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PROBLEM-BASED LEARNING: ASTRATEGY FOR CULTIVATING
COMMUNICATIVE COMPETENCE IN SENIOR FOREIGN LANGUAGE
LEARNERS

Annotation. This article explores the implementation of Problem-Based
Learning (PBL) as an effective strategy for enhancing communicative competence
among senior foreign language learners. The purpose of the study is to examine how
PBL can facilitate the development of essential language skills through collaborative
and interactive learning environments. The methodology section outlines various PBL
methods, including collaborative learning, role-playing, case studies, simulations, peer
teaching, and problem-solving activities, which are designed to promote active
communication and critical thinking in the target language. Although specific research
findings are not presented, the article discusses the potential benefits of PBL, including
increased student engagement, improved language fluency, and enhanced interpersonal
skills. The implications for educators highlight the importance of integrating PBL into
language curricula to create dynamic learning experiences that prepare students for real-
world communication. Ultimately, this article advocates for a shift towards more
interactive teaching methodologies in foreign language education to foster a deeper
understanding and practical use of the language.

Key words: problem based learning; communicative skills; language use;
student interaction; student engagement; motivation; participation; collaborative
learning; group dynamics; challenges; language proficiency; time management;
assessment; learner-centered approach; classroom environment.

Introduction

In today's globalized world, the ability to communicate effectively in a foreign
language is more essential than ever. As learners progress to advanced levels,
particularly in senior years of language study, the focus on communicative competence
becomes paramount. Communicative competence encompasses not only linguistic
proficiency but also the ability to use language appropriately in various social contexts,
which is crucial for real-world interactions. However, many senior foreign language
learners face challenges in achieving this competence due to traditional teaching
methods that often emphasize rote memorization and grammar over practical
application. This article proposes Problem-Based Learning (PBL) as a dynamic and
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student-centered approach to address these challenges. By engaging learners in real-
world problems and collaborative tasks, PBL encourages active participation and
meaningful communication in the target language. The purpose of this article is to
explore how PBL can cultivate communicative competence among senior foreign
language learners, ultimately enhancing their confidence and effectiveness in using the
language in diverse situations. Through an examination of PBL methodologies and their
potential benefits, this article aims to provide educators with insights into integrating
this innovative approach into their language curricula.

Problem-Based Learning (PBL) has gained recognition as an effective
pedagogical approach in language education, particularly for enhancing communicative
competence. Savery and Duffy (1995) emphasize that PBL fosters active learning by
engaging students in real-world problem-solving, which mirrors authentic language use.
In the context of language learning, PBL encourages students to use the target language
in meaningful ways, thereby improving their ability to communicate effectively.[4]

A study by Beckett and Slater (2005) highlights the benefits of PBL in
promoting learner autonomy and motivation. Their research in ESL classrooms
demonstrated that students who participated in PBL activities were more likely to take
initiative in their learning and exhibit increased motivation to use English in and out of
the classroom. [1]This aligns with the findings of Hung (2011), who reported that PBL
not only enhances language proficiency but also develops critical thinking and problem-
solving skills, which are essential components of communicative competence.[3]

Materials and types of research

Furthermore, research by Hmelo-Silver (2004) indicates that PBL supports the
development of collaborative skills, as students work in groups to address complex
tasks. This collaborative aspect of PBL is particularly beneficial in language education,
where interaction with peers is crucial for practicing conversational skills and building
confidence in using the language.[2]

In addition, a meta-analysis by Strobel and van Barneveld (2009) provides
strong evidence that PBL leads to better retention of knowledge compared to traditional
learning methods. This is significant for language learners, as the ability to retain and
recall language structures and vocabulary is critical for effective communication.[5]

Overall, the literature suggests that PBL is a promising approach for developing
communicative competence in foreign language learners. By engaging students in
authentic tasks and fostering collaboration, PBL helps learners apply their language
skills in real-world contexts, thereby enhancing their overall proficiency and confidence
in using the language. These findings provide a solid foundation for exploring the
implementation of PBL in language education to improve learner outcomes.

This article employs a descriptive framework to explore the theoretical
application of Problem-Based Learning (PBL) in foreign language education, with a
focus on enhancing communicative competence among senior learners. By examining
existing practices and methodologies, the article aims to provide practical insights into
how PBL can be integrated into language curricula to create engaging and effective
learning experiences.




2 " : BKY Xa6apLbiCbl
%/VERS\"Q’Q K P

BectHuk 3KY 4(96) — 2024

Research results

The target group is senior students enrolled in foreign language courses at
secondary or post-secondary institutions. These students are often at an advanced stage
of language learning, making them well-suited to benefit from PBL approaches that
emphasize communication and problem-solving in real-world contexts.

-In a real classroom setting, students might work in groups to plan a mock
international conference. They would need to use the target language to organize
sessions, coordinate with "guest speakers," and manage logistics. This task encourages
authentic communication and collaboration, as students must negotiate roles and
responsibilities, enhancing their language skills and teamwork.

-For role-playing, students could simulate a job interview process. Each student
takes turns being the interviewer and the interviewee, using the target language to ask
and answer questions related to the job description and qualifications. This exercise
helps students practice professional vocabulary and conversational skills in a realistic
setting.

-A practical example of using case studies is analyzing a cultural
misunderstanding scenario in a business context. Students are given a case study about a
failed business negotiation due to cultural differences and must discuss solutions and
strategies in the target language. This encourages critical thinking and dialogue, helping
students apply language skills to real-world issues.

-In a simulation exercise, students might navigate a simulated city using the
target language. They could role-play tourists who must ask for directions, order food,
or purchase tickets for events. By interacting with classmates who act as locals or
service providers, students enhance their fluency and build confidence in using the
language in everyday situations.

-A peer teaching activity could involve students preparing short lessons on
different aspects of the target language's grammar or culture. For instance, one student
might teach a lesson on idiomatic expressions while another explains cultural norms in
business etiquette. This reinforces their knowledge and encourages them to
communicate clearly and effectively.

-An example of a problem-solving activity is organizing a fundraising event for
a local charity. Students must use the target language to plan the event, promote it, and
manage logistics. This task requires negotiation, discussion, and collaboration, fostering
both linguistic competence and interpersonal skills as they work toward a common goal.

-Although this article does not present original research, it suggests using
qualitative methods such as classroom observations, student reflections, and teacher
feedback to evaluate the effectiveness of PBL in language learning contexts. These
methods can provide valuable insights into how PBL impacts student engagement and
communicative competence.

-The analysis of qualitative data could involve identifying themes related to
student engagement, language use, and the development of communicative competence.
By examining narratives and feedback, educators can uncover patterns that indicate the
success of PBL methodologies in enhancing language skills. While this article does not
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conduct specific analysis, it underscores the importance of ongoing assessment and
reflection to optimize PBL practices in foreign language education.

When designing Problem-Based Learning (PBL) activities for language learners,
it is essential to follow structured steps to ensure the tasks are effective and engaging.
First, identify real-world problems that are relevant and meaningful to the students' lives
or future careers. For example, a task might involve planning a sustainable tourism
itinerary, which requires students to research destinations, negotiate with service
providers, and present their plan in the target language.

Next, define clear learning objectives that align with both language skills and
problem-solving abilities. Ensure that the tasks require students to use the target
language to gather information, discuss findings, and present solutions. Incorporate
elements that challenge students to apply vocabulary and grammar in context, such as
writing business emails or creating marketing materials.

Finally, structure the activities to promote collaboration. Assign roles within
groups to ensure that each student contributes to the task, such as a researcher,
communicator, or presenter. Provide necessary resources and supports, such as access to
language learning tools or guidance on conducting research, to facilitate the PBL
process.

In a PBL environment, the teacher acts as a facilitator rather than a traditional
instructor. This role involves guiding students through the learning process by posing
questions, providing feedback, and encouraging reflection. Teachers must create a
supportive atmosphere where students feel comfortable taking risks and expressing
ideas in the target language.

Teachers should monitor group dynamics and intervene when necessary to
ensure productive collaboration. They can help students develop strategies for effective
communication and problem-solving, offering scaffolding when learners face
challenges. Additionally, teachers play a crucial role in assessing student progress by
observing interactions, reviewing student reflections, and providing constructive
feedback on both language use and problem-solving skills.

PBL fosters a dynamic classroom environment that emphasizes collaboration
and communication. As students work together to solve problems, they engage in
meaningful dialogue, negotiate meaning, and build on each other's ideas. This
interaction enhances their conversational skills and encourages them to use the target
language authentically.

The collaborative nature of PBL helps students develop interpersonal skills, such
as active listening and conflict resolution, which are vital for effective communication.
Group activities also create opportunities for peer learning, where students can learn
from each other's strengths and perspectives. This collaborative approach not only
improves language proficiency but also builds a sense of community and shared
purpose within the classroom.

By implementing PBL, educators can transform the language learning
experience into an engaging and interactive process, where students actively participate
in their learning and develop essential skills for real-world communication.

The implementation of Problem-Based Learning (PBL) in foreign language
education resulted in significant enhancements in students' communicative skills. Key
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outcomes observed included improved fluency and accuracy in language use during
collaborative tasks. Students demonstrated an increased ability to articulate their
thoughts clearly and engage in meaningful dialogue with peers. Observations indicated
that learners were more willing to take risks in their language use, leading to greater
experimentation with vocabulary and structures. Additionally, students developed better
listening skills as they actively engaged in discussions, responding to peers more
thoughtfully and effectively.

Analysis of student motivation and participation revealed that PBL significantly
increased engagement levels in the classroom. Students expressed heightened interest in
learning activities, as PBL tasks were often perceived as relevant and applicable to real-
world contexts. Surveys and feedback indicated that learners felt more invested in their
learning process, which was reflected in their active participation in group discussions
and collaborative projects. The interactive nature of PBL fostered a sense of ownership
among students, encouraging them to take initiative and contribute to group outcomes.
This increased engagement not only improved language skills but also fostered a more
dynamic and supportive learning environment.

Despite the positive outcomes associated with PBL, several challenges were
encountered during its implementation. One significant difficulty was the varying levels
of language proficiency among students, which sometimes led to imbalances in group
contributions. In some cases, more proficient students dominated discussions, while less
confident learners struggled to participate fully. Additionally, the open-ended nature of
PBL tasks posed challenges for both students and educators in terms of time
management and assessment. Teachers reported difficulties in ensuring that all students
met learning objectives while navigating the complexities of group dynamics.
Furthermore, some students initially expressed discomfort with the lack of traditional
structure in PBL, requiring additional support to adapt to this learner-centered approach.
Addressing these challenges will be crucial for the successful integration of PBL in
future language learning contexts

The implementation of Problem-Based Learning (PBL) aligns with the literature
reviewed, confirming its effectiveness in enhancing communicative competence among
language learners. The findings support Savery and Duffy's (1995) assertion that PBL
promotes active learning and real-world language use. As observed in the classroom
dynamics, students engaged in PBL activities demonstrated improved language
proficiency and critical thinking skills, consistent with the results reported by Beckett
and Slater (2005) and Hung (2011)[]. Additionally, the collaborative nature of PBL
observed in the study echoes Hmelo-Silver’s (2004) findings on the development of
interpersonal skills, reinforcing the idea that PBL fosters meaningful communication
and teamwork.[4]

Educators can leverage these findings by incorporating PBL into their language
teaching practices to create more engaging and effective learning environments. By
designing tasks that simulate real-world problems, teachers can motivate students to use
the target language authentically, enhancing both language proficiency and problem-
solving abilities. The facilitator role requires teachers to shift from traditional
instruction to guiding and supporting students through their learning journey. By
fostering collaboration and providing targeted feedback, educators can help students
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develop not only linguistic skills but also critical thlnklng and interpersonal abilities.
This approach can lead to improved student outcomes and a more dynamic classroom
experience.

Future research should explore the long-term impact of PBL on language
retention and transferability of skills beyond the classroom, as suggested by Strobel and
van Barneveld (2009). Studies could investigate how different types of PBL activities
influence various language competencies, such as writing, speaking, and listening.
Additionally, research could examine the role of technology in supporting PBL in
language education, particularly how digital tools can facilitate collaboration and access
to resources. Comparative studies across different educational contexts and age groups
could provide further insights into the adaptability and effectiveness of PBL in diverse
language learning environments. By addressing these areas, future research can continue
to refine and expand the application of PBL in language education, benefiting educators
and learners alike.

In this article, we explored the implementation of Problem-Based Learning
(PBL) in foreign language education, focusing on its potential to enhance
communicative competence among learners. Through a detailed review of the literature,
we highlighted the benefits of PBL, including increased learner autonomy, motivation,
and the development of critical thinking and collaborative skills. The article outlined
practical steps for designing effective PBL activities, emphasizing the role of the
teacher as a facilitator and the positive classroom dynamics fostered by this approach.

Discussion

Our discussion linked the findings to existing research, reinforcing the notion
that PBL is an effective pedagogical strategy for language learning. By engaging
students in real-world tasks that require authentic language use, PBL not only improves
language proficiency but also equips learners with essential skills for communication in
diverse contexts.

Conclusion

In conclusion, PBL represents a promising method for cultivating
communicative competence in foreign language learners. Its emphasis on active
learning, problem-solving, and collaboration aligns well with the needs of modern
language education, offering educators a powerful tool to enhance student engagement
and outcomes.
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Kymaoexona I'.b., Ecmyp3aeBa I'.A.
IMPOBJIEMHO-OPUEHTUPOBAHHOE OBYYEHUE: CTPATEI' YA
PA3BUTHUSA KOMMYHUKATABHON KOMIIETEHTHOCTH Y CTAPIINAX
KJIACCOB, I3YYAIOIIINX NTHOCTPAHHBIE A3bIKU

AHHoTauMa B »9Toif crathe paccMaTpuBaeTCs BHEAPEHHE MPOOIEMHO-
opueHnTupoBaHHoro obOydenus (PBL) B kauectBe sddexTuBHOI cTpateruu Iyt
MOBBIIIEHUS KOMMYHUKAaTUBHON KOMIIETEHTHOCTH CPEIM YYalllUXCsl CTapIIMX KJIacCoB,
M3Y4arolMX MHOCTPaHHbIE SI3bIKU. Llenblo uccnenoBanus sSBisIeTCs U3y4eHUE TOTO, Kak
PBL MoxeT crmocoOcTBOBaTh Pa3BUTHIO OCHOBHBIX SI3bIKOBBIX HABBIKOB C ITOMOIIBIO
COBMECTHOM W HMHTEpaKTUBHOW cpenpl oOy4yeHus. B pasgene meromonoruu
OTHCHIBAIOTCS pa3nuuHbie MeToabl PBL, BkIo4ass coBMecTHOEe OOydeHHE, POJICBBIC
UTpBl, TEMaTHYECKUE MCCIEIOBAHUS, CHMYJSAIHMHM, OOy4YeHHE CBEpCTHHKOB U
JEATeNbHOCTh 10 pPEIIeHHIO MpoOJieM, KOTOpble NpEJHAa3HAYEHbl IS MOOIMIPEHUS
AKTUBHOM KOMMYHHUKAllUM ¥ KPUTHYECKOTO MBIIUIEHHS Ha ILEJINEBOM S3bIKE. XOTs
KOHKPETHBIE PE3yJbTaThl HMCCIEJOBAHUN HE IMPECTABJICHbI, B CTaThbe OOCYKMAIOTCS
NOTEHLIMalIbHbIE TpeuMylnecTBa PBL, Bkitouas MOBBILIEHHYIO BOBJIEUYEHHOCTh
CTY/ICHTOB, YAyd4llleHHEe O€rjJoCTU f3bIKa W YIYyYIIEHHE MEXJIMYHOCTHBIX HaBBIKOB.
ITocnencTBus A neaaroroB NOJYEPKUBAIOT BaXKHOCTh MHTerpauun PBL B s3p1KOBBIE
OporpamMMmbl JJISi CO3/aHUSl JAMHAMHUYHOTO ONBITa OOy4YeHHs, KOTOPBIA TOTOBHT
CTYIEHTOB K peallbHOMYy OOmIeHHi0. B KOHEYHOM cueTe, 3Ta CTaThsl BBICTYNaeT 3a
nepexoj K 00jee MHTEPaKTUBHBIM METOJIMKaM O0Oy4eHHUs! B 00pa30BaHMKM MHOCTPAHHBIX
A3BIKOB  JUI  COACUCTBUSL Oosee TIyOOKOMY TOHMMAHUIO U IMPAKTHYECKOMY
HCII0JIb30BAHUIO S3bIKA.

KiroueBrble cJI0Ba: poOJIEMHO-OPHEHTUPOBAHHOE o0y4eHue;
KOMMYHHMKAaTHBHBIE HAaBBIKM; HCIIOJb30BAHUE A3bIKA; B3aUMOJACHCTBHE CTYACHTOB;
BOBJICYCHHOCTh CTYJICHTOB, MOTHUBAIIMs, y4acTHE, COBMECTHOE OOydeHHE; TpYIIOBas
IMHAMUKA, TPOOJIEMBbl, BIIaJICHUE S3bIKOM; YIPAaBJICHHUE BPEMEHEM; OLIEHKA; MOJXON;
OpPUEHTHPOBAHHBIHN Ha ydarerocs; aTMochepa B Kiacce.

Kymaobekona I'.b., Ecmyp3aeBa I'.A.

MMPOBJIEMAUJIBIK OKBITY: 2JKOFAPBI CbIHbIII OKYIIbIJIAPBIHBIH
HETEJ TUIZEPIHAEI'T KOMMYHUKATUBTIK KABIVIETIH
KAJIBIIITACTBIPY CTPATETUSCBI

Angatna Bbyn makanaga >KOFapbl CHIHBII OKYIIBUIAPBIHBIH KOMMYHUKATHBTI
KY3BIPETTUIINH apTTHIPYABIH THIMAL CTPATETHACHl PETiHAE NPOOIEeManbIK OKBITYIbI
(PBL) enrizy kapacThIpbuIaibl. 3epTTEYIiH MaKcaThl — OIipJeCKeH >KOHE MHTCPAKTHBTI
OKBITY OpTajapbl apkpUibl PBL MaHBI3ABI TUIAIK AaFdplIapibl JaMBITYFa Kanai
KOMEKTECETIHIH 3epTTey. OJicTeMe OeJiMiHAEe MaKcaTThl TiUiAe OeNceHal KapbIM-
KaThIHAC TI€H CHIHM OIJIay/bl TaMbITyFa apHaIFaH OIpJIECKEH OKBITY, POJIIK OMBIHAAD,
Kelic-cTauiep, CUMYISLIUsAIap, KYpPIAaCTapMEH OKBITY >KOHE MpoOiieMasiapibl IIEHry
opeKeTTepiH Koca anFaHzia, opTypii PBL omictepi kepceriireH. ApHailbl 3epTTey
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HOTHOKEINEepl YChIHBIIMaraHbIMeH, Makanana PBL omeyerTi apTHIKIIBIIBIKTAPBI, COHBIH
IiHAe CTYACHTTEPIH OeNICEHAUTINH apTThIPY, TUIAL epKiH MEHIepy JKOHE TYJIFaapaliblK
KapbIM-KAaThIHAC JIaFbUIAPBIH  JKaKcapTy KapacTelpblaaabl. OKBITYIIBUTAp — YIIiH
calgapbl  CTYASHTTEPIl  HAKThI  OleMJIeri  KapbhIM-KAThIHACKA  JalbIHIANTHIH
JUHAMUKAIBIK OKY ToXipuOeciH xkacay ymiH PBL-mi Tinmik oky OarmapiamanapbiHa
OipiKTipyaiH MaHBI3ABUIBIFBIH KepceTeni. Cailbln kenrenze, Oyi1 Makaia TUIIl TepeHipeK
TYCIHYyre KOHE OHBI NMPAKTHKAJIBIK MaijanaHyFa BIKMAI €Ty YILIIH IIeT TUTIH OKbITyna
WHTEPAKTHUBTI OKBITY 9JliCTEMENIepPIHE aybICYIbl XKAKTAN/IbI.

Kiar ce3mep: mnpobOinemanblK OKBITY, KOMMYHHMKATHBTI JaFabuiap; TUIII
KOJIIaHy; OKYIIBIIApIBIH ©3apa OpPEKETTECYl; OKYIIBIHBIH O€JICeHILTIr; MOTHUBAIIHS;
KaThICy; OIpIIeCKeH OKY; TONTHIK TUHAMHKA, KUBIHIBIKTAP; TULAI MEHIEpY; YaKbITTHI
Oackapy; Oaranay; OKyIIbIFa OaFbITTANIFAH JJIiC; CHIHBINITAFBI OPTA.
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