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PROSPECTS FOR CHANGING METHODS OF STUDYING HISTORY IN
THE SCHOOL CURRICULUM USING THE EXAMPLE OF
ARCHAEOLOGICAL MATERIALS

Annotation. The article examines the possibility of revealing the pedagogical
potential of active study of the subject history through the prism of archeology in school
lessons in the Republic of Kazakhstan. To familiarize with the methodological aspects
of the use of archaeological material in school education. The article discusses new
directions in pedagogy and archeology, their use in the school process. The modern
school history curriculum faces new challenges and opportunities associated with
changing teaching methods and integrating new sources of knowledge. One of these
promising areas is the use of archaeological materials. Archeology, as a science that
provides concrete, material evidence of the past, can significantly enrich the school
history course, making it visual and exciting for students. The introduction of
archaeological materials into the educational process contributes to the development of
critical thinking, analytical abilities and broadening the horizons of students. The value
of this article lies in the fact that it contains data from a questionnaire survey of teachers
on the topic of the article. The survey is designed to determine the degree of satisfaction
of teachers with the methodology of conducting history lessons using archaeological
materials, as well as the exchange of teaching experience in preparing for history
lessons.

Keywords: archeology; seminar; students; educational archeology; Turkic period.

Introduction

In the XXI century, all spheres of human life are undergoing changes, be it
economics, industry, science or healthcare. The changes also affected Kazakhstan's
school education. In modern school institutions in recent years, there has been a
complete reformation of the education of the younger generation. Kazakhstani teachers
have mastered the goals and objectives of the updated education, preparation for the
UNT, transition to 12-year education, reissue of history textbooks, successfully apply
criteria assessment and critical thinking in practice. The updated school curriculum

247



A & P

...-?-._ |

% BKY Xa6apLbicbi
mr R‘\'\\\ BecTHuk 3KY ﬂ <0 1(97) 2025
implies independent practice of studying topics in subjects, the teacher in this case acts
as a guide.

In the modern education system, it would seem that there is everything that is
necessary for obtaining a comprehensive education: the state has computerized classes,
new schools are being repaired and built, and teachers’ qualification are being
improved. But, according to the authors, sometimes this is not enough. In the age of
technology, it is very difficult to surprise the current generation with something. The
teacher has to adapt to students, «go toe to toe», monitor new programs and
applications. A regular lesson at school with an updated program should be held as a
small «show» - bright, active, and involvement of all children in the process should be
present. The history teacher faces a difficult task: to build a lesson in such a way that the
study of a new topic takes place with deep interest and memorization of the material for
more than one year. Memorizing historical dates, periods, surnames of personalities,
names of territories and localities, characteristics of architectural structures, burial
structures, etc., is a very voluminous material for middle school students. For the
successful study of historical facts and events, the teacher is recommended to use
archaeological materials in the lessons. Modern archaeology is not limited to traditional
research methods. Geoinformation technologies and diverse methods of natural sciences
are increasingly being used. Important requirements in the study of antiquities are
accurate dates, extraction of information by methods of pre-excavation studies, creation
of virtual reconstructions. Methods of absolute dating are brought to the fore:
dendrochronology, radiocarbon analysis, methods of visual analysis using computer
programs and remote sensing devices. Virtual reconstructions are especially important
for the study and preservation of historical and cultural heritage, for their conversion
into digital format [1, p. 17].

Materials and methods of research

The article reveals ways to interestingly and easily study such a complex subject
as history using various forms for the study of archaeological materials. To obtain an
accurate result, pedagogical research and questionnaires were conducted among
teachers. Subject teachers proposed different options for conducting lessons for the
successful implementation of pedagogical archeology in school classes.

All of these methods will be accepted with interest and success by students, and it
is possible to use them in lessons using mobile phones and applications. For example,
3D modeling of individual structures and artifacts, creation of audio guides, historical
cartoons, etc. Modern technologies in archaeology allow you to study science quickly
and delight students with the results obtained. The motor skills of hands take a special
place. When a student just listens and performs a task — is one thing, but when he
receives information, independently analyzes it and makes it with his own hands, the
result is different. For example, to show students the archaeological reconstruction of
the Issyk Golden Man. Based on the previously known facts from the textbook, students
need to recreate the funeral rite and religious beliefs of the Saka period. To speculate on
how a person was accompanied to the afterlife. This method contributes to the
assimilation of historical material.

As practice shows, students like to listen to the teacher's speech and visually study
photos about finds, museum artifacts, feel connection with the past. At the same time, a
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sense of patriotism and the formation of a respectful attitude to the native cultural and
historical heritage are being fostered. The more difficult the task, the more interesting.

One of the first Kazakh archaeologists in Soviet times was N.P.Podushkin. His
second vocation was teaching. He taught such courses as "Archeology”, "Historical
local lore", "History of the Ancient World". In parallel with archaeological expeditions,
he maintained contact with educational, museum and public institutions of the city
("Children's Tourist Station named after Tereshkova", "South Kazakhstan Regional
Museum of Local Lore", "Society for the Protection of Historical and Cultural
Monuments", cooperated with schools of the city). He often met with teachers, students,
gave lectures on historical and cultural topics, organized local history corners and
museums in the walls of some schools and institutions (school No. 8; 5; children's
tourist station) [2, p. 25].

The legacy of Podushkin has spread in modern education. Recently, a new
direction has appeared among the history teachers - children's, or pedagogical
archeology [3, p. 144] School history lessons are linked with the explanation of new
material using examples of material sources. At the lessons archeology is not considered
as a separate subject, but only in conjunction with the subject of history. Most often it is
expressed in the organization of history club, expedition, museum, educational and
scientific work [3, p. 145].

The methods of teaching archaeology are closely connected with the methods of
teaching history. D.V. Brovko in the article "The phenomenon of pedagogical
archeology" points out the signs that make archaeology pedagogical: mass character,
availability of sources, broad integration with other sciences and subjects, accessibility
of the basic provisions of theory and methods for middle and high school level, great
variability of conclusions, a combination of various research forms and techniques,
visualization of school results, bright emotional coloring, operational socialization of
the results of activities [4, p. 6]. As practice shows, this is a very effective direction that
will give results in a very short time. The term "pedagogical archeology" was
introduced in 1990 by A.M. Burovsky. The author also considered the connection and
mutual influence of pedagogy and archeology and methodological aspects concerning
children's archaeological clubs [5, p. 27].

Over the past few years in the schools of Kazakhstan, there has been an increased
interest in museum artifacts among students, and a desire to participate in excavations.
Such interest arose thanks to real archaeologists who are invited to lessons and talk
about real finds. In the gymnasium #38 named after M.Lomonosov, Almaty,
archaeologist Nurpeisov M.M. is a frequent guest at the lessons. The students have the
opportunity to hear firsthand about interesting excavations in the mounds near Almaty.
The well-known teacher's proverb: "Tell me and I'll forget, show me and I'll remember,
make me do it and I'll learn™ works in practice.

In the course of the club's activities, students need to instill the skills of scientific
activity, organize colloquiums, scientific seminars, and submit reports and topics for
independent work. One of the specific features of the work of archaeological clubs in
most cases is not only theoretical, but also mandatory practical activity. Students must
necessarily master the basics of drawing and sketching archaeological objects, must be
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able to keep an inventory, as well as field documentation. Self-study in museums,
working with museum artifacts can be a very useful experience.

Archaeology, like any other science, can arouse cognitive interest among school
students. The study of archaeology will contribute to the development of universal
values. However, archaeological education cannot be separated from the general context
of the education system [6, p. 575].

Archaeological monuments are one of the most numerous groups of monuments.
Archaeological sites are diverse, they cover the time period from ancient times to the
Middle Ages. These are settlements, hillforts, underground burial grounds, burial
mounds, points of ancient metallurgy, places of discovery of archaeological objects.
Archaeological monuments reach us most often in the form of a cultural layer formed
from a mixture of earth with the remnants of the material culture of ancient people. The
cultural layer rarely lies on the surface, as a rule, it is overlain by a late soil [7, p. 524].
But the most interesting practical activity has always been and will be archaeological
expeditions. They bring up a rare combination of physical and mental work in
expedition conditions. Participation in expeditions contributes to teenagers’
development of independence, responsibility and creativity [3, p. 143]. The excavation
of ancient monuments is a real, “adult” task entrusted to teenagers. Having been in an
unusual situation, in the conditions of a team of different ages, isolated for a while from
external social influences, and having gained experience of success in these conditions,
even those teenagers who were identified by teachers as requiring pedagogical support
often overcome their maladaptivity [8, p. 172]. Today, excavations are carried out as
well as before. However, in the era of technological progress, modern methods of
information processing, new technologies are also useful in archaeology. They simplify
the work of archaeologists in navigating the terrain, in space. Thus, the method of radio
cordon and satellite photography, which are now widely used in Kazakhstan, allow us to
see from above the previously inaccessible ancient caravan routes, which once had their
own cities - centers of culture [9, p. 19].

In the future, there are plans to organize archaeological clubs for the study of
Borolday mounds. Discussions have begun with the Department of Education about the
opening of those archaeological summer clubs.

The authors began work in the preparation of a methodological manual for subject
teachers, as recommendations for conducting history lessons with the use of
archaeological materials in school lessons, archaeological clubs, as well as offering a
ready-made product to other schools for the use of the manual in teaching activities.
When asked whether it is necessary to introduce archaeology in schools as a separate
discipline and how much young people are interested in archaeology today, scientist K.
Baypakov said, "it is difficult to answer unequivocally about archaeology as a school
subject. Because archaeology is a historical science, or rather a part of history, which
operates from slightly different sources than history.” However, as part of history,
archaeology, in my opinion, needs to be studied more thoroughly and even introduced
in schools as elective lessons. In general, it will be more useful to study a subject that
would be called "Cultural Heritage". In addition, the children's encyclopedia "Ancient
Cities of Kazakhstan” was republished with additions for school students, the
monograph "The Great Silk Way in Kazakhstan", the album "Treasures of ancient
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Taraz", "Settlements of Saks and Usuns of Zhetysu and Almaty , "Petroglyphs of
Bayan-Zhurek™ and other publications were released [10, p. 131].

The study of archeology provides an opportunity for students to replenish their
knowledge of the history of their region, which allows them to reveal the laws of the
historical process, to understand the unity of the past and the present. Nevertheless, the
main task of the teacher is the need to build a learning process in which students will
look forward to the next history lesson [8, p. 172].

Modern teenagers do not read literature. Thus, they do not understand teachers,
after all, children do not have the right to choose a topic, a problem. The teacher needs
to give students the opportunity to brainstorm, give them the right to choose a topic, and
show willpower. In this case, the teacher provides feedback, controls the work process,
guides, gives constructive critique. The study of new material with the involvement of
archaeological data will enliven the lesson and complement the textbook material. The
selection of archaeological material directly depends on the objectives of the lesson.

The pedagogical aspect of archaeology is to attract the widest possible range of
students to the search. In the course of their research, students should analyze the level
of development of the productive forces of society and restore the life of the ancient
population by tools, housing, household items. Based on this, students develop
methodological guidelines that contribute to the fact that students will be able to
consider the most complex issues of history independently [8, p. 173].

For example, students have a task to work on the project theme "Archaeological
tourism". The topic should definitely interest the students. Aim of the project is to make
a_travel itinerary. There is an opportunity to involve students’ parents to work on the
project. This is a great way to spend time together with loved ones and a common topic
for dialogue. The authors suggest students to offer their own methodology for studying
archaeology together with their parents. An approximate methodological scheme will
look like this: we set a task (problem) — ask a research question— we develop a plan
— search work — the result of the research, conclusion — study (presentation) of the
finished result. In the suggested project, students have freedom to choose and formulate
the research. The task of the teacher is to teach how to analyze historical events with the
help of archaeological discoveries. Based on the results of the study of archaeological
data on a certain topic, prepare and defend their scientific project at competitions of
different levels on subject Olympiads and project defenses.

History teachers are trying to teach history more profoundly, for example, in
Taldykorgan in 2014, a teacher of the highest cateqgory Zhanaberlieva S.B. offered a
special course program "Fundamentals of Archaeology" for gymnasium classes with
advanced study of the history of Kazakhstan. The program focuses on the study of new
archaeological discoveries, in particular the excavation of Saka mounds on the banks of
Ili and in the lower reaches of the Syr Darya. The history teacher of the lyceum-
gymnasium No. 28 in Almaty Berlibaeva A.E. has prepared an author's program for the
study of archaeological monuments in Kazakhstan. The teacher aims to examine the
works of great architects, builders and archaeologists through the study of monumental
structures and archaeological monuments of Kazakhstan. The program is submitted to
the Department of Education for its approval. Teachers note, unfortunately for all, that
students study archaeology according to the curriculum of local history. In 2022, a
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competition of scientific _projects among the city's schools on the topics of
archaeological discoveries was held in Almaty. Teacher Khailanova B.M. and her
student took the first place in the city for scientific work on the topic "Mysterious places
of Birgulyuk", in the direction of "local history". The author believes that it is necessary
to separate archaeology from local history and make it a separate direction.

The organization of summer archaeological schools is becoming widespread.
From June 19 to June 23, 2023, the Institute of Archeology named after A. H. Margulan
together with the East Kazakhstan Regional Scientific and Methodological Center
"Daryn" held a summer archaeological school "Sakil Altayym-tugan Zherim™ among
students of 8-10 grades.

The purpose of the creation of such schools is to attract students to research work
in the field of archeology and local lore, familiarization with the methodology of
archaeological research, preparation of gifted students for a competition of research
projects of regional, republican and international level on history and archeology,
education of the younger generation in the preservation, protection and promotion of the
cultural and historical heritage of their native land. The use of archaeological
monuments in the organization of local history work will provide students with the
knowledge and skills necessary for further independent historical and local history work
- the skills of working with written sources in the archive, in the museum, in the library,
the methodology of field archaeological research, the basics of knowledge in the field of
historical toponymy, museology, archival affairs.

When preparing an elective plan in archaeology, it is necessary to take into
account the age characteristics of students, since it depends on the correctness of the
selected method and teaching methods.

Results and discussion

In 2023, the issues of advanced application of archaeological materials in the
teaching of history in the educational process were publicly discussed at an organized
city seminar for history teachers on the topic "The study of archaeological monuments
in the curriculum”. At the seminar, teachers of Almaty schools discussed textbooks on
the history of Kazakhstan for 5th and 10th grade, the use of archaeological materials in
the study of ancient periodization, the emergence and development of tribal unions and
the emergence of the Turkic period.

After the event, in order to determine the effectiveness and usefulness of the
public discussion, a questionnaire was conducted among seminar participants. The
questionnaire consisted of two types of testing, conducted anonymously through the
GOOGLE platform. In a survey on the topic "Studying the history of the Turkic period
using examples of archaeological materials".
(https://docs.google.com/forms/d/144b6vLMcOncfwnsWznz7 qOvreCKNSchwV2xyw
VDEF_Al/edit) 40 practical teachers took part. It was offered to answer 19 questions. The
number of respondents who passed the questionnaire is 32, which is 80% of the total
number of respondents. The questionnaire "Generalization of experience in teaching
archaeology in the classroom™
(https://docs.google.com/forms/d/1liquyjXBY FJWHZD9M8bnvEIzZUCAMoJtdSyEumQ
dut4dk/edit) was filled by 20 teachers, 50% of the total number of respondents.
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The analysis of the survey results showed the followmg, the majority of
participants spoke positively for the use of archaeological data in the lessons - 97.5%,
while 57.5% believe that there is no need to use data at every lesson, as it takes too
much of study time. 46.2% noted that the textbooks did not sufficiently disclose the
topics of Turkic history, and 25.6% answered negatively at all.

The monitoring of the received questionnaire replies showed the teacher's view on
the passage and study of the topics of the Turkic period. For advanced study of Turkic
history, city museums offer their exhibits.

At the same time, 52.5% agree to change their methods of teaching history, 12.5%
of teachers are satisfied with everything, 35% are interested in new methods, but they
will not implement them yet.

When asked which historical material of the Turkic era is represented more in
archaeology, 42.5% of teachers mentioned architecture, 20% writing, 22.5% stone
sculptures, 15% writing. According to the majority of respondents, there is not enough
handout material in the organizational plan, which would reflect information on
problematic issues related to archaeological material sources. Several survey
participants suggested the organization of "round tables", conferences separately for
each archaeological discovery. Almost all participants of the seminar positively assess
the conduct of public speeches. 68% said that they would attend such events, 32% of
respondents said that it depends on the topic and the participants (speakers) of the event.

To the question of the questionnaire if they associate their difficulties with the fact
that they do not know how to connect history and archaeology deeply enough, 37.5% of
respondents answered negatively, 32.5% find it difficult to answer, 30% answered
"yes".

The survey showed that not all teachers can organize the work of students. To the
questions if they manage to make tasks for the study of archaeological facts, 47.5%
answered “rarely"”, 27.5% "positively"”, and unfortunately, 25% "negatively". At the
same time, 42.5% of teachers do not always manage to choose the appropriate method
or methodical technique for the implementation of the lesson goals, 35% answered that
they always succeed, the rest find it difficult to answer.

All questionnaires have been processed. The analysis of the questionnaires
revealed some problems that teachers face when preparing for a history lesson. One of
the key problems is the insufficient attention of teachers to the monuments of
archeology and the use of this data in the classroom.

The second survey was compiled in order to get a more detailed answer to the
questions posed. The topic is "Generalization of experience in teaching archaeology in
history lessons", the number of questions is 7. When asked what new approaches to the
study of archaeology in educational institutions they could offer, the teachers
mentioned: virtual modeling using various applications and games; the use of museums
virtual tours; the study and inspection of collected materials during excavations; visual
layouts; organizing and conducting practical classes at the excavation sites will allow
students to gain real experience in archaeological work, arousing their interest in a
possible profession; the ability to analyze and interpret facts.

To the question about what archaeological finds are important for the historical
development of the country, the teachers replied that each archaeological find is very
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valuable for studying history and bundlng the right state |deology At the same time, it
is necessary to take into account that in each historical period there are outstanding and
well-known archaeological discoveries. For example, the Turkic runic script, the ruins
of ancient settlements, mausoleums, petroglyphs, mounds, etc.

Historians mentioned what finds testify to the life of the Turkic people on the
territory of Kazakhstan: stone statues, monuments of Kultegin and Tonyukuk, steles
with inscriptions and drawings, coins, weapons, dishes, Orkhon-Yenisei monuments,
religious representations, settlement territory, medieval cities. It is these topics that can
be easily revealed with the help of archaeology. Unfortunately, in the textbooks for
grades 6 and 10, the listed topics are considered superficially and poorly studied.

The teachers were asked to list the methods of archaeological research used by
them in the study of topics of the Turkic period. Historians answered: excavations,
reading of the Turkic script, studying the structure of cities and building models,
describing artifacts, preparing presentations, the method of restoration, the method of
studying maps of the Middle Ages, analyzing information from historical sources of
Persia, China, Western Europe.

During the seminar, the teachers shared their observations during the lessons,
noting that the students mostly like to listen to stories about the religious beliefs of the
Turks and their rituals, Sun worship, legends about Samruk and the Turks appearance,
about the education and biography of the kaganates, relations with neighboring states,
about the campaigns and victories of the Kagans, the symbolism of stone statues,etc.

When summing up, absolutely all teachers unanimously agree with the opinion
that the Turkic period is very interesting and easier to study with the help of
archaeological materials. This is one of the most effective methods for advanced
immersion into the topic, so it is necessary to create content for the dissemination of
information about the Turks that will give a positive result in the learning process.
Archaeology is the most reliable and scientific tool for studying the medieval period, it
is on archaeological finds that history, its arguments and conclusions are built. Thanks
to its findings, people receive valuable data that complement other sources, which
makes it possible to see full historical picture. It is this methodical approach to the study
of history that suits students as an effective and rational method of teaching, develops
students’ motivation and interest. K. Baypakov expressed the opinion that "archeology
is one of the few specialties that has preserved the spirit of romanticism, despite the fact
that today many sciences have a material interest, and they are almost completely
researched. For example, geography has become an economic geography today, almost
everything has been studied in biology and chemistry, too, and there is always
something new or, more precisely, well-forgotten old in archaeology [10, p. 130].

Conclusion

The authors draw attention to the fact that the study of history through
archaeology makes it possible for the younger generation to feel the importance of the
influence of the past on the present. It is thanks to archeology that historical memory is
preserved, the knowledge gained is transmitted from generation to generation.

Archaeologist, scientist K.Baypakov said: "the interest in archeology among the
younger generation can be answered as follows: Kazakhstan is a young sovereign state,
and we are now very sensitive to our history, we are learning it. The interest in studying
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one's roots and the history of one's ancestors is spirituality, without which one cannot
live, and this is in our blood. My generation, for example, knew the history of France
and Russia better than their native one, and today, if you look at the composition of
various Kazakhstani expeditions and marches of local history clubs, we can say that
young people are actively studying archaeology and, in general, the history of their
motherland” [10, p. 131].

One of the big drawbacks in teaching archaeology is the lack of material, only
museum exhibits are available to the teacher. Visiting museums is not in the curriculum,
separate hours are not allocated for this. Visiting museums only during non-school
hours. This moment causes a lot of inconvenience. There is practically no connection
between museums and schools. As experience shows, the lack of visual archaeological
materials causes students not to perceive the information.

In modern society, the use of new technologies is promoted in the study of various
subjects. With that being said, for the successful study of chronology, teachers actively
use Internet resources and the creation of digital history. Teachers are positioned to
create and distribute their own products, such as audio clips, online lessons, video
podcasts, master classes. All this is successfully uploaded to YouTube. There is a
popularization of history as a science. The authors believe that in order to develop
thinking and more profound immersion in the topic, they should give tasks to students
to make from improvised materials, everything that relates to history. For example, to
study the material beforehand, only then to start creating models of buildings,
mausoleums, mounds, stone statues. All this develops the motor skills of hands.
Unfortunately, all of the above applies only to urban areas. In rural schools, there is
absolutely no access to material sources, low equipment with computers and the
Internet.

Thus, pedagogical archaeology is a valuable tool for research and improvement of
educational practice at school. It allows us to unearth the historical stage of the
educational system, identify old methods and approaches that could be outdated or
ineffective, and revise them based on modern scientific data and pedagogical
technologies. This will allow teachers and educators to create more adapted and modern
technological environments. This methodological approach is based on reflection and
introspection as the main elements of professional growth of teachers.

At the same time, it should be taken into consideration that pedagogical
archaeology requires time and resources, and its results may not always be immediately
noticeable. However, in the opposite direction, it is modernizing the educational system
and improving the quality of education, which makes it a valuable tool for the
development of a modern school.

Studying archeology in school is an opportunity for students to uncover the
mysterious world of the past and gain insight into human history. This subject not only
enriches knowledge about the cultural traditions of various peoples, but also develops
skills in critical thinking, logical analysis and teamwork.

In archeology classes, students learn excavation techniques, artifact analysis, and
the reconstruction of historical events. This gives them the opportunity to actually
experience climate research first-hand and be part of the discoveries, to contribute to the
understanding of the past. In addition, students learn to use a variety of tools, including
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geophysical surveying, carbon dating, and other technologies that are widely used in
modern archaeology.

Teaching archeology at school contributes to the formation of a comprehensive
view of human history. Students study not only great civilizations and their
achievements, but also the daily life of ancient communities. This allows us to
understand how culture and society developed, as well as what factors influenced their
development.

An important aspect of studying archeology at school is the development of
research skills. Students learn to formulate hypotheses, collect data, conduct analysis,
and draw conclusions based on the information provided. This contributes to the
development of critical thinking and the ability to apply acquired knowledge in practice.
Students also learn to work on a committee, which prepares them for future professional
careers where teamwork is often a key factor for success.

By studying archeology at school, children have an excellent opportunity to study
different aspects of the lives of different peoples and gain an understanding of how
these cultures interacted with each other throughout time. This contributes to the
formation of tolerance and global thinking, which is an important aspect in the modern
world, where the interaction of different cultures is part of social activity.

In the modern educational classroom, the study of archeology in school is not only
an academic activity, but also an important tool for developing complex thinking,
critical perception of information and maintaining cultural heritage. The process of
archaeological education enriches the foundations not only for studying the past, but
also for developing the skills and qualities necessary for successful development in the
modern world. In the course of the study, we found that studying archeology at school
ensures that students develop a systematic understanding of analytical processes.

Archaeologists’ finds included not only written sources, but also material
documents left by ancestors. This approach helps us see history as a complex interaction
of various factors. When faced with archaeological finds and excavations, students learn
to analyze information, prioritize key points, and draw logical conclusions This skill is
not only important in the twentieth century, but is also a key element of general
education, a reputation that allows it to be preserved in the modern information society.

The content of lessons and teaching methods depend on specific working
conditions, on the level of preparation of the class, on the presence of a museum in the
city or school, etc. A teacher working in a large city has the opportunity to teach a
lesson in a museum; A teacher in a rural school is often forced to confine himself to the
confines of the classroom. Therefore, it is impossible to recommend any single,
identical lessons for all schools Naturally, a lesson in a museum is much more
interesting and effective than a lesson in an unequipped classroom. Presentation of the
same educational material in the latter case will require a little more than in a museum.
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beiicenoaeBa I'. K., Toaerenon A.K., Ilo1oBoukas b.Y.
NEPCIIEKTUBbBI UBMEHEHUS METOJ1I0B U3YYEHUA NCTOPUU B
IIKOJIbHOM ITPOT'PAMME HA IPUMEPE APXEOJIOIT'MYECKHUX
MATEPHUAJIOB

AnHoranmusi. B cratee  paccmaTpuBaeTCsi  BO3MOXKHOCTH  PACKPBITHS
MeJarornYecKoro MnoTeHrasa akTUBHOTO U3YUYEHHs IpeIMeTa UCTOPUSl Yepe3 MpU3My
apXxeoJorud Ha MIKOJIBHBIX Yypokax B Pecnybmuke Kazaxcran. O3HakoMHTH C
METOAMYECKUMH aCIEeKTaMU MCIOJIb30BaHUS  apXEoJIOTMYECKOro MaTepuana B
IIKOJIFHOM OOpa3oBaHuH. B cTaThe paccMaTpuBalOTCs HOBBIC HATIPABJICHUS TEJarOTHKH
U apXeoJIOTMH, UX HUCIOJIb30BAaHUE B IIKOJBHOM mpouecce. CoBpeMeHHasl MIKOJbHas
mnmporpaMma IO MHCTOPUH CTAJKHMBACTCA C HOBBIMU BbI3OBAMH H BO3MOXXHOCTSIMH,
CBA3aHHBIMU C HW3MEHEHHMEM METOJOB IMPENOoJaBaHUs U HHTErpalueil HOBBIX
HCTOYHHUKOB 3HAHUH. O)IHI/IM U3 TaKuX MNCPCICKTHUBHBIX HaHpaBJIeHI/Iﬁ SABJISACTCA
WCIIONB30BAHUE  ApPXEOJOTMYECKHX  MaTepuasioB.  ApXeoyiorusi, Kak  Hayka,
npeaocTaBidOomads KOHKPETHBIC, MATCPUAJIBHBIC CBUACTCIBCTBA IIPOLIJIOr0o, MOXKCET
CYLIECTBEHHO OOOTaTUTh IIKOJBHBIA KypC UCTOpPHUH, JAenas ero Ooyiee HAINSIHBIM H
YBJIEKATEJIbHBIM JJI y4aliuxcs. BBeeHue apxeosornyeckux MaTepuajgoB B yueOHBIN
MPOLIECC CHOCOOCTBYET PAa3BUTHIO KPUTHUECKOTO MBIIUICHHS, aHaTUTHYECKUX
CIIOCOOHOCTEH M PACHIMPEHHUIO Kpyro3opa y4eHUKOB. L[eHHOCTh MaHHOW CTaThu
3aKJII0YAETCS B TOM, UTO OHA COJEPXHUT JIaHHbIE aHKETHOI'O OIpPOCca y4yuTesleil mo teme
ctatb. Ompoc TMpuU3BaH OMNPENETUTh CTENEeHb YAOBIECTBOPEHHOCTU YydHUTENEH
METOJAMKOM TMPOBEJACHUS YPOKOB MCTOPUU C UCIOJIB30BAHUEM APXEOJIOTMUECKUX
MaTepHuagoB, a TakKe OOMEH MeNaroruuecKUM OINBITOM IpPH IMOATOTOBKE K YypoKam
HCTOpHH.

KiroueBble cJjioBa: apxeojiorusi; CEMHHAp; CTYAEHTHI, IeJaroruyeckas
apXeoJorus; TIOPKCKUMA MEPUOI.
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beiicenoaeBa I'. K., Toaerenon A.K., Ilo1oBoukas b.Y.
APXEOJIOT'UAJIBIK MATEPUAJIIAP MBICAJIBIHJIA MEKTEII
BAY IAPJTAMACBIHJIAYFBI TAPUXTBI OKBITY 9AICTEMECIH O3I'EPTY
INEPCIIEKTHUBAJIAPBI

BectHuk 3KY

Anparna. Maxkanaga Kazakcran PecmyOnukacbiHgarbl MeEKTen ca0aKTapblHAA
apxeoJorus NpU3Machl apKbUIbl MOH TapUXbIH OENCeH]I 3epTTEYAiH MeJaroruKaiblK
oJICyeTIH amly MYMKIHJIT KapacTeIpbuiFaH. MekrenTteri OutiM Oepyae apXeooTrusuTbIK
MaTepualbl TMalJaJaHyIblH OICTEMENIK acleKTiIepiMeH TaHbICThIpY. Makanaaa
nejaroruka MEH apXeoJIOTHUSHBIH JKaHa OarbITTapbl, OJIApAbl MEKTEN MPOLECIH/E
naiinazany Mocenenepi  KapacTelpbulFaH. Kasipri  MeKTelm  TapuXbIHBIH  OKY
OarnmapiamMachkl OKBITY OMICTEPIH ©3TepTyre >KOHE >KaHa OUTIM Ke3JepiH OipiKTipyre
OaiiJaHbICThI XKaHa MIHIETTep MEH MYMKIHAiIKTepre Tan 60iaasl. Ochl MEepPCHeKTUBAIIBI
OarpITTapAbIH Oipl apXeoJIOTUSJIBIK MaTepHaigap[bpl Maijanany OoJbIl TaObLIaabI.
Apxeonorus ©TKEHJlI HAKThl, 3aTTail NOJIENNEUTIH FBUIBIM PETIHAEC MEKTENl TapUXbl
KYPCBIH aWTapIibIKTail OaWbITBIN, OHBI OKYIIBUIAP YIIIH KOPHEKI JKOHE KBI3BIKTHI €Te
ayajzipl. ApXeoJOTHsUIBIK MaTepHalfapAbl OKY YpHICIHE €HIi3y OKYIIbUIAPJbIH ChIHH
TYPFBIJIaH OMJIayblH, Tajn/iay KaOlJIeTTepiH JaMbITYFa jK9HE OH-epiCiH KeHEHTyre bIKmal
eteli. byl MakanaHbIH KYHIBUIBIFBI MaKaJaHbIH TaKbIPbIObI OOMBIHIIA MyFaTiMIACpPIiH
cayaJHaMaJIbIK cayaJlJHaMacblHAH aJIbIHFaH MJIIMETTepll KamTyblHaa. CayanHama
MYFaliMIEpAiH apXeoJOTHsUIbIK MaTepHuanap/ibl naijiajJaHa OTHIPBIT TapuxX cabarblH
OTKI3y 9oJlICTEMECIHE KaHaraTTaHy JIOPEKECIH aHbIKTayFa, COHBIMEH KaTap Tapux
cabarblHa JalbIHABIK Ke31HE Me1aroruKalblK TOKIpHOe alMacyFa apHajFaH.

Kiar ce3mep: apxeosorusi; ceMuHap; CTYIACHTTEp; OKY apxeoJyiorusachl; Typki
KE3€H].
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