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DEVELOPMENT OF BLOCK LESSONS ON ENGLISH LANGUAGE WITH
THE USE OF AUTHENTIC FABULA TEXT FOR THE DEVELOPMENT OF
SPEECH MONOLOGIC SKILLS

Annotation. This article deals with the peculiarities of using a fabula text in
English for the development of students' speech monological skills. A fabula text is a
unique resource for composing retellings, reasoning on the theme of the text or separate
plot lines. One of the effective ways of developing monologic skills in English language
classes is block lessons built on the principle of logical organisation of work with the
text or in accordance with the set learning objectives. The article discusses general
recommendations for the use of fabula text, which can be considered universal, suitable
for different levels of English language proficiency of students.

Key words: fabula text; monologue; plot; authentic text; retelling; pre-textual
stage; textual stage; post-textual stage.

Introduction

A fabula text is one of the most important language materials for the
development of monologue skills in foreign language learning. As a rule, a fabula text
contains a vivid plot, exciting events and characters directly involved in them. On the
example of authentic fabula texts students acquire valuable experience of various
monological skills - retelling, monologue-reasoning, description, etc. Let us consider
what features of a fabula text should be taken into account by the teacher to develop
lessons aimed at the development of speech monological skills.

A fabula text is characterised by eventfulness and a multidimensional plot,
thanks to which a reader is motivated to read and reason on the basis of the read
material. Moreover, a well-chosen authentic fabula text stimulates linguistic guesswork.
As a recommendation on the style of the fabula text it is possible to offer a fiction text,
as students get acquainted with the non-adapted text, its lexical and grammatical
peculiarity, and can make judgements about the idiostyle of the writer. Also from the
methodological point of view, authentic work has a certain communicative value and
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allows to study the statements and constructions characteristic for native speakers,
which allows to declare the effectiveness of analytical work with the original text of a
foreign language.

aterials and type of research

Objectives of the study: first, to analyse the characteristics of the fabula text;
second, to explain the usage of block lessons in the process of learning English; third, to
reveal the peculiarities of fabula text to develop monological skills.

The study involved 9" grade secondary school students.

Research stages:

1. Preparation of fabula text.

2. Creating the tasks to develop monologue speech.

3. Building block lessons devoted to monologue speech based on fabula texts.

4. Systematization and analysis of results.

Research questions
Here are the research questions:
- How to use fabula texts for monological skills development?
- What are the most efficient tasks to work with fabula texts discussion, retelling
etc.?
Discussion

The English language has the reputation of the world language and learning
English brings a variety of advantages — from ability to read authentic literature, watch
films and plays in the original to getting work abroad [1, p. 5]. Developing
communicative skills of learners of English corresponds to the significant changes of
level education in the Republic of Kazakhstan, mainly to “transition to teaching English
based on teaching communication skills, not only lexics and grammar’ [14, p. 137]

Practicing English using monologues based on authentic texts students can
explore the culture, traditions, attitude to different life situations, increase cognitive
abilities and improve communication skills [9, p. 174]. One of the sources for
monologue speech is a fabula text which contains pragmatic information and can be
used to develop cognitive skills, memory and narration in foreign language.

Fabula texts are an important source for monologue practice [9, p. 175].
Examples of plans embedded in a fabula text are ‘documentary, historical, artistic and
philosophical, which enriches the content of the text” and allows to distinguish a fabulist
line (a sign of a story, short story), as well as free lyrical and philosophical digressions
(signs of an essay) [2, p. 33]. Fabula texts contain, as a rule, chronological events,
enumeration of stages of plot development, factual information, etc., which allows to
refer them to the texts that promote training of students' thinking activity.

Authentic fabula texts can be used at different stages of foreign language
teaching, with the main focus on the level of language proficiency and the purpose of
work with the text. Fabula texts should be accessible for students' understanding, the
text proposed for reading should be built on familiar language material, unfamiliar
lexical units contained in it should be either understandable from the context or not
interfere with the general understanding of the text. On the thematic side, texts should
meet the cognitive and communicative needs of learners [17, p. 176].

30



h\.“i\ "Hf?(.\ 3

‘ % X BKY Xa6apuubicbl
R BectHuk 3KY 1(97) — 2025

The reading of fabula texts refers to the independent reading of texts, which
provides students with information from different spheres of life, develops the mind,
strengthens the senses, as well as educates and develops [11, p. 2].

Taking into account that authentic fabula texts can be used as a resource for the
development of monological skills, the following requirements are given to them in the
educational programme:

- phonetic correctness,

- coherence and literacy of speech,

- adequacy of the use of linguistic means in monological speech [16, p. 51].

These types of texts contain speech situations that serve as a basis for the
generation of one's own speech utterance. According to the study by J.B. Zhalsanova
and co-authors, the undeniable advantage of authentic fabula texts is that they ‘represent
a real picture of the language, peculiarities of life in the country and specific features of
mentality’ [13, pp. 109-110]. These features of fabula texts allow to select those fabula
texts that correspond to the age characteristics of students and contain topics for
discussion, which form the basis of tasks for the development of monological skills.

A monologue is an independent type of character’s speech that does not require an
immediate response from anyone, does not depend on how the listener perceives what was
said, what impression he or she gets; and dialogue is a means communication between two
or more people, a type of characteristic speech in which the words of one depend on the
words of another. Characteristic features, features of thinking, ideological channels of the
image are also expressed through a monologue [15, p 6]. Monologues as a form of oral
speech lead to the assumption of learners how language can be used in real world [8, p. 88].
For that reason monologues can be based on fabula texts as this type of text contains much
facts, chronology, logical way of presenting the plot which, in turn, acts as a core to develop
retelling skills [8, p. 90].

In addition to the thematic principle, the principle of the feasibility of the lexico-
grammatical material included is of key importance in the selection of fabula texts. A
teacher checks that the text to be read is based on familiar language material and that
unfamiliar lexical units do not interfere with the general understanding of the text.
Unfamiliar words are understood by students from the context, using language guessing,
reliance on the knowledge of word formation in a foreign language [16, p. 52].

According to M.A. Burtseva, in a fabula text there can be a cumulative principle,
due to which the plot develops sequentially and the events of the work get ‘embodied
within the storyline of certain characters’ [4, p. 22]. From the point of view of historical
poetics, when analysing a plot with an original fabula, it is much more effective to use
the system of historically developed phases of the plot unfolding of the text [12, p. 39].

It is possible to highlight the aspects of teaching monological speech, which are
relevant to work with authentic fabula text. This type of text serves as a resource for the
development of logical thinking skills, formulation of attitudes to the read. Thinking
skills are actualised and engage conscious reproduction of the read material. A
monologue should be characterised by purposeful and deliberate speech. Authentic texts
of various genres provide sufficient linguistic and speech support, a model for imitation,
a basis for creating one's own speech utterances according to this model. The advantage
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of authentic fabula texts is also that they increase students' motivation and interest in the
subject [3, p. 15].

A fabula text contains a plot, rich material, on the basis of which a teacher can
set a number of tasks for students, as well as create problem-based learning tasks. The
formulation of tasks can be based on the characterisation of the characters, their
description, their role, the place and time of the events depicted, their relevance, etc [5,
p. 271].

The main requirement for fabula texts is that the texts should be informative,
entertaining, accessible, reflect an adequate picture of the world. They should correspond to
age peculiarities; set a meaningful plan of speech and ensure the realisation of practical,
educational, educational and developmental goals of learning. On their basis, the analytical
and synthetic phase of reading activity is carried out [10, p. 37].

Depending on the age of students, the options for working with an authentic
story text vary and include pre-textual stage, textual stage and post-textual stage. The
inclusion of tasks for the development of speech monological skills can be carried out at
any of the stages, which will make it possible to effectively interpret the content of texts
and develop analytical thinking, reasoning skills, logical interpretation of information,
etc. One of the important components of thinking activity is preparatory work for each
type of task, which includes the success of perception and comprehension of what has
been read, and also determines probabilistic prediction.

Research results

Retelling can be considered as a common type of task with authentic fabula text.
Initially, at the preparatory stage for retelling of the text, students answer problem
questions and communicative tasks aimed at solving a practical task, at understanding
the content of what they have read. For example, the following questions can be used at
this stage:

- What happens in the story?

- Why do you think the characters behave like that?

- What is the meaning of this episode in the plot of the story / novel/ text?

The questions are text-specific and require careful preparation and consideration
of the teacher's methodological competence. For effective work with a fabula text, it is
important to develop pre-textual and post-textual tasks in such a way that they are
aimed at preparing students to compose an independent speech monologue, as well as to
express their point of view on the general plot of the text and individual episodes, plot
lines, etc.

In order to develop speech monologue skills in a foreign language, it is
important for the learner to be able to work with a text in his/her native language in a
variety of ways, namely, to be able to highlight key points, to omit less significant
events in the narrative, to draw up a text plan, to compare, to argue his/her position, etc.
In addition to the work of shortening the text and highlighting significant points,
students should also be able to develop thought and retell based on key phrases, thesis
statements, and more.

In order for this goal to be realised, it is necessary to compile a step-by-step
formation and development of speech monologue skills on the basis of a fabula text.
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Block technology of work with text implies division of textual material and
related teaching material into different blocks, which allow logical and sequential
understanding of the material and development of language skills and abilities. Block
lessons refer to modular teaching technology. Modular learning meets the criteria of
advanced and continuous education [7]. According to the module technology, different
kinds of work with the text can be conducted, that means that work with authentic texts
can be presented in such format as well [7].

Block lessons can include different blocks based on the types of language work -
for example, lessons contain lexical, grammatical, phonetic blocks, as well as blocks
built on the principle of semantic organisation of the text - introduction, main part,
climax, conclusion. The variants of forming block lessons are diverse, therefore we will
present sample tasks in each of the listed types of blocks.

For example, work with the lexical block includes various tasks to activate
lexical units, lexical-thematic field, finding the same root words, vocabulary
development, etc. Initially, work with the lexical block begins with the title of the text -
students can make chains of words related to the title of the text and explain their
correlation with the key words of the title.

The grammar block allows to activate grammatical constructions in students'
monological speech, which serve as the basis for composing retellings, reasoning and
other types of monological speech. The texts that can contain various grammatical
tenses, rules of formation of forms of parts of speech and exceptions to them are
interesting. In this way, students practically consolidate grammatical rules and improve
their ability to compose a grammatically correct monologue, which is important for the
development of students' speech skills.

Let us consider a block of pre-textual tasks, which are aimed at activating
monologic speech, relieving language difficulties, and forming motivation to work with
an authentic story text. The teacher can formulate the following questions for students::

- How do you understand the following phrase / quotation?

- Read and translate the headline. What do you think is the text about?

- What do you know about the theme of the text?

The tasks of understanding the title, reasoning about the theme of the text, and
discussing the name of the text play a major role in the formation of the plot of a story
text. One of the types of tasks that determine the success of forming the idea of a
literary text is considered to be ‘playing with the title’: Read the name of the story. What
can it be about?

At this first stage of work with the text, students carry out active thinking
activity, which implies retrieving from memory certain lexical units (belonging to the
lexical-thematic field) and grammatical structures in order to predict the idea of the
fabula text.

The tasks that can be offered at the post-textual stage are aimed at developing
students' linguistic competence, at forming linguistic guesswork, at improving their
grammaticalisation skills, as well as at periphrasis and synonymic substitution. Here are
some examples of the wording of such tasks:
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- Make a list of regular and irregular verbs in Past Simple from the last
paragraph / the chapter / the text. Then using these verbs tell the events that happened in
the story.

- Name the main characters in the story and tell about their appearance and
character. What is the relationship between them? Are there any fights or
misunderstandings among them?

At the final stage of work with a story text, communicative tasks that allow
simulating actions close to a real communication situation are quite effective. This stage of
learning can be labelled as partially reproductive, which is realised in the following
exemplary types of tasks:

- Were your suggestions about the content of the text right?

- Say the main topic of the text using one phrase or a sentence.

- Describe the characters of the story using the following adjectives. Explain
your choice of adjectives.

- Make a detailed plan of retelling the text with the key words.

- Retell the story from the third person’s side / from the side of one of the main
characters [11, p. 7].

A variety of tasks need to be performed for students using fabula texts as a
source for monologue speech practice. For example, the following aspects should be
taken into account:

- time and place of the story,

- main characters,

- main events of the plot,

- conclusion or author’s general idea of the text [11, p. 8].

There is also a block of productive tasks for working with a story text. This
block contains tasks, the purpose of which is to teach students to interpret the text and
formulate their own evaluative judgements. In passing this block, the teacher can
formulate the following questions for the students, to which they should give oral
answers:

- What is the story like?

- What is the morality or appeal the story / the text?

- Tell about ..(the topic of the story) in your life [11, p. 9].

Teachers need to choose such authentic fabula texts that are interesting for
students. It can be assumed that in this matter it is important to focus on both thematic
plan and lexico-grammatical plan. Block lessons allow presenting tasks of working with
fabula texts in a comprehensive way. For example, K.A. Chernysheva's study classifies
exercises for teaching the retelling of fabula texts into groups depending on the skill
they are aimed:

a) exercises aimed at developing the skills of narrative content organisation;

b) skills of linguistic design of the narrative.

To perform the exercises of the first group, it is necessary to read the source text
carefully and to perform a number of exercises aimed at extracting expositional facts: to
establish the time, place of action, circumstances, situation in which the actors are, to
determine the climactic event of the narrative, what facts lead to it, to arrange them in
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chronological sequence. This category of exercises includes tasks for making a plan of
the read text, as well as tasks for extracting key words [6, p. 181].

The second category includes exercises to find and exclude redundant
information at the level of individual words, sentences and paragraphs. It is understood
that these exercises allow to reproduce text fragments.

Conclusion

The development of monologue speech skills is effective with the use of fabula
texts. Teachers should use the module technology, namely block lessons, to form the
monological skills gradually. From the methodological point of view, retelling of a text
is based on three main requirements for a fabula text - formal aspect, content and
suitability for the development of oral-speech skills [6, p. 182]. Different in volume
fabula texts serve as different formats of monological skills, for example, to teach
retelling, short fabula texts are most appropriate - with educational, educational and
country studies value, in which there is a chain structure and understandable
composition with a sequential presentation of facts and events.

Educational fabula texts should be composed in such a way that they create
favourable conditions for the development of storytelling skills [6, p. 182]. The listed
criteria for selecting fabula texts allow optimising them for the development of students'
monological skills. Thanks to the block structure, this task is taught in a logical,
sequential manner, which also allows us to evaluate each block from the point of view
of the learner's understanding of the tasks it contains and to pay attention to the block
that causes the greatest difficulty in passing.

REFERENCES

[1] Aytbagambetova S.D. The role of the English language in the educational
system of the republic Kazakhstan // European research.2021. Nel. P. 1-5. [in Russian]

[2] Bayanbayeva, A.A. (2024). Interactive methodological strategies for the
analysis of Russian prose of Kazakhstan in higher education: dissertation of Doctor of
Philosophy. - Almaty, 2024. - 153 p. [in English]

[3] Belova, L.A., Bystray, E.B., Zasedateleva, M.G. (2018) Application of
methodological project ‘Classroom as a workshop of texts’ in secondary school.
Modern science: actual problems of theory and practice. Series:Humanities. Ne8. Pp.15-
19. [in English]

[4] Burtseva, M.A. (2022) Cumulative Fabula Model in the Gothic Novella
‘Monkey's Foot” by W.W. Jacobs // Uspekhi Humanities. Ne 8. Pp. 22-27. [in English]

[5] Bystray, E.B., Raisvikh, Yu.A., Babushkina, E.S. (2019) Advantages of
problem-based learning methods for the formation of monological speech skills by the
example of a fabula text // Man and language in the communicative space: a collection
of scientific articles. Ne 10. Pp. 268-273. [in English]

[6] Chernysheva, K.A. (2020) Teaching the retelling of fabula texts in English as
a means of formation and development of foreign language speech competence in pupils
of the 10th grade // Innovative development of science and education. Collection of
articles of the XI International Scientific and Practical Conference. Penza, Pp. 180-182
[in English].

35



h‘-“-\ ‘W?z-‘

‘ % X BKY Xa6apuubicbl
R BectHuk 3KY 1(97) — 2025

[7] Dzhaynakbaeva, G.T. Modulnaya tekhnologia obuchenlya I ego primeneniya
na urokakh istorii [Module technology of learning and its use at history lessons] from
https://bulletin-histsocpolit.kaznpu.kz [in English].

[8] Jandildinov, M.K., Yersultanova, G.T. (2023) The role of contextualization
in teaching grammar//Vestnik Yevraziyskogo natsional'nogo universiteta imeni
L.N.Gumileva. Seriya Pedagogika. Psikhologiya. Sotsiologiya. Ne4 (145). C. 86-100 [in
Russian].

[9] Karzhan N. Exploring the challenges of learning English as a second
language in Kazakhstan: factors influencing the learning process and methods for
facilitating learning // Young Scientist. 2023. Ne 5 (68). P. 172-177. (in English)

[10] Kovalenko, A.V. (2018) Fabula texts, their classification and role in the
process of teaching reading in English language classes // Modern trends in science,
technology, education. Collection of scientific papers on the materials of the IV
International Scientific and Practical Conference. International Scientific Information
Centre ‘Naukosphere’. Pp. 36-40 [in English].

[11] Mustagalieva, G.S. (2022) The peculiarirites of individual reading while
language learning // KH. Dosmukhamedova atyndagy Atyrauskogo universiteta. V. 66.
Ne 3. P. 1-12. [in Kazakh]

[12] Tyupa, V.I. (2008) Analysis of the art text: textbook for students of
philological faculties of higher educational institutions. Moscow: Publishing Centre
‘Academy’, 336 p. [in Russian]

[13] Zhalsanova, J.B., Muller, Y.E., Severova, N.Y., Uspenskaya, E.A.(2021)
To the question of authenticity and criteria for selecting texts for teaching reading at the
initial stage of mastering a second foreign language // Pedagogy and Psychology of
Education. - Ne 1.Pp. 107-117 [in English].

[14] Zhorabekova D.M., Tleuzhanova G.K. Level teaching of the English
language in schools of Kazakhstan: planning and teaching practice // Vestnik
Karagandinskogo universiteta.2021. Ne4 (104). C. 137-147. (in English) Zhorabekova
D.M., Tleuzhanova G.K. Level teaching of the English language in schools of
Kazakhstan: planning and teaching practice // The Bulletin of Karaganda University.
2021. Ne4 (104). P. 137-147.

[15] Zhunussova, A. K., Turysbek, R.S (2024) The function of monologue and
dialogue in the Works of Kemel Tokayev // Eurasian National University named after
L.N. Gumilyov. V. 72. Nel. Pp. 1-10 [in English].

[16] Zimina, E.A. (2023) Formation of speech monological skills on the basis of
authentic fabula text / Modern technologies of teaching foreign languages. Collection
of scientific papers. International Scientific and Practical Conference. ed. by N.S.
Sharafutdinova. Ulyanovsk, Pp. 50-54 [in Russian].

[17] Zimina, E.A., Khosainova, O.S. (2023) Teaching the retelling of fabula
texts as a means of developing foreign language communicative competence // Mir
nauki, kultura, obrazovanie. Ne 2 (99). Pp. 175-177 [in Russian].

36



AJ
S,

xb@%‘, o BKY Xa6apLubicbl

VERSISY BectHuk 3KY 1(97) - 2025
Kucmerosa. I' H., ToicroBa O.C., budurya b. b., /laBieroBa /K. E
MOHOJIOTUSIJIBIK COUJIEY JAFJIBIJIAPBIH JAMbBITY YIITH
TYINHYCKAJIBIK CIOKETTIK MOTIHAI MANUJIAJIAHY APKBLJIbI
AFBUIHIBIH TVITHAEI'T BJIOK CABAKTAPBIH JAMBITY
AngaTrna. byn makanana CTYACHTTEpAIH MOHOJOTTHIK Ceilliey JaFIbUiapbiH
JaMBITy YIIIH aFbUIINIBIH TUIIHJEr1 CIOKETTIK MOTIHAI NaiijanaHy epekuieaikrepl
KapacThIpbUIaAbl. MOTIH-CIOKET MOTIiH TaKbIPHIOBI HEMeEce JKEKe CIOKETTep JKemicl
OOMBIHIIIA KaWTaNal OHrIMeNey, MalbIMIayjaap KypacThIpyFa apHajiraH Oipereil pecypc
Oonbin  TaObUIAABL. AFBUIIBIH Tl ca0arblHAa MOHOJIOTTBIK Ceijiey JaFIbLUIapbiH
JAMBITYJIBIH TUIMAL SICTEpPIHIH Olpl MOTIHMEH YMBICTHI JIOTHKAJBIK YHWBIMIACTBIPY
NPUHLUITIHE HeMece KOMbUIFaH OuliM Oepy MakcaTTapblHa COHKeC KYpbUIFaH OJOKTBHIK
cabakTap Ooibin TabbUTaAbl. Makanaga omOeban Jen caHayFa OOJATBhIH YKOHE aFbUILIBIH
TUTIH MEHTepyIiH opTYpii ACHreWaeri CTyIEHTTepl YIIH KONAiIbl OHrIME MOTIHAEPiH
Tai1aany OOMBIHIIIA JKANITHI YCHIHBICTAP TATKBUIAHAIBL.
KisaT ce3nep: MOTIH-CIOKET; MOHOJIOT; CIOXKET; TYMHYCKAIBIK MOTIH; KalTamay;
MOTIHTE JEWIHTT K€3€H; MOTIH Ke3€H], MOTIHHEH KEeHIHT1 KE3€H.

Kucmerosa. I' H., Toactroa O.C., buburya b. b., [laBiaerosa K. E
PA3BPABOTKA BJIOUHBIX YPOKOB 1O AHIVIMMCKOMY SI3BIKY C
HUCITOJB30BAHUEM AYTEHTUYHOI'O TEKCTA-®ABYJIbI JJ1A
PA3ZBUTUSA MOHOJIOTHYECKHNUX HABBIKOB PEUN
AHHOTanusA. B 1aHHOM cTaThe paccMaTpUBAIOTCS OCOOCHHOCTH MCIIOJIb30BAHUS
TekcTa-padymnbl Ha aHTJIUICKOM SI3bIKE JJIsi Pa3BUTHS MOHOJOTHYECKHX HABBIKOB PeUH
yuamuxcsa. Tekct-¢halyna sBISETCS YHUKAIBHBIM PECYPCOM ISl  COCTaBJICHUS
MepecKa3oB, paCcCYKJICHUM MO TeME TEKCTa UM OTJEIbHBIX CIOKETHBIX JUHUN. OJHUM
3 A(PPEeKTUBHBIX CHOCOOOB Pa3BUTHS MOHOJOTHYECKHX HABBHIKOB Ha 3aHATHUAX IO
AQHTTIUUCKOMY SI3BIKY SIBIISIFOTCSL OJIOYHBIE YPOKH, IIOCTPOCHHBIE [0 MPUHIUIY
JIOTUYECKOW OpraHu3aluu paboThl C TEKCTOM WJIH B COOTBETCTBHH C MOCTABICHHBIMU
yueOHbIMU LeNsiMU. B cTathe paccMaTpuBarOTCs O0IIME PEeKOMEHAAMH IO
WCIIONB30BaHUIO TEKCTa-Galyibl, KOTOpPbIE MOXHO CYUTaTh YHHUBEPCAIbHBIMU,
NOAXOASAIMMU JJI PA3HOT'O YPOBHSI BIA/ICHUS aHTJIMUCKUM SI3bIKOM YYaIlUXCSl.
KuioueBbie ciioBa: TekcT-halyna; MOHOJOT;, CHOKET, ayTeHTUYHBIM TEKCT;
nepeckas; MpeATeKCTOBBIN 3Tall; TEKCTOBBINM 3Tall; IOCTTEKCTOBBIN 3TaIl.
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