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THE DEVELOPMENT OF DIGITAL COMPETENCE IN HIGHER
EDUCATION

Annotation. The digital transformation of education has fundamentally changed
the way students learn and learn in higher education. Building students' digital
competencies is essential to preparing them for the rapidly changing technological
landscape. This article presents a comprehensive framework for developing student
competence in the context of digitalization of education. Purpose of the study: to
develop effective pedagogical strategies and methods for developing digital competence
of part-time students. The developed methodology integrates traditional and digital
teaching methods. The methodology developed as a result of the author's research is
intended to create a digital ecosystem of higher education.

Keywords: digital competence; digital skill; distance learning; digitalization of
education.

Introduction

In recent years, the development of digital competence has become a critical issue
in higher education. The increasing use of technology in teaching and learning has
created new opportunities and challenges for educators and students alike. Digital
competence refers to the ability to use technology to achieve educational goals,
including the ability to access, evaluate, create, and communicate information in a
digital environment. This report will explore the development of digital competence in
higher education and examine the challenges and opportunities associated with it.

Research materials and methods

The main feature of distance learning is the use of synchronous and asynchronous
methods. Synchronous learning (online learning) is a type of educational activity in
which classes are conducted in real time via the Internet. This is the interaction of the
student and the teacher online according to the schedule of classes. Synchronous
training includes a webinar, a web conference, educational television, the Internet,
radio, and telephone conversations. In asynchronous learning, the student can work on
an individual schedule without time limits. The duration of the training may also be
longer than the time of one lesson. If necessary, he can repeat the training material
several times. In asynchronous learning, communication between the student and the
teacher is carried out through e-mail correspondence, analysis on the forum,
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transmission of audio and fax messages. Offline learning (asynchronous) is a type of
educational activity carried out offline when the Internet is turned off. Integrated or
blended learning is a technology for organizing the educational process, including the
joint use of traditional learning technologies and e-learning, distance learning.

Distance learning is conducted in full-time and part-time formats. In the first
format, the student studies the curriculum full-time in the traditional format. And in the
second format, he studies in his free time (evenings, weekends) without interrupting
work.

The free use of such distance learning modes and formats has led pedagogical
science to digitalization through "open education.

Foreign scientists were among the first to theoretically substantiate and put into
practice modern information technologies in the field of education.

The free use of distance learning modes and formats forms the following digital
competencies for students.

Digital Competence in Higher Education:

Digital competence has become an essential skill for students in higher education.
In today's digital age, students are required to use technology to access information,
collaborate with peers, and complete assignments. Therefore, it is crucial that students
develop digital competence to succeed in their academic and professional lives.

According to the European Commission, digital competence is defined as "the
confident, critical, and responsible use of, and engagement with, digital technologies for
learning, at work, and for participation in society.” In higher education, digital
competence involves the ability to use a variety of digital tools, including software
applications, social media, and online learning platforms.[1]

The development of digital competence in higher education is not only essential
for students but also for educators. Educators must be equipped with the necessary
digital skills to effectively use technology in teaching and learning. This includes the
ability to design and deliver online courses, provide digital feedback, and use digital
tools to support student learning.

Importance of Digital Competence in Higher Education:

Digital competence is becoming increasingly important in higher education due to
the changing nature of the workforce. Many jobs now require digital skills and
competencies, and this trend is expected to continue in the future. Therefore, students
who do not have digital skills and competencies may struggle to find employment after
graduation.

Moreover, digital competence is also essential for academic success. Many
universities are now offering online courses and using digital tools in the classroom.
Therefore, students who do not have digital skills may struggle to succeed in these
courses and may not achieve their academic goals.

The development of digital competence in higher education can also promote
critical thinking and creativity. Digital tools and resources can be used to promote
collaboration, communication, and problem-solving skills among students. This can
lead to increased engagement and participation in the learning process. [2]

Development of Digital Competence in Higher Education:
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The development of digital competence in higher education involves the
acquisition of specific digital skills and competencies. These skills and competencies
can be broadly categorized into four categories:

- Information and Data Literacy:

Information and data literacy involve the ability to access, evaluate, and use
information effectively. Students must be able to use digital tools and resources to find
and evaluate information and use it to achieve academic and professional goals.

- Digital Communication and Collaboration:

Digital communication and collaboration involve the ability to communicate and
collaborate with peers and educators in a digital environment. This can involve the use
of social media, online learning platforms, and other digital tools.

- Digital Content Creation:

Digital content creation involves the ability to create and share digital content,
including multimedia presentations, videos, and webpages. This requires proficiency in
a range of digital tools and software applications.

- Digital Safety and Citizenship:

Digital safety and citizenship involve the responsible and ethical use of digital
technologies. This includes the ability to protect personal information online,
understand digital copyright laws, and avoid online scams and threats.

The development of digital competence in higher education requires a coordinated
effort from educators, educational institutions, and policymakers. Educational
institutions should provide students with access to technology and digital resources and
integrate digital competence into the curriculum. Educators should be trained in the use
of digital tools and should be encouraged to use them in the classroom. Policymakers
should provide funding and resources to support the development of digital competence
in higher education.[3]

Challenges of Developing Digital Competence in Higher Education:

Despite the importance of digital competence in higher education, there are
several challenges associated with its development. One of the primary challenges is the
lack of digital skills among educators. Many educators do not have the necessary skills
to effectively use technology in teaching and learning. This can lead to ineffective use
of technology in the classroom and can hinder the development of digital competence
among students.

Another challenge is the digital divide. Not all students have equal access to
technology and digital resources. Students from disadvantaged backgrounds may not
have access to computers or high-speed internet, which can hinder their ability to
develop digital competence. This can create a digital divide between students and can
lead to inequalities in learning outcomes.

The rapid pace of technological change is another challenge associated with the
development of digital competence. New technologies are constantly emerging, and
educators and students must continuously adapt to these changes. This can be
challenging, especially for educators who may not have the time or resources to keep up
with technological advancements. [4]

Opportunities of Developing Digital Competence in Higher Education:
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Despite the challenges, the development of digital competence in higher education
also presents several opportunities. One of the main opportunities is the ability to
provide flexible and accessible learning opportunities. Digital technologies can provide
students with the ability to access educational resources and complete assignments at
their own pace and convenience. This can be especially beneficial for students who may
have work or family commitments that prevent them from attending traditional classes.

Another opportunity is the ability to enhance collaboration and communication
among students. Digital technologies can provide students with the ability to
communicate and collaborate with peers in real-time, regardless of their physical
location. This can lead to increased engagement and participation in group work and can
enhance the overall learning experience.

The use of digital technologies in teaching and learning can also provide
educators with the ability to personalize learning experiences. Digital tools can be used
to tailor instruction to individual student needs and learning styles. This can lead to
improved learning outcomes and increased student motivation.[5]

Strategies for Developing Digital Competence in Higher Education:

To overcome the challenges associated with developing digital competence in
higher education and take advantage of the opportunities, several strategies can be
employed. These include:[6]

Professional Development for Educators:

Professional development programs can be designed to provide educators with the
necessary skills and knowledge to effectively use technology in teaching and learning.
This can include workshops, training sessions, and online courses.

Curriculum Integration:

Digital competence should be integrated into the curriculum across all disciplines.
This can involve the development of specific courses or modules that focus on digital
skills and competencies. The integration of digital tools and resources into existing
courses can also be beneficial in promoting the development of digital competence.

Technology Infrastructure:

To ensure that all students have equal access to technology and digital resources,
educational institutions should invest in technology infrastructure. This can involve
providing access to computers, high-speed internet, and other digital resources.
Educational institutions can also consider providing laptops or tablets to students who
may not have access to technology at home.[7]

Collaboration and Partnerships:

Collaboration and partnerships between educational institutions, industry, and
government can also be beneficial in promoting the development of digital competence.
Industry and government can provide funding and resources to support the development
of digital competence in higher education. Educational institutions can also collaborate
with industry partners to provide students with opportunities for internships or work
experience in digital fields.

Digital Assessment:

Assessment of digital competence should be integrated into the evaluation of
student performance. This can involve the development of specific assessment criteria
for digital competence or the use of digital tools for assessment. This can provide
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students with feedback on their digital skills and competencies and can help to promote
the development of digital competence.

Conclusion

The development of digital competence in higher education is essential for
students and educators alike. Despite the challenges associated with its development,
there are several opportunities that can be taken advantage of. Strategies such as
professional development for educators, curriculum integration, technology
infrastructure, collaboration and partnerships, and digital assessment can be employed
to promote the development of digital competence. Educational institutions, industry,
and government should work together to ensure that all students have the necessary
digital skills and competencies to succeed in today's digital age.

Based on the analysis of theoretical and experimental work, the programmatic,
technical, informational, methodological training of the teacher and the change in the
motivation of students for distance learning and the quality of knowledge are revealed.
The educational activities were organized in connection with the increased activity of
students.

Scientific and methodological research was analyzed in accordance with the topic.
To define the concept of activating distance learning, pedagogical works were
considered. However, complementarity rather than contradiction prevailed among the
views. Through the platform, 241 students have completed various courses and received
certificates.
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MenemoBa A.b., Amantypanna I'.K., BakbiT:kanoBa I'.b.
KOFAPBI BUIIM BEPYJIE IU®PJIBIK K¥3BIPETTUUIIKTI JAMBITY

Anparna. biniv G6epynid nudpisik TpaHchopManusCchl CTyJEHTTEPIIH KOFaphl
OKY OpBIHIAapbIHIa OUTIM amy TocumiH TyOereini e3reprri. CTyaeHTTepAiH HHUQPIBIK
KY3BIPETTUTIKTEPIH KAIBIITACTHIPY OJIAp/bl TE3 ©3TePETIH TEXHOIOTUSIIBIK JaH madTKa
JNaplHAay YIIIH ©Te MaHbI3Ael. byn Makamaga Ounim  Oepyai  uudpriangsipy
KOHTEKCTIH/I€ CTYACHTTEPAIH KY3bIPETTUIINH JaMBITYIbIH KEIICH 1 HET131 KeNTipiIreH.

3epTTeyniH MakcaThl: CBIPTTAll OKUTBIH CTYASHTTEPIAIH HUQPIBIK KY3bIPETTUIIrH
JaMBITYIBIH THIMJI TIENarOTUKANBIK CTpATETHUsIapbl MEH OICTepiH  d3ipJey.
O3ipJeHreH 9fic IOCTYpi KoHE LUQPIBIK OKBITY dficTepiH OipikTipedi. ABTOPIBIH
3epTTeyl HOTIXKECIHJIE JKacajfaH oiCTeMe KOFfapbl OUTIMHIH LHUQPIBIK 3KOXKYHeCiH
KYpyFa apHaJFaH.

Kiar ce3nep: Ludpasik Ky3bIpeTTUTIK; TUMPIBIK IaFAbl;, KAIBIKTHIKTAH OKBITY,
OutiM Oepy i HUPPIAAHIBIPY.

MenemoBa A.b., Amantypanna I'.K., BakbiT:kanoBa I'.b.
PA3BUTHUE IU®POBOM KOMIIETEHTHOCTH B BBICIIIEM
OBPA30BAHUU

AnHoranmsa. Iludposas Ttpanchopmamuss oOpazoBaHHS KOPEHHBIM 00pazoM
M3MEHWJIA TO, KaK CTYIEHTHI y4arcs B BBICHIMX Y4eOHBIX 3aBeleHHsX. PopMupoBaHue
U(POBBIX KOMIIETCHLIUH CTYJCHTOB MMEET BAXKHOE 3HAYEHHUE Ui MOATOTOBKU HX K
OBICTPO MEHSIOIIEMYCSl TEXHOJOrHYecKoMy JaHamagdry. B aToii crarbe nmpeacraBieHa
KOMIUIEKCHAs OCHOBa JJIsI Pa3BUTUS KOMIICTEHUMH CTYIEHTOB B KOHTEKCTE
G poBU3aUN 00pa30BAHHSL.

Lens uccnenoBanus: pazpadorath 3((eKTuBHBIE MEeIarornyeckre CTpaTeruu M
METOJbI Pa3BUTHS LU(POBOM KOMIIETEHTHOCTH CTYIEHTOB-3a0UYHUKOB. Pa3paboTaHHas
METOJMKa 00BbeIMHACT TPAAULIMOHHBIE U IIU(POBBIE METOABI 00y4YeHHs. MeTo10I0THs,
paspaboTaHHass B pe3yjibTaTe HMCCIENOBaHMS aBTOpA, MpEAHA3HAYEHA /ISl CO3JaHUS
U(POBOH HIKOCUCTEMBI BBICILIETO 00pa30BaHM.

KawueBble caoBa: LludppoBas  KOMIETEHTHOCTh, IU(PPOBOW  HABBIK;
IMCTAaHIIMOHHOE 00yueHue; nudpoBu3anus 00pa3oBaHHUs.
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