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Annotation. This article investigates the role of computer-assisted language
learning (CALL) in developing the speech skills of primary school students. It
highlights the integration of digital tools, such as language learning software,
multimedia, and online platforms, to enhance oral language skills, vocabulary
acquisition, and pronunciation. The paper explores the advantages of using CALL,
including its ability to offer engaging, interactive, and personalized learning
experiences. Additionally, the study examines challenges like technological inequalities,
teacher readiness, and the balance between digital and traditional methods. Practical
recommendations for educators are provided to optimize the use of technology in
primary education.
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Introduction

In modern education, the use of technology in classrooms has revolutionized the
way students acquire new skills, particularly in language learning. Primary school
students, who are at a critical stage in developing foundational speech skills, can greatly
benefit from the integration of computer-assisted language learning (CALL). CALL
refers to the use of digital tools and software applications to assist in learning languages,
ranging from simple apps to more sophisticated platforms that offer interactive
exercises, multimedia resources, and personalized feedback. This article explores how
CALL contributes to the development of speech skills among young learners, focusing
on its application in primary education.

Computer-Assisted Language Learning (CALL) has become an integral
component of modern English language instruction, offering interactive and engaging
methods to enhance language acquisition. CALL encompasses a variety of digital tools
and resources, including language learning software, online platforms, and mobile
applications, all designed to facilitate the development of language skills [1].

The integration of CALL into English lessons provides numerous benefits, such
as increased learner autonomy, immediate feedback, and exposure to authentic language
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contexts. These advantages contribute to a more personalized and effective learning
experience, catering to individual student needs and learning styles [2].

One of the key methodologies in utilizing CALL involves the use of interactive
language learning software that adapts to the learner's proficiency level, providing
exercises and activities tailored to their specific needs. This adaptive learning approach
ensures that students remain engaged and challenged, promoting continuous
improvement in their language skills [3].

CALL refers to the use of computers, software, and digital tools in language
teaching. It encompasses various platforms that enable students to practice language
skills, including speaking, listening, reading, and writing. For primary school students,
CALL tools often include interactive applications, online games, speech recognition
software, and multimedia content like videos and podcasts that provide exposure to
authentic language use. These tools can be customized to address individual learning
needs, helping students improve their speech skills in a more personalized and engaging
manner.

Benefits of CALL in Developing Speech Skills
The incorporation of CALL in language learning, especially in primary schools, offers
several advantages:

Enhanced Student Engagement: CALL uses interactive elements like games,
quizzes, and multimedia content, making the learning process more engaging and fun.
This is crucial in keeping young learners motivated and focused on developing speech
skills. For example, interactive storytelling apps allow children to practice
pronunciation by repeating words or sentences after animated characters, helping them
build fluency.

Pronunciation Practice: CALL software that includes speech recognition
technology can assess and provide feedback on a student's pronunciation. This
immediate feedback enables students to correct mistakes and improve their speech skills
in real time, a feature not easily achieved through traditional methods.

Personalized Learning Experience: CALL allows for adaptive learning, where
students can progress at their own pace. This individualized approach is especially
useful in heterogeneous classrooms, where learners may have different levels of
language proficiency.

Real-Life Language Exposure: Many CALL programs offer access to authentic
materials such as audio recordings from native speakers, videos, and interactive
dialogues that immerse students in real-world language contexts. Such exposure is vital
for the development of speech skills, as it helps students become familiar with the
natural flow of language, accents, and idiomatic expressions.

Challenges in  Using CALL for Speech  Skill  Development
Despite its many benefits, there are challenges associated with the integration of CALL
in primary education:

Technological Barriers: Unequal access to technology remains a significant
issue, particularly in rural or low-income areas where students may not have consistent
access to computers or reliable internet. This digital divide limits the effectiveness of
CALL in some educational settings.
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Teacher Preparedness: Successful implementation of CALL requires that
educators are trained to use the digital tools effectively. Many teachers may lack the
technical skills or familiarity with CALL platforms, which can hinder the integration of
technology in their teaching methods.

Over-Reliance on Technology: There is a concern that students may become
overly reliant on digital tools, potentially neglecting face-to-face communication skills.
Educators must strike a balance between using CALL and traditional methods to ensure
a well-rounded language development approach.

Types of CALL Programs for  Speech  Skill  Development
Several types of computer training programs are particularly effective in developing
speech skills for primary school students:

Speech Recognition Software: Programs like Rosetta Stone and Google's
Speech-to-Text feature allow students to practice their pronunciation and receive
immediate feedback, helping to improve their speech accuracy.

Interactive Language Learning Apps: Applications like Duolingo and Babbel
engage students through gamified exercises that focus on vocabulary, grammar, and
speaking tasks, making learning more interactive.

Multimedia and Virtual Reality: Tools like YouTube and virtual reality
platforms expose students to diverse accents, cultural contexts, and authentic
conversations, providing rich speech-learning opportunities.

Collaborative Learning Platforms: Online platforms such as Google Classroom
or Edmodo enable students to collaborate on language tasks, encouraging speaking
practice and peer feedback.

Best  Practices for  Using  CALL in Primary  Education
To maximize the benefits of CALL in developing speech skills, educators should adopt
several best practices:

Blended Learning Approach: Combining traditional face-to-face instruction with
CALL tools offers a balanced method of teaching, allowing students to benefit from
both personalized technology and direct teacher interaction.

Task-Based Learning: CALL programs can be used to create real-life
communication tasks, such as role-playing or storytelling exercises, that simulate
authentic speaking situations.

Regular Monitoring and Feedback: While students engage with CALL
programs, teachers should monitor their progress and provide support, ensuring that
students remain on track and receive the necessary guidance for improvement.

Materials and types of research

The study draws on various materials, including published research, educational
reports, and case studies on the use of CALL in primary education. Primary sources
include research articles from educational journals, teacher surveys, and reports from
organizations specializing in educational technology.

Another effective strategy is the incorporation of multimedia resources, such as
videos, audio recordings, and interactive simulations, which provide contextualized
language input and practice opportunities. These resources help learners develop
listening and speaking skills in a more authentic and meaningful context [4].
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Types of research involve both qualitative and quantitative methods. Case
studies of schools that have integrated CALL programs into their language curriculum
provide valuable insights into the practical application and effectiveness of these tools.
Additionally, surveys and interviews with teachers and students help gauge perceptions
of CALL's impact on speech skill development.

Research results

Collaborative online platforms also play a significant role in CALL
methodologies, enabling students to engage in communicative activities with peers,
both locally and globally. Such interactions foster the development of communicative
competence and cultural awareness, essential components of language proficiency [5].

Despite the numerous advantages, the implementation of CALL in English
lessons presents certain challenges, including the need for adequate technological
infrastructure, teacher training, and the development of appropriate digital literacy skills
among students. Addressing these challenges is crucial for the successful integration of
CALL methodologies [6].

To maximize the effectiveness of CALL, it is essential to adopt a blended
learning approach that combines traditional face-to-face instruction with digital tools.
This approach allows for the reinforcement of language skills through multiple
modalities, catering to diverse learner preferences and promoting a more comprehensive
learning experience [7].

Furthermore, the selection of appropriate CALL resources should be guided by
pedagogical objectives, ensuring that the chosen tools align with the learning goals and
outcomes of the English lessons. Careful evaluation and integration of these resources
can enhance the overall effectiveness of language instruction [8].

Ongoing research and development in the field of CALL continue to expand the
possibilities for innovative language teaching methodologies, offering new tools and
strategies to support English language learners in achieving their proficiency goals.
Staying informed about these advancements is essential for educators seeking to
implement effective CALL practices [9].

Results and discussion

The implementation of Computer-Assisted Language Learning (CALL) in
primary education has demonstrated significant potential for enhancing the development
of speech skills among young learners. The results of integrating CALL into English
lessons indicate its efficacy in fostering student engagement, improving pronunciation,
and enabling personalized learning experiences. This section discusses the observed
outcomes and the broader implications of utilizing CALL, drawing insights from both
theoretical frameworks and practical applications.

CALL tools have proven to significantly increase student motivation and interest
in language learning. Interactive elements such as games, quizzes, and multimedia
storytelling apps create an enjoyable and immersive environment. For instance, children
practicing pronunciation with animated characters in storytelling applications have
shown improved fluency and confidence. This engagement is particularly critical in
primary education, where maintaining student interest is a challenge due to limited
attention spans.
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Speech recognition software, such as Google's Speech-to-Text and Rosetta
Stone, has been instrumental in improving students' pronunciation. These tools provide
real-time feedback, allowing learners to identify and correct errors immediately. Unlike
traditional methods, where feedback may be delayed, CALL enables continuous self-
assessment and adjustment. This has led to measurable improvements in speech clarity
and accuracy among primary school students.

Many CALL tools incorporate authentic language materials, including videos of
native speakers, interactive dialogues, and culturally relevant multimedia content. These
resources expose students to natural speech patterns, idiomatic expressions, and diverse
accents, which are crucial for developing listening and speaking skills. Virtual reality
(VR) platforms further enrich this exposure by simulating real-world environments
where students can practice conversational English in context.

CALL platforms, such as Google Classroom and Edmodo, enable students to
collaborate on language tasks, fostering peer interaction and teamwork. Activities like
group discussions, role-playing, and shared writing projects encourage students to
practice speaking in a supportive environment. This collaborative approach not only
enhances communication skills but also helps build confidence and social competencies.

Despite its benefits, the integration of CALL in primary education is not without
challenges. Access to technology remains uneven, with students in rural or low-income
areas often lacking the necessary devices or internet connectivity. Furthermore, many
educators are not adequately trained to utilize CALL tools effectively, leading to
suboptimal outcomes. Concerns about over-reliance on technology have also been
raised, emphasizing the need for a balanced approach that combines digital tools with
traditional face-to-face instruction.

The effectiveness of CALL depends on how well it is aligned with pedagogical
objectives. Teachers must carefully select tools and design activities that complement
the learning goals. For instance, task-based activities, such as role-playing exercises
facilitated by CALL, have been shown to improve real-life communication skills.
Regular monitoring and teacher feedback are essential to ensure that students remain on
track and derive maximum benefit from the technology.

The use of CALL in primary education not only benefits language learning but
also fosters digital literacy, critical thinking, and problem-solving skills. These
competencies are increasingly important in preparing students for the demands of the
21st-century global economy. Additionally, the collaborative and interactive nature of
CALL promotes inclusivity, making language learning accessible and engaging for
diverse learners.

Conclusion

The integration of Computer-Assisted Language Learning (CALL) in primary
education represents a transformative approach to language teaching, leveraging digital
tools to address the unique challenges and needs of young learners. This methodology
enables students to develop foundational speech skills through personalized, engaging,
and interactive platforms. CALL’s ability to provide immediate feedback, adaptive
learning paths, and exposure to authentic language use ensures that students can achieve
significant improvements in their pronunciation, fluency, and overall communicative
competence.
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The benefits of CALL are evident in its capacity to enhance student engagement,
support differentiated instruction, and facilitate real-world language practice. Through
tools like speech recognition software, interactive apps, and multimedia resources,
CALL empowers educators to create an immersive and dynamic learning environment.
However, its implementation must consider potential challenges, such as technological
disparities, teacher preparedness, and the need to balance digital and face-to-face
interactions.

Best practices in CALL highlight the importance of a blended learning approach,
combining traditional teaching methods with digital innovations to maximize learning
outcomes. Task-based activities and regular feedback further enhance the efficacy of
CALL in fostering speech development. As research and advancements in educational
technology continue to evolve, CALL is poised to play an even greater role in language
education, offering new possibilities for cultivating linguistic skills and fostering global
communication among young learners.

In conclusion, the successful integration of CALL in English lessons for primary
school students requires careful planning, adequate resources, and ongoing support for
educators. By addressing these factors, CALL can serve as a powerful tool to
revolutionize language learning, equipping students with the skills necessary for
academic success and meaningful communication in an increasingly interconnected
world.
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CoianikoB M.P.
AFBbIJIIIBIH TIJII CABAKTAPBIHJIA KOMITIBIOTEPJIIK OKY
BAFJIAPJIAMAJIAPBIH MAUJIAJIAHY SIICTEMECI

Anaatna. byn wmakamaga OacTaybllll  CHIHBIIT  OKYIIBUIAPBIHBIH — COMIICY
JaFIbUIAPBIH JAMBITYIaFbl KOMIBbIOTEPIIK Tl OKbITYABIH (KTO) peni 3eprreneni. On
aybI3lla ceiliey JarIbUIapblH, CO3[IK KOPJbl MEHIepy.l >KOHE alTbUIYAbl >KaKcapTy
YUIH TUT yHpeHyre apHaifaH OarjapiamMaliblK KaMTaMmachl3 €Ty, MYJIbTUMEIMSUIBIK
YKOHE OHJIAlH TuIaTdopMaliap CUSKTHI CaHABIK KypasaapAsl OIpIKTIpyre epexiine Haszap
aynapazasl. byn makanana KTO konmaHyablH apThIKIIBUIBIKTAPbI, COHBIH 11IT1H/IE OHBIH
TapThIM/Ibl, HHTEPAKTUBTI )KOHE JKEKEJICHAIPUITeH OKY TOXKIPUOECIH YChIHY MYMKIHJIT1
3eprreneni. COHbIMEH Kartap, 3€pTTey TEXHOJIOTHSIIBIK TEHCI3IIKTEp, MyFaliMIepIiH
JANBIH/BIFB] KOHE LUMPIIBIK KOHE JOCTYPJIL SJICTEP apachIHAAFbl TENE-TEHIIK CUSKTbI
KUBIHABIKTAPABI 3epTTeiiai. bactaysim O6inimM Oepyne TeXHOIOTUsIap/bl MaiIanaHyabl
OHTaWJIaHABIPY YIIIH TOpOUELIiIepre apHaIFaH NPAaKTUKAJIBIK YCHIHBICTAp OEpLIreH.

Kiar ce3nep: kommnbrorepiik Tinai okeityabiH (KTO) pedni; ceitney garapuiapsl;
OacTayblll CHIHBII OKYIIBUIAPHI; TUIAL MEHrepy; OuliM Oepy TEeXHOJIOTHUSCHL, LU(PPIBIK
Kypajjaap; alTbUIbIM; OKYIIBIHBIH O€JICEeHAUIIr; T YHpeHy OaraapiaMaiblK Kypalbl,
WHTEPAKTHBTI OKBITY.

CoiabikoB M.P.
METO/JUKA UCITOJIb30BAHUSA KOMIIBIOTEPHBIX
OBYYAIOIIIAX TPOT'PAMM HA YPOKAX AHTJIMMCKOI'O SI3BIKA

AnHoTanusa: B 5Toil cTaThe uccienyercs pojb KOMIIBIOTEPHOTO OOyueHus
a3blky (KOSI) B pa3BuUTHM peueBbIX HABBIKOB YYAalMXCS HAadyalbHOM MIKOJBL. B Helt
MOTYCPKUBACTCS HMHTETpAIMs HUPPOBBIX HHCTPYMEHTOB, TAaKHX KaK MpPOTPaMMHOE
obecrieueHHe Ui M3YYEHHUS $3bIKa, MYJIbTHUMEAMAa W OHJANHH-TUIAT(HOPMBI, IS
yIOydIIeHUs] HABBIKOB YCTHOH pedd, NpHOOpPETeHUs CJIOBAapHOTO 3amaca |
npousHouleHus. B cratee paccMaTpuBaroTcs mpeumyniectBa ucnoib3zoBanus KOS,
BKJIIOYasi €ro CIOCOOHOCTh TpeaJiaraTh YBIICKATEJIbHBIC, WHTEPAKTUBHBIE U
NEePCOHATM3UPOBaHHbIE Yy4yeOHble BO3MOXKHOCTH. Kpome Toro, B HccClIeIOBaHUU
paccMaTpUBaIOTCS TaKue MPOOJEMBbl, KaK TEXHOJIOIMYECKOE HEPAaBEHCTBO, TOTOBHOCTh
yuuteneii u  OamaHc MeXAy LUPPOBBIMH W TPAJUIMOHHBIMH  METOJaMHU.
[IpenocraBndroTcs NpakTUYECKHE PEKOMEHJIALMM JI1 IEeJaroroB Mo ONTHUMU3ALUU
MCIOJIH30BAHUS TEXHOJIOT WA B HAUYAIbHOM 00pa30BaHUU.

KuroueBblie ciioBa: komnbroTepHoe o0ydeHue s3biky (KOS); peyeBbie HaBBIKH;
yJaluecs HayaJlbHOW IIKOJIbI, MPHOOpETeHHE S3bIKa; 00pa3oBaTeIbHbIC TEXHOJOTHUH,
IU(GPOBbIE MHCTPYMEHTHI; MIPOU3HOLICHHUE; BOBICUECHHOCTh YYAIMXCS; MIPOrpPaMMHOE
o0ecrieueHue JJis U3yUCHUS A3bIKa; HHTEPAKTUBHOE O0yUCHHE.
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