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USING THE MOODLE DISTANCE LEARNING SYSTEM IN TEACHING ENGLISH AT A
UNIVERSITY

Annotation. Technology and computers have influenced the teaching and learning of English in Thai
universities. A multifunctional learning management system (LMS) such as Moodle is integrated into English
classrooms to improve student learning. To emphasize the importance of preparing teachers for the use of e-learning, it
is important to study the facts that affect teachers when integrating Moodle into English classrooms and the opinions of
students learning English with Moodle. Qualitative and quantitative approaches were used in this study. Moodle was
also found to facilitate student-centered learning anytime and anywhere. In addition, it simplifies course management
and helps reduce training costs and time. In addition, 50 students were asked questions about using Moodle, and the
results showed that there were positive feedback about learning English with Moodle. However, there are some
disadvantages to using Moodle in English teaching, as the study also addressed network and technical issues.

Keywords: the Moodle distance learning system; e-learning; educational technology; teaching and learning English.

Introduction

Over the past decade, the use of technology in English language teaching has been increasing worldwide.

Technology facilitates the creation and use of e-learning resources. Morrison defined e-learning as the use of
the Internet for teaching and learning [1]. It includes the interaction between the Student-Teacher and the Student-
Student or the teacher-teacher, as well as facilitates the presentation of tasks to students [2]. It provides and enriches
learning content. Students can also use the Internet as a research and publishing tool.

Bach and Smith reported that e-learning involves several applications and processes, including computer-based
learning, web-based learning, a virtual classroom, and collaborative labs. Teachers interpreted e-learning as a subset of
distance learning, online learning as a subset of e-learning, and computer learning as a subset of online learning.
recognizes the independence of the practice [3].

Materials and types of research

The objectives of this study are: first, to determine what functions Moodle uses for English teachers, second,
what are the advantages and disadvantages of using Moodle in their implementation, and third, to study the opinions of
students learning English with Moodle. The method used in this study consists of qualitative and quantitative methods.
The study aims to understand and explain the involvement of English teachers and their pedagogy, including the
possible views of English teachers on Moodle integration in English teaching. Students' opinions and suggestions were
also taken into account.

Research questions

Here are three research questions that guide this study as follows:

1. What teacher functions are used in Moodle to teach English?

2. What are the advantages and disadvantages of using Moodle for language learning in higher education?

3. What do students think about learning English with Moodle?

Participants

Eighteen full-time English teachers and 50 undergraduate students from universities participated in the study.
Questionnaires were distributed to them to share information about using Moodle. They were then interviewed on
research topics.

Tools

The specific research tools used in the study are based on questionnaires and questionnaires. First, the survey
was designed to find out if teachers used Moodle in their English language teaching [4]. Its purpose: whether they use
it, what functions they use, if they do not use, why not. The questions consisted of two sections: the first section was
devoted to reference information for English teachers in higher education, and the second section was devoted to the
study of the use of Moodle. However, those who do not use Moodle performed only the first part. For respondents who
use Moodle, they continued with the second section, which provides detailed information on how they use Moodle in
the classroom, including what features they use to work online and create a course [5].
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Second, interviews were conducted W|th teachers who mtroduced Moodle to their teaching. Six teachers who
use Moodle were interviewed for the qualitative part of the study after completing the questionnaire. Researchers
interviewed them through a half-built interview about how they use each feature in Moodle and how they like it. In
addition, an English class was interviewed to identify the advantages and disadvantages of using Moodle.

Third, to collect data from students, the researchers used a questionnaire to find out their opinions and
suggestions on how to use Moodle to learn English [6].

Procedure

Preparation of questionnaires and interviews

The questionnaire was based on the Moodle function table used.

The accuracy of the questionnaire and questions for the interview was checked for development and approval by the
course consultants. The changes were made on the basis of feedback received as a result of the above procedures. Both
questionnaires and interview questions were reviewed and accepted by the course counselor before being distributed [7].

Enter the questionnaire

18 questionnaires were physically distributed to respondents. The questionnaire was used to determine what
respondents had done or were doing in the past in relation to mood use. To collect data on Moodle usage, teachers asked
participants to fill out a questionnaire. First, participants were asked if they had used Moodle in their reading. If so, they
would have to complete the second part of the questionnaire. If not, they have completed only the first part of the
questions. There were two teachers who responded via email and they did not use Moodle.

Conducting an interview

There were six teachers who used Moodle in the training and were interviewed about the use, advantages and
disadvantages of Moodle. For the convenience of the interviewees, meetings were scheduled for individual interviews. Six
teachers were interviewed during the semi-structured interview. All interviews were digitally recorded and decoded, two of
which were translated into English for data analysis. The interview is designed to find out the views and opinions of the
participants. According to opinion polls, they were interviewed about the specifics of using Moodle. The survey used relevant
research questions about the advantages and disadvantages of Moodle. They were also asked to provide benefits and
explanations for people interested in using Moodle [8].

Data analysis

Qualitative information was analyzed based on the responses to questionnaires and interview records. A
phenomenological structure was used for the study. After coding the transcripts, several topics were classified. The
results of the study were summarized.

Research results

Reference information for teachers and Moodle experience

According to the survey, teachers were divided into two groups related to the use of Moodle: teachers who
regularly use Moodle in their teaching and teachers who do not use Moodle. It was found that six out of eighteen
teachers used Moodle to teach English this trimester. They have been using Moodle for about two or four years.

It also showed that there are four teachers who have used Moodle with one English course to answer this
semester. There were two teachers who used Moodle with more than two English courses this semester. They all spent
more than two hours a week creating content on the Internet. They forced students to use Moodle for one or two hours a
week as part of regular classes. They also instructed students to work at Moodle for more than two hours a week outside
of regular classes. Both teachers rate Moodle as a beginner user. Three of them considered themselves intermediate
users. One of them considered himself a leading user. As for those who do not use Moodle, twelve out of eighteen
teachers do not use Moodle in their classrooms.

The reasons were as follows:

1. They are not familiar with Moodle.

2. They don't have time to create an online course.

3. They are not ready to use Moadle.

Strangers say they are new and not used to Moodle. They knew some of Moodle's features and
functions, but didn't know enough to use them. Second, the lack of time made it impossible for them to
create an online course. Some teachers have argued that workloads make it difficult for students to create
online content. In the end, they thought they needed to do additional exercises so that they could use Moodle
in their reading. Inadequate preparation was one of the reasons Moodle was not used.

Moodle functions used by English teachers

A number of Moodle features were created by six English language teachers who used Moodle in their regular
teaching. According to the results, there were eight categories of Moodle functions, which are used as follows:

1. Creating and managing course content

2. Use forums, chats and dialogues

3. Tasks and exercises

4. Student working group and expert assessment

5. Submission of student journals and documents

6. Lesson Schedule, Calendar, Bulletin Board
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7. Online quizzes and surveys

8. Grades and scales of students

In terms of creating and managing course content, teachers used this opportunity primarily to study the content
or instructions. This is the favorite quality explained by six teachers. Appropriate lessons and exercises are assigned to this
function. Online activities, such as listening, are designed so that students can participate and practice at any time, anywhere.
One teacher commented on the benefits of this feature: "I use Moodle to download and share documents. | use Moodle to
download listening tasks because it's easier for students to be online so they can listen to the text. I use it for "

Advantages of using Moodle in teaching English

According to teacher surveys, the benefits of using Moodle were divided into three groups. First, Moodle
facilitates student-centered learning. To work with Moodle, students can practice on their own using online materials.
The content can be identified according to their interests and level of language proficiency. Lessons and support
activities are offered in Moodle so they can be selective in their research. Second, Moodle makes it easy to read
anytime, anywhere. This description allows students to easily read online whenever and wherever they need. In addition
to studying in the classroom, they are given the opportunity to study at a convenient time. Third, Moodle simplifies
course management. In Moodle, teachers are treated as course administrators who are responsible for the content of the
course. According to Moodle's specifications, teachers are given useful opportunities to easily manage the course.
Moodle is convenient for teachers in many ways. For example, they can use Moodle to create or store materials.
Moodle can be one of the tools to deliver their instructions. Thus, Moodle helps reduce learning costs and time.
Teachers can save time creating teaching materials. They also save paper because these materials are available online
and students can access websites without having to print their work. They do not need any budget for these materials.
Advantages of the Moodle system, the most important, according to students:

- opportunities provided by the system for a set of balls;

- the opportunity to finalize the assignment taking into account the teacher's comments formulated in the
review and, as a result, increase the assessment;

- the opportunity to study outside the university;

- availability of the necessary material to prepare for the exam;

- the ability to consolidate the topics covered with the help of tests and presentations.

- user-friendliness of the interface [9].

Disadvantages of using Moodle in teaching English

Disadvantages fall into three categories: technological issues, teaching staff, and Moodle efficiency. As for the
technological issue, things related to the system were mentioned as an obstacle to Moodle's technological problems. For
example, the stability of the network and the people who support it contribute to problems when using Moodle. The
issue of teaching is seen as the next hurdle for Moodle among teachers. They need things like reading and time to learn
Moodle, so they get the benefits of Moodle. In terms of Moodle effectiveness, Moodle features and options make it
difficult for teachers to use Moodle. It is said that some features of Moodle are not suitable for students.

Student reference information and experience with Moodle

50 students took part in this study. There were 20 men and 30 women. They ranged in age from 17 to 21 years.
When asked about the frequency of Moodle use, 24.4% used Moodle frequently, 46% used Moodle frequently, and
29.6% used it occasionally.

Student feedback on using Moodle

When asked about access to Moodle, 96% of respondents agreed or disagreed that there were no problems
accessing Moodle outside the classroom, while 91.5% found it easy to access Moodle from home. More than 90%
found the Moodle website to be fast and reliable.

Responding to a question about communication, more than 90% of respondents agreed that they can express
themselves freely and openly with other students, while 85% of respondents find it easy to talk and share ideas with
classmates online. More than 83% of respondents found it convenient to talk to their instructor online.

When asked about the convenience of a Moodle layout, more than 91% of respondents think that Moodle user
information is easy to understand, and about 90% agree that a Moodle layout is well structured and easy to navigate.
Responding to a question about Moodle resources, more than 97% of respondents agreed that it would be useful to conduct
online exercises and Moodle quizzes to teach them. More than 93% found it useful to have access to information updates in
Moodle, followed by 93% who found it useful to download or read online resources for written lessons.

92% of respondents found it easy to watch or listen to audio and video files, and then 85% found it useful to
participate in discussion forums. About 78% think it is easy to participate in online chat.

Responding to a question about student self-selection, more than 96% of respondents agreed that they would like to
use Moodle in other courses in the future. About 93% believe that their learning has improved through the use of Moodle, and
87% of respondents agreed to feel confident on the Internet. More than 84% believe that you need to be very disciplined to
use Moodle, and more than 70% think that you need to improve your typing and / or computer skills to work effectively with
Moodle. 46.5% agreed to use Moodle only because it is part of their exchange rate requirements.

Discussion
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Research Question 1: What teacher functlons are used in Moodle to teach Engllsh’) Accordmg to the study, the
SUT had eight categories of Moodle features used by English teachers. The most popular of these were "course creation and
management" and "use of forums, chats and dialogues".

Creating and managing course content

Teachers like to use the ability to download and share documents when creating online courses. One teacher said she
used the opportunity to assign students to work on exercises. Another explained that he asked students to use the ability to listen
from a Moodle-linked website. Some teachers agreed that students like to upload and share documents to Moodle because they
can download learning materials anywhere and anytime. In addition, key answer exercises that can be included by teachers allow
students to engage in independent work for mood. Based on the above findings, this is in line with Goodwin-Jones, who suggests
that Moodle integrates a wide range of resources, including any text documents or html documents, including multimedia
resources such as audio, video, and graphics.

On the other hand, one teacher said that it was boring to use the function of uploading and sharing documents. This
teacher assured that there is no interaction between students and the system. Students only want to learn to read or listen to the
material, which is different from using the "quizzes and online exercises” feature, which allows students to take lessons with
instant feedback from the system. The ability to download and share documents is very useful and convenient for teachers to
create course content, but sometimes it is boring.

Use forums, chats and dialogues

Most students who use the forum and chat functions to perform their tasks are satisfied with this opportunity. Cole
supported the idea that forums and chats are powerful communication tools within Moodle courses. However, some teachers did
not know how to organize a separate room for their students. Using a discussion on the Internet, the teacher said that she had
assigned students to discuss a topic they had just taught in class to test their understanding with their classmates. He used the last
ten to fifteen minutes of the lesson to get the students to attend, and the students enjoyed it.

One teacher said that she wanted to use the chat function to talk to her students outside of class, but she did not know
how to use it, but the opportunity arose in her course. But he never ordered students to use it, and students never asked for it. The
forum and chat function in Moodle allows students to participate in interactive activities. He liked to use them. But teachers need
to manage and develop their curricula to take advantage of this opportunity. Students should be supervised during the
conversation or when posting their ideas on the discussion board.

Research Question 2. What are the advantages and disadvantages of using Moodle for language learning in higher
education?

Moodle is a powerful e-learning tool for teachers. In this study, we found that Moodle facilitates student-centered learning
and learning anywhere and anytime. Moodle simplifies course management, as the teacher is also the course administrator. It will
also help reduce the cost and time of the briefing. However, the school needs to develop a reliable support system for teachers who
use e-learning, such as a good Internet connection and a sufficient budget to support the system. Moodle efficiency issues are difficult
to solve. Therefore, teachers should prepare a sub-plan when they start using Moodle in a regular classroom.

The teacher said that technology is not always available to us, so we need to prepare traditional lessons as a backup
when technology is not stored in the classroom. Teachers who are still afraid to use technology need to open their minds to try to
use Moodle on their own. The teacher suggested that using Moodle to create an online course was not as difficult as they thought.
If they knew how to use it and practiced it often, these teachers could change their minds.

Research Question 3: What do students think about learning English with Moodle?

Students had a positive attitude towards learning English with the help of Moodle. They say Moodle is easy to access
both in class and at home. Moodle was fast and confident. Students were able to communicate with classmates and teachers. This
statement was confirmed by Perkins and Pfaff Mann, who said that the use of SMS helps to improve communication with
classmates and teachers, both in and out of the classroom. They agreed that it would be useful to have access to information
updates, download or read online resources for written lessons, conduct online exercises and quizzes, participate in discussion
forums and chats, listen to audio and watch video files. Students felt confident and their learning improved when they used
Moodle. However, students still want to have individual discussions with classmates and teachers.

Conclusion

There are eight categories of Moodle opportunities used by English teachers in higher education.

The advantages of using Moodle in English classes are as follows: Moodle simplifies student-oriented learning,
simplifies learning at any time, Anywhere, simplifies course management, and helps reduce learning costs and time.
The disadvantages of using Moodle in English classes are caused by technological problems such as internet access,
insufficient teacher training, and the effectiveness of Moodle. Moodle is a free online course management system
suitable for Language Teaching, eLearning as an English teacher, or a convenient tool for creating an online course.
Moodle has several features that help make learning easier and easier than a traditional classroom environment.

Creating an online course takes time to prepare lesson plans and content management. It is more difficult if
there are students with different levels of language proficiency in the same class. Teachers using the Moodle app agreed
that the online course will help students gain knowledge based on their personal convenience and level of language
proficiency. Students can download curriculum material or perform extracurricular activities, view learning outcomes at
any time, anywhere, and get feedback to immediately demonstrate their skills. All teachers who use Moodle in the
classroom are satisfied with the result after using it. Students also liked to use it to improve their learning levels.
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Kucmerona I'.H., Mmanraauesa K.C.
YHUBEPCUTETTE AFbIJIIIBIH TIVITH OKBITY KE3IHJIE MOODLE KAIIBIKTBIKTAH
OKBITY )KYHUECIH MAHJAJIAHY

Awngatna. TexHonorusuiap MeH KoMnbioTepriep TawniaHI yHUBEPCUTETTEpIHIE arbUINIBIH TUTIH OKBITYFa JKOHE
yiipenyre acep erti. Moodle cusiKTbI Kot GpyHKIMSUIBI OKBITYIIbI Oackapy xyiieci (LMS) cryneHTTep/IiH OKybIH XKaKcapTy YIIiH
aFbUILIBIH CHIHBINTAPbIHA OIPIKTIPUIreH. DNEKTPOHIIBIK OKBITY/Ibl KONJAHY/A MYFAIIMAEPl NaNbIHIAY/IbIH MAHBI3IbUIBIFBIH
atan ety yuria Moodle-/1i aFbUTIIBIH CHIHBINTAPbIHA OIPIKTIPY Ke3iHIe MyFamiMepre acep ereTiH dakrinepm xoHe Moodle-men
aFbUIIIBIH TUTH YHPEHEeTIH CTYJEHTTepIiH IMiKIpJepiH eckepy Kepek. byn 3epTreyie camaiblk JKOHE CaHIBIK TICUIIED
kompanelael. Conpmaii-ak, Moodle Ke3-KelreH yakbITTa JKOHE Ke3-KENreH JKeplie CTYICHTTepre OarbITTaFaH OKBITY/IbI
JKEeHUIIeTeTiHI aHbIKTanabl. COHBIMEH KaTap, Oy Kypcrapibl OacKapy/bl sKeHUIIETEN JKoHe YaKbITThl YHem el CoHpIMeH
katap, 50 okymibira Moodle-1i KoigaHy Typaibl CypakTap KOWbULIBI JkoHE HoTmkenep Moodle kemeriMeH aFbUIIIBIH TiTiH
YipeHy TypaJibl OH TiKipiep 0ap ekeHiH kepcetTi. Anaiina, Moodle - i aFbUIIIBIH TUTIH OKBITY/IA KOJJIAHY/IBIH KEMIILUTIKTepi
0ap, eHfTKeHI 3epTTeY/Ie JKENLITIK )KOHE TEXHUKAIBIK MOCEIIENep Jie KapacThIPbUIIBL.

KinT ce3aep: Moodle KalIBIKTBHIKTaH OKBITY JKYWECi; 3JIEKTPOHIBI OKBITY; OLTIM Oepy TEXHOJOTHsIIaphI;
aFBUIIIBIH TiJIH OKBITY JKOHE YHpPEHY.

Kucmerona I'.H., Mmmanraauesa K.C.
HUCITIOJb30BAHUE CUCTEMbBI JIUCTAHIIMOHHOI'O OBYYEHUSA MOODLE ITPU
NPENOJABAHUU AHI'JIMACKOI'O SI3bIKA B YHUBEPCUTETE

AHHOTauus. TEXHONOIMM M KOMIIBIOTEPHl TOBIMSUIM Ha MPENOJABAHME W U3YYEHHE AHIJIMICKOrO S3blKa B
yHuBepcuTeTaXx TamnmaHma. MHorodyHKIMOHAIBHAS —cUcTeMa yrpaBieHus oOydenwem (LMS), Ttakas kak Moodle,
WHTETPUPOBAHA B KIIACCHI AHTJIMICKOTO S3BIKA IS YIAy4IICHHS OOYYeHHs CTYAEHTOB. UTOOBI TMOMUEPKHYTH BaKHOCTD
TIOATOTOBKY yJHUTeNel K MCIIONIB30BAHUIO IEKTPOHHOTO 00YUEHIISI, BAYKHO M3YIUTH (DaKThI, KOTOPHIE BIMSIOT HA YIHUTEICH TIPH
uaTerpamy Moodle B K1acChI aHTITMICKOTO SI3bIKA, 1 MHEHIS CTYICHTOB, N3YYarOIIHAX aHTIIMHCKHUI S3BIK ¢ oMompio Moodle.
B stom HCCIICA0OBAaHNU OBUIM HCIIOIB30BAHbI KAaYeCTBEHHBIE M KOIMYECTBEHHBIE IOaXOabI. bruto Takke YCTaHOBJICHO, YTO
Moodle obnerdaer oOydeHre, OpHEHTHPOBAHHOE Ha YUAIIIXCS, B JIFOO0E BpeMs U B JTF000M MecTe. Kpome Toro, 3to ynporraer
yIIpaBlieHHe KypcamMH M TOMOTaeT COKPaTHTh 3aTpaThl M BpeMs Ha oOydeHme. Kpome Toro, 50 crymeHTam ObDIM 3amaHBI
BOITPOCHI 00 HCIonb30BaHIN Moodle, ¥ pe3yabTaThl TIOKa3ajH, 9TO OBLTH TTONOKUTEIHHBIE OT3BIBBI 00 M3YIECHNUH aHTIIHHACKOTO
sBeIKa ¢ moMomieio Moodle. Omaako y ucnonms3oBannst Moodle B mperomaBaHuy aHTIIMICKOTO S3BIKA €CTh HEKOTOpPBIE
HCAOCTATKH, IOCKOJIbKY B UCCIICIOBAHNHN TAKIKC PACCMATPHUBAJIUCh CETECBBIC U TCXHUYCCKUC Hp06J'IeMI>I.

KiroueBble ciioBa: cricTeMa WICTAHIMOHHOrO oOydeHms Moodle; snekTpoHHOEe 0OydeHume; oOpa3oBaTeNbHBIC
TCXHOJIOTHH; TIPENOAABAHNC U U3YICHUC AHTJIMICKOrO S3bIKA.
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