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DETERMINATION OF THE LEVEL OF THE PROFESSIONAL
COMPETENCE FORMATION OF A MODERN TEACHER: APPROACHES,
METHODS, DISCUSSION

Annotation. The formation of teachers’ competencies within the framework of
modern educational modernization, along with assessing their level of development and
addressing existing shortcomings, is considered one of the key requirements of today.
This article examines the issues of developing professional teacher competency and
proposes methods for determining its level of formation. The relevance of methods for
assessing the level of professional competency development and their evolution in
modern times is discussed. Since the use of these methods can yield significant results,
they provide a foundation for further development of such work, accelerating and
sustaining the process, which is both a demand and necessity of the times. Based on
studies by educational researchers, the authors propose evaluating the level of formation
of teachers’ basic competencies, which enable effective implementation of educational
activities, in the following areas: personal qualities of the teacher; the ability to set tasks
and goals for educational activities; motivation for learning activities; information
competency; development of educational activity programs and decision-making in
pedagogy; and competencies in organizing learning activities. Each area is briefly
characterized. This approach will help identify problematic aspects of the teaching
staff’s activities, creating prerequisites for the development of new methods, programs,
and their applications.

Keywords: professional teacher competency; education system; competency
development level; teacher; competency areas; personal qualities of the teacher.

Introduction

The politico-economical development in Kyrgyzstan sets tasks for revising the
goals and responsibilities of education. As noted in the Education Development
Program of the Kyrgyz Republic for 2021-2040 [1], the direction of education system
development aims for accelerated progress in education compared to other societal
sectors. This is because education is linked to the development of human potential while
also preparing leaders and specialists to implement reforms in other areas of society.
The need for the accelerated development of the education system, as is customary in
developed countries, forms the foundation of the concept of a learning society and
enables maintaining the highest level of development.
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A clear indicator of the shift to a modernized educational framework is the
departure from the passive participation of learners and the recognition of the proactive
role of education. This paradigm shift facilitates the development of “students’ capacity
to thrive and operate within an information-driven society” [2] and supports the
establishment of personalized educational pathways.

As a result, the increasing demands for educational quality, its structural
integration into the global academic landscape, and changing societal expectations
about pedagogical efficiency are leading to transformative changes in the field of
education.

It is widely recognized that the development of professional competencies in
teachers, as well as the creation of tools to measure these competencies and their
application in practical contexts with measurable outcomes, is a critical need of
contemporary society.

A teacher’s role holds significant importance for societal progress, and society,
in turn, imposes specific expectations on educators. A modern educator must understand
that their personal attributes, combined with the depth of their professional expertise,
are their most valuable resources. Teachers can only impart to their students the values,
knowledge, and skills that they themselves possess. Consequently, teachers are not only
central figures in the regulatory and legal frameworks of society but also active
contributors to societal well-being through their daily responsibilities. The process of
developing a teacher’s professional competence, from the beginning of their career to
attaining a high level of expertise, spans a considerable period of their life [3].

Materials and Research Methods

The concept of “competence” and its development in teachers’ professional
activities has been defined through various approaches. For instance, V.A. Adolf
describes competence as a multifaceted construct encompassing a blend of knowledge,
skills, personal attributes, and qualities that ensure flexibility, optimization, and
efficiency in organizing the educational process. In his work [4], he states:

“The essence of developing professional competence in educators lies in
addressing individual educational and professional gaps that emerge during their
practice. This process not only enhances a teacher’s knowledge and skills but also
prepares them for a new level of professional readiness, shaping an ideal image and
identifying untapped potential as a foundation for further professional exploration and
growth. Recognizing and assessing one’s professional competence helps an educator
find their place within the professional community.”

Research has established effective foundations for fostering professional
competence in aspiring teachers within the context of educational informatization, as
well as pedagogical conditions for its advancement.

The Kyrgyz educator E. Mambetakunov emphasizes:

“The professional competence of a teacher, as an integration of experience
rooted in knowledge across various domains and essential professional qualities,
constitutes the potential of a creative educator. It demonstrates the interconnection
between the categories of professional competence and pedagogical expertise” [5].

A teacher’s professional competence is determined by their actual performance,
mastery of professional knowledge, and aptitude level. In essence, professional
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competencies embody not only the teacher’s professional stance and personal
characteristics but also their ability to independently execute pedagogical activities [6].
More precisely, professional competence refers to a teacher’s mastery of competencies,
knowledge, skills, and work methods unique to them, along with their personal
approach, enabling them to demonstrate proficiency in both subject matter and
pedagogy [7].

Local scholars T.A. Abdyrahmanov and M.A. Nogayev define competence as an
individual’s mastery of relevant competencies, including their personal perspective on
and approach to their field of activity. Competency, by contrast, represents a set of
interrelated approaches to specific subjects and processes, along with the personal
attributes (knowledge, skills, abilities, and methods of activity) essential for producing
high-quality and efficient work [8].

Educators derive competencies from their teaching practice, life experience, and
professional activities, ultimately achieving competence through self-development.
Thus, teachers must engage in continuous self-improvement.

In conclusion, professional competence is a high level of pedagogical
effectiveness, characterized by the independent execution of activities and the
achievement of meaningful results in educating and developing students.

Russian scholar N.V. Kuzmina [9] identifies the following essential areas of
professional-pedagogical competence:

» Subject and professional competence related to the discipline being studied;

» Methodological competence in the skills of forming students’ knowledge and
abilities;

» Socio-psychological competence in communication and relationships;

» Differentiated psychological competence in students’ abilities, orientation,
and motivation;

» Autopsychological competence in assessing the strengths and weaknesses of
one’s personality in professional activities.

D.B. Babaev [10] notes:

“The professional competence of a teacher is the combination of abilities,
systematized scientific and practical knowledge necessary to solve educational and
pedagogical tasks.” He suggests assessing a teacher’s professional competence through
three main areas:

1. The teacher’s knowledge of their specialty disciplines;

2. The ability to manage the learning process;

3. Competence in the education system and its sectors.

Thus, professional competence is a generalized professional-personal
characteristic of a teacher that determines the quality of their work. The teacher’s ability
to act appropriately, independently, and responsibly in a constantly changing
professional environment reflects their readiness for self-assessment and self-
development, allowing the evaluation of the level of their professional competence.

Discussion of Results

Based on the works of the aforementioned researchers and educators, we

consider it appropriate to define the level of formation of teachers’ basic competencies
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that enable them to effectively perform pedagogical activities across the following six
areas, with brief descriptions:

1. Personal qualities of the teacher

This competence highlights the humane nature of the teacher. It reveals students’
potential and outlines the teacher’s primary tasks. This competence reflects the teacher’s
attitude toward students’ achievements. Belief in students’ abilities excludes blame and
instead demonstrates the teacher’s willingness to find methods and ways to encourage
them, monitor their progress, and show love for them. Knowledge of students’ personal
and age-specific characteristics informs all aspects of the teacher’s work, enabling the
creation of a concept for effective and fruitful pedagogical activity based on confidence
in their abilities and knowledge. This competence fosters positive relationships with
colleagues and students.

2. Ability to set goals and objectives in pedagogical activities

This is the teacher’s ability to turn a lesson topic into a pedagogical task. The
primary competence ensures effectively set goals in the learning process, aiming to
guide students toward subjective activity and ensure the realization of subject-to-subject
relations. This involves setting educational goals and objectives that align with students’
age and individual characteristics.

3. Motivating educational activities

This competence enables students to believe in their abilities and gain
confidence in the eyes of others. It acts as a catalyst for positive change, one of the
primary drivers in the educational process. It contributes to the humanization of
education and fosters high academic activity. Evaluation in education serves as a key
tool for identifying students’ successes or gaps, shaping their educational trajectory and
personal significance of learning goals.

4. Information competence

Along with the teacher’s general culture, this competence includes profound
knowledge of the subject taught and methodological literacy in presenting material.
Methodological literacy allows for effective learning of program content, skill
formation, and fostering creativity through an individual approach. It ensures creativity
in pedagogical activities and the teacher’s professional growth. The rapid expansion of
subject fields and the emergence of innovative teaching technologies necessitate
continuous knowledge and skill updates, emphasizing independent learning and
information seeking.

This structure not only provides a clearer understanding but also aligns with
international research standards.

Materials and Methods of the Study

5. Development of a Pedagogical Activity Program and Making Pedagogical
Decisions

The ability to design educational programs, select teaching aids, and develop
educational complexes is fundamental within the system of professional competencies.
This involves implementing the principles of academic freedom through individualized
educational programs. A teacher must continuously make decisions, which form the
foundation of pedagogical activity. Problem-solving may involve standard or creative
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solutions, as well as intuitive decision-making. This reflects the teacher’s ability to
make informed decisions in various educational situations.

6. Competencies in Organizing Learning Activities

This competency establishes “subject-subject” relationships. In  modern
education, it is impossible to creatively organize the learning process without skills in
designing educational programs. Educational programs serve as a targeted means of
influencing student development. Competence in creating such programs allows
teaching students with varying levels of readiness and fostering their progress.
Achieving an understanding of educational material is the teacher’s primary goal. This
task can be addressed by introducing new material based on previously acquired
knowledge or skills and demonstrating its practical applications.

Teachers should encourage active engagement during lessons, create conditions
for self-assessment, help students develop their personal “self,” and inspire creativity.
Constructive evaluation by the teacher can guide students towards self-assessment in
their educational journey. The teacher’s ability to evaluate others should align with their
self-assessment.

Conclusion
Based on the results derived from analyzing answers to survey questions (tests,
questionnaires, interviews) addressing the six competencies and their components, it is
possible to categorize the formation levels of basic pedagogical competencies as
follows: high (yes), critical (partially), and low (no). We believe that identifying
problematic areas within a teaching team’s activities can create opportunities for
developing new methods, programs, and their applications.
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ToxTokan KypamaeBa
KA3IPT'T M¥FAJIIMHIH KOCIBU KY3IPETTUIIT'TH KAJIBIIITACTBIPY
JEHT'EAIH AHBIKTAY: TOCLUIJEP, O JICTEP, TAJIKBLIAY

Anaarna. 3amaHayu OiniMm Oepyzi MoAepHHU3aUsIIAY asChIHIA MYFaTiMICPAIH
KY3BIPETTUIINH KaJlbIITACTBIPY, OJApAbIH JaMy JeHreiliH OaramaymMeH »XoHe Oap
KEMIIUTIKTEp/i >KOIOMEH KaTap, OYriHri KyHHIH OacTbl TajanTapblHBIH Oipi OOJbII
caHaiangbsl. bynm Makanmaza MyFaliMHIH KOCIOM KY3BIPETTUIINIH JaMBITy Macenenepi
KapacThIPBUIBII, OHBIH KaJBINTACy JAEHTeWiH aHbIKTay oIicTepi ychlHbUTFaH. Kasipri
YaKBITTa KOC10M KY3bIPETTUTIKTIH JaMy ACHI€HIH XKoHE OJIap/IbIH ABOJIOIMACHIH Oaranay
ONICTEepiHIH ©3eKTUNri TaJkpulaHaAbl. byn omicrepai KoigaHy aWTapibIKTail HOTHKE
Oepe anmaTbIHABIKTaH, OJIap MYHJAl JKYMBICTHI OJAH opi JaMbITyFa, HPOIECTi
KeJIeIeTyre JKOHEe KoJayFa Heri3 0oJanbl, OV yaKbITThIH TanaObl 1a, KaKETTUIIr e
Oompin TaObUIaAB. bimiM Oepy canmachlHIAFbl 3€pTTEYIIUIEPIIH 3epTTeyepiHe cyheHe
OTBIPBIN, aBTOpJAp Kejeci OarbITTap OOHWBIHIIA OUTIM Oepy KbI3METIH THIMAL XKy3ere
acbIlpyFa MYMKIHJIIK OepeTiH MyfamiMIepiiH HEri3ri Ky3bIpeTTUIIKTEpiHiH KaJblnTacy
JeHreiiH Oaranayabl YCHIHAJIBI: MYFAIIMHIH JEKE KacHUeTTepi, OKY IC-dpEeKeTiHiH
MIHJIETTEepl MEH MaKCaTTapblH KOsl OUTy; OKY 1C-9pEKeTiH BIHTAJIaHIBIPY; aKMapaTThIK
KY3BIPETTLIIK; Mearorukaaa 0utiM 6epy ic-opekeTiHiH OaraapiiaMmanapbiH 93ipiey jKoHe
mienriM  KaObuiaay; JKoHE OKYy 1C-opeKeTiH YHBIMIACThIpyAarbl KY3BIPETTLIIK. Opoip
ailMaK KpICKaIlla cUMaTTajgagel. byn Tocin mpodeccopiblK-OKBITYIIBUIBIK —Kypam
KBI3METIHIH poOIeMabIK, aCTIEeKTUIEpiH AHBIKTAYFa, JKaHa omicTepi,
OarapiaManapibl, OJapAbl KOJAaHy bl 93ipiieyre alFblIiapTTap Kacayra KOMEKTeceIi.

KinT ce3gep: kociOm MmyranmiMHIH Ky3bIpeTTimiri; Oumim Oepy kyieci,
KY3BIPETTUTIKTIH JaMy JAEHTeWl; MyFaliM; Ky3bIpeTTUIIK cayanapbl, MYFaJIMHIH JXKEKe
KacHeTTepi.

ToxTokan KypamaeBa
ONPEJAEJIEHHUE YPOBHS C®OPMUPOBAHHOCTH
MNPO®ECCUHOHAJIBHONH KOMIIETEHTHOCTHA COBPEMEHHOTI'O
HNEJATI'OT'A: TOAXO/JAbI, METO/IbI, OBCYXXJIEHUE

AnHoTanusa. opMupoBaHHe KOMIIETEHLUUN yuuTENEeld B paMKaX COBPEMEHHOMN
MOJIEpHU3AUN 00pa30BaHUs, HAPSAAY C OLEHKOW YPOBHS UX PAa3BUTHS U yCTPAaHCHHUEM
CYIIECTBYIOIMX HEIOCTATKOB, CUMTACTCSd OJHMM U3 KIIOYEBBIX TpeOOBaHUM
CeroNHAIIHEr0 JHS. B maHHOW craTbe paccMaTpUBAIOTCS BOMPOCHI  Pa3BHUTHUS
npoeccuoOHaTbHON KOMITIETEHTHOCTH YUUTEINS U TMPEAIaraloTcsi METO/Ibl OTIPEICICHUs
ypoBHs ee copmMupoBaHHOCTH. OOCYKIaeTCsI aKTyalbHOCTh METOJIOB OIIEHKU YPOBHS
pa3BuTUS TNPO(ECCHOHANBHBIX KOMIIETEHIIMM W WX OBOJIOLMSA B Halle BpeMs.
[TockoJbKY HCTIOb30BaHUE ITUX METOJ0B MOXET JaTh 3HAUUTENbHbIE PE3YJIbTaThl, OHU
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3aKJIa/bIBAlOT OCHOBY Ul JajdbHEHIIEro pa3BUTUS TaKoW pabOTHl, YCKOpsAs U
NOJIp)KKBasi MpOLece, YTO SsBIsIeTCs TpeOoBaHHMEeM BpeMeHH. (OCHOBBIBasCh Ha
UCCIIeIOBAaHMAX HcclenoBaTeneii B o0imacté 00pa3oBaHUs, aBTOPHI MPEJIararoT
OLICHUBaTh ypPOBEHb C(POPMUPOBAHHOCTH 0a30BBIX KOMIIETEHIMH  y4HTEINEeH,
MO3BOJSIOMNX  APPEKTUBHO OCYILECTBIATH 00pa30BaTEIbHYIO JESITEIbHOCTh, B
CIIEAYIOMUX 00JaCTAX: IMYHOCTHBIE Ka4eCTBA YUUTEISI; YMEHUE CTaBUTh 33/1a4M U LeNTH
oOpa3oBaTeNbHOW  JAEATENILHOCTH;  MOTHBAlUsl K  y4eOHOHW  JEATEIbHOCTH;
MHPOpMAIIMOHHAsT  KOMIIETEHTHOCTh;  pa3paboTka mporpamMm  oOpa3oBaTelbHOU
JEATENbHOCTH M TPUHATHE IEJarornyecKuX pEeUIeHUH; a TakKe KOMIETCHLUH B
opraHuzan yd4eOHOU JesTenbHOCTH. KpaTko oxapakTepu3oBaHa Kaxaas 00JacTh.
Takoli TOAXON  TOMOXET BBIIBUTH  MPOOJEMHBIE  aCHEKTHl  JCATEIbHOCTH
MPEI0/1aBaTeNIbCKOT0 COCTaBa, CO3/1aB MPEANOCHIIKH Ui Pa3pabOTKH HOBBIX METOJIOB,
IpOrpamMM U UX MPUMEHEHUS.

KaueBble cioBa: mpodeccuoHanbHas KOMIIETEHTHOCTh IEIarora; CHUCTeMa
oOpa3oBaHus; ypOBEHb pAa3BUTHUA KOMIIETEHIMI; TIpemnojaBarenb;  00JacTu
KOMIIETEHIIHI ; TMYHOCTHBIE KaueCTBa MPEero1aBaTes.
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