb "to be" in the 3rd person singular of the present
tense”, we started considering this topic with personal singular pronouns: he - (Ted,
Ben, Steve Dent, Mr. Lloyd, boy), she - (Bess, Betty, Ellis Dent, Ms Lloyd), it - (bank,
shop, Sheffield, fish, model, time, hobby). We limited the study of the tense forms of
the verb “to be” and used only these pronouns, since when working with students with
disabilities, it is necessary to take into account the amount of information that they can
perceive at a time. The study was based on the use of visual material in the teaching
process — Microsoft PowerPoint presentations and cards. Using this material, we first
introduced several set expressions that include the verb “to be”, namely:

be in

be ill

be idle

be open

Next, it was offered to listen to and watch a number of situations based on slides
with an image, such as: Steve Dent is in. - He is in. Ellis Dent is ill. - She is ill. The
shop is open. - It is open. This allowed us to introduce the form “is” and also show its
usage. To reinforce the studied material, we used another visual support - cards. The
student was asked to make sentences himself from the cards given below in Figure 1.
To form the grammatical competence, the main principle of working with students is
the principle of repeatability of the studied material.

Figure 1. Cards

Ben is in
Bank is open
Betty is il
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In general, the surveyed teachers have demonstrated an understanding of the
inclusive education foundations. Three of all surveyed teachers found it difficult to
answer, and two left the question unanswered. However, none of the teachers could
name all categories of children with special educational needs. Only five teachers know
almost all categories of special needs students, except for one or two categories.

Students with disorders perceive information visually better than by ear, not
because they do not hear, but because they perceive information differently. Phrases like
“I’ve told you this a hundred times” don’t work. It is necessary to explain the material
more simply, accompanying the request with a picture or familiar words, to set a goal
clearly or give an assignment. A slow, calm pace of speech balances the pupil’s
reactions. Allegories in the teacher’s speech are unacceptable, as they are taken literally.

Communication with students who have disorders should not take place in a
hurry. Do not wait for an instant response. The time of processing information is
different for everyone. For some it is a minute, for others it is ten minutes or more. And
if you rush the student with an answer, you can only aggravate the situation [6].

A student with disabilities should immediately be assigned a place where he or
she should sit. You must clearly explain to him or her where and what can be done. If
this causes protest or rejection, give time to calm down (each person has some rituals
that calm him or her down), then personally show and explain again.

Special attention should be paid to the so-called positive reinforcement. It is not
necessary to concentrate on censures in the case when a student behaves “strangely”. If
such behavior does not go beyond the permissible limits, it is better to ignore such a
situation. It is necessary to wait for the moment when the student does what the teacher
wants him to do, and immediately encourage him. Positive reinforcement works much
more effectively than punishment.

Taking into account the educational process peculiarities within the inclusive
education, teachers of educational institutions are required to have subject and
methodological knowledge, in-depth knowledge of psychology for special needs and
special needs education, knowledge of English teaching methodology in an inclusive
classroom to ensure that all students are provided with an equal access to quality
education [7].

Paying attention to special needs children’s psychophysiological characteristics,
the instructional guidelines suggest adhering to the following principles:

- providing mobile activities for children;

- frequent change of activity;

- language immersion; — frequent listening of structures introduced;

- material continuity and constant review;

- child’s general development through a foreign language, as well as their self-
actualization. The scientists, social educators, child psychologists, and subject teachers
who teach children at home argue that a long-term schooling leads to their isolation
from society, deprivation, the formation of child’s pathological isolation, unwillingness
and fear of communicating with other people [8,9].

The above results show the need to analyze existing special teaching methods,
psychological and pedagogical peculiarities of children with special educational needs,
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and synthesize new methods and techniques of teaching English, along with other
subjects in an inclusive learning environment.

As a result, the article discovers individual psychological, organizational and
methodological difficulties of teaching pupils with disabilities, determines the
subjective position of the teacher in the organization of an effective process of teaching
pupils a foreign language in the conditions of inclusive education at school, identifies
and specifies the teachers’ guidelines for improving the quality of teaching this
contingent of pupils.

The research results show that the inclusion of students with disabilities in
ordinary schools is possible and contributes to more effective personality development
of students. The authors come to the conclusion that the problem of teaching a foreign
language at school in groups with students with special educational needs can be solved
only by the joint efforts of teachers using personality-oriented teaching methods [10].

Conclusion

Thus, having worked with students who have disorders, in particular, when
teaching a foreign language, we believe that the inclusion of this category of young
people in ordinary student groups is possible and contributes to more effective
personality development of students. This is also facilitated by the position of teachers
to perceive pupils with disabilities as active students of the group and to find an
individual approach to them, as well as the ability to use a variety of specialized
teaching tools. Unfortunately, we must mention some negative aspects of such
integration, namely, increased tension and noise in the classroom, violation of standard
lesson procedures, an increase in the time spent by the teacher on planning and
preparing for classes.

Each learner with special educational needs requires a student-centered approach,
taking into account the lesson time restriction. When planning a long- and short-term
lesson, the teacher should know the student’s psychological and pedagogical
peculiarities, as well as define the size of educational material, and select teaching
methods and techniques.

This approach requires the adaptation of model plans for a quality education of
students with special education needs. In addition, a number of standardized
recommendations can be identified to ease mastering learning material both by students
with disabilities and those with special educational needs when teaching English in an
inclusive classroom:

— use of visual aids principle;

— organizational activities promoting children’s psychological and physiological
development: perception, speech and communication, thinking, memory, emotions,
motivation, etc.;

— bite-sized introduction and progressing of material;

— use of information and communication technologies at the lesson;

— a friendly attitude of a teacher towards all students;

— ensure continuity and material’s repeated spiral review;

— provide children with mobile activities;

— frequent activity changes and observation of if children are not feeling tired;
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— language immersion;
— frequent listening of structures introduced,
— child’s general development through a foreign language, as well as development
of their creativity.
REFERENCES

[1] Postanovlenie Pravitelstva Respubliki Kazakhstan ot 24 iiulia 2018 goda Ne
460 «Ob utverzhdenii Gosudarstvennoi programmy razvitiila obrazovaniia i nauki
Respubliki Kazakhstan na 2016-2019 gody» [Decree of the Government of the
Republic of Kazakhstan dated July 24, 2018 Ne 460. On the approval of the State
Program for the Development of Education and Science of the Republic of Kazakhstan
for 2016-2019]. (2018) Retrieved from https://adilet.zan.kz/rus/docs/P1800000460 [in
Russian].

[2] Kyriaki Messiou, Jay de los Reyes, Chinmaya Potnis, Ping Dong & Vivienne
Kachollom Rwang (2024) Student voice for promoting inclusion in primary schools,
International Journal of Inclusive Education, DOI: 10.1080/13603116.2024.2317729
Published online: 20 Feb 2024 in Scopus, Available at:
https://www.tandfonline.com/toc/tied20/current [in English].

[3] Shalbayeva, D.Kh., Akbayeva, G.N., Moiseeva, L.V. (2021). Psikhologo-
pedagogicheskiye osobennosti obucheniya angliyskomu yazyku uchashchikhsya s
osobymi obrazovatel'nymi potrebnostyami [Psychological and pedagogical peculiarities
of teaching the English language to learners with special educational need] Available at:
https://rep.ksu.kz//handle/data/11749 Bulletin of the Karaganda University. Pedagogics
Series. - 2021. Ne3. P.154-162 [in Russian].

[4] Abdizhamalova Akmonshak, Tulekova Gulmira, Antikeyeva Samal (2023).
Vnedreniye inklyuzivnogo obrazovaniya v Kazakhstane: ob"yektivnyye potrebnosti i
real'nyye varianty [Implementing inclusive education in Kazakhstan: objective needs
and real options] Proceedings of the 8th International Scientific and Practical
Conference «Current Issues and Prospects for the Development of Scientific Research»
(November 19-20, 2023). Orléans, France [in Russian].

[5] Aisina, R.M., Nesterova, A.A., Suslova, T.F., Khitryuk, V.V. (2019).
Otnosheniya pedagogov k inklyuzivnomu obrazovaniyu detei s RAS: obzor
otechestvennykh i zarubezhnykh issledovanii [ Teachers’ attitudes to inclusive education
of children with ASD: an overview of domestic and foreign studies]. Obrazovanie i
nauka - Education and science, 21 (10), pp. 189-210 [in Russian].

[6] Demicheva, O.G. (2012). Nespetsial'nye problemy inklyuzivnogo
obrazovaniya [Non-special problems of inclusive education]. Sotsial'naya pedagogika -
Social pedagogy, 2, p. 54-58 [in Russian].

[7] Zakon Respubliki Kazakhstan ot 11 iyulya 2002 goda Ne 343-11 «O sotsial'noy
i mediko-pedagogicheskoy korrektsionnoy podderzhke detey s ogranichennymi
vozmozhnostyami» [Law of the Republic of Kazakhstan dated July 11, 2002 No. 343-11
“On social and medical-pedagogical correctional support for children with disabilities”]
[Electronic resource]. — Available at: https://online.zakon.kz/document/? Doc
id=1032168 [in Russian].

167



WAMp
Y 23
@ <
‘152,
BKY Xa6apuubicbl
}l}”" "1“\& BecTHuk 3KY

1(93) — 2024

[8] Kuangalieva, D.S. Metodlchesklye rekomendatsii  po  organizatsii
individual'nogo obucheniya na domu detey s narusheniyami intellekta. [Methodological
recommendations for organizing individual education at home for children with
intellectual disabilities]. — Almaty, 2011- 53 p. [in Russian].

[9] Metodicheskie rekomendatsii po obucheniiu detei na domu po uchebnym
programmam obshcheobrazovatelnoi shkoly. [Methodologicall recommendations for
schoolers according to a general education school curriculum]. (2017). Astana: NAO
imeni I. Altynsarina. [in Russian].

[10] Roweng Bomen “How are inclusive education resource centre supported
students with special needs experiencing education in regular classroom settings in the
town schools in western province of Papua New Guinea”, The University of Waikato,
2017 [in English].

Kucmerosa I'.H., llamronosa P.I'., Kynaiioeprenona A.O.
HUHKJIO3UBTI BIJIIM BEPY JKAFJIAMBIHJIA ITETEJ TIIIEPTH
OKBbITY

Angarna. VHkmo3uBTI 6U1iM Oepy OKYyHIBLIApAbIH OUTIM Oepy KaXeTTUIIKTepi
MEH >KeKe MYMKIHJIIKTEPIHIH ajlyaH TYpPJUIIriH €CKepe OTHIPhIN, OuTiM Oepy mpoliecine
TEeH KOJDKETIMJIUTIKTI KaMTaMachl3 eTyAl Ourmipeni. Makananga mieT TUTIH WHKITIO3UBTI
KarJaaia OKBITYIbIH EpeKIIeTiKTepl KapacTolpbliraH. JlamyblHna epekieniri Oap
MEKTEN OKYIIbUIAPHI YIIIH MHKIIO3WBTI TOCUIMI JKy3€re achIpyaarbl IMIET TUTIHIH peii
OaslaHbIH KeKe OachlH JaMbITy, OHBIH alHAaJAChIHJIAFBI OJIEM/Il KOHE ©31H ally JKOHE
TYCIHY KaXETTUIIKTEPIH BIHTAJIAHABIPY, COHJAH-aK OHBIH OJCYMETTEHY MYMKIHIIr1
Oosbin TaObuTabl. Makamazna OKy-TopOMe MPOIECiH JapaliaHiblpy, TaObICKa JKETyl
Ko3JeUTIH OuTiM  Oepy opTacklH  Kypy, COHJ;al-aKk OallaHbIH  TaHBIMJIBIK
(GYHKIMSUTapBIHBIH ePeKIIeTIKTepIiH €CKepe OTHIPHII NMaiaanaHy YChIHbIIAIbI.

Maxkanana MekrenTeri meTr TUNl cabakTapblHAa MYMKIHIIN — [IEKTeYIi
OKYUIBLJIAPIbIH MHTEJUIEKTYAIIIBIK KY3bIPETTUIIKTEPIH KAJIBINTACTBIPY MaKCaThIHA OKY-
TopOure mpoLeciH YHBIMAACTRIPY MICEIIEC Jie KapaCcThIPbLUIFaH.

Kint ce3mep: wHKIIO3UBTI OuTiM Oepy; meren TuTl; MYMKIHAIN IMIEKTEYi
OKYUIbLIAp; OKY MPOIIEC; Japajay; JaMbITy.

Kucmerosa I'.H., llamronosa P.I'., Kynaiioeprenosa A.O.
OBYUEHUSA UHOCTPAHHBIM SA3BIKAM B YCJIOBHUAX
HMHKJIIO3UBHOI'O OBPA30BAHUA
AnHoTanus. VHKITI031MBHOE 00pa3oBaHKe MoIpa3yMeBaeT 00ecredeHne paBHOro
JocTyna o0y4aronmxcs K 00pa3oBaTelbHOMY MPOIECCY C YYETOM pazHOoOOpasusi ux
o0Opa3oBaTeNbHBIX MOTPEOHOCTEH UM HMHAWBHIYaJbHBIX BO3MOXXHOCTEH. B cTatbe
paccmarpuBaetcs crierupuka 00ydeHrss HHOCTPAHHOMY SI3bIKY B YCIOBUSX MHKIIIO3UBA.
Ponp mHOCTpaHHOTO s3bIKa MPU pean3alii MHKI3MBHOTO MOJAX0Ja IIKOJIBHUKOB,
HMMEIOIUX 0COOEHHOCTH B PA3BUTHH, 3aKIIFOYAETCS] B BOZMOKHOCTH PA3BUTHSI JIMYHOCTH
pebeHKa, CTHUMYJIUPOBAaHUS €ro TMOTpPeOHOCTEl B OTKPHITMM M TOHUMaHUU
OKpY)KaIOIIEro MHpa M caMoro cels, a Takke ero couuanu3anuu. B cratbe
mpeaaraeTcss WCHOIb30BaTh MPUHLMI HWHAMBHUIyadH3allMd y4eOHOTro IMpoliecca,
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co3zaHue 00pa3oBaTeIbHOM Cpenbl, MPEAroaralel JOCTIKEHHE YClexa, a TaKke
YUUTBIBATh CIeNU(UKY O3HABATEIBHBIX (PYHKIIUN peOeHKa.

Taxxke B cTarbe paccMmarpuBaeTcsi npoOieMa opraHu3anuu 00pa30BaTEIBHOTO
mporecca ¢ Heibio (OPMUPOBAHHS HHTEUIEKTYAIBHBIX KOMIETCHIUH YyJamuxcsi ¢
OTPaHUYCHHBIMU BO3MOYKHOCTSIMHU 37I0POBbSI HA YPOKaX HHOCTPAHHOTO SI3bIKA B IIIKOJIE.

KiroueBble c10Ba: MHKITIO3UBHOE 00pa30BaHNEe; MHOCTPAHHBIN SI3bIK; YICHUKH C
OTPaHUYECHHBIMH BO3MOKHOCTSIMH; 0Opa30BaTENbHBIM MPOLECC; WHIAMBHYATH3AIINS;
pa3BUTHE.
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