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TEACHING ITALIAN LANGUAGE THROUGH SONGS: A PROPOSAL FOR
FOREIGN LEARNERS

Annotation. The work presented was born as a teaching proposal for teaching a second
language for foreign learners based on an approach defined in humanistic-affective language
teaching. This involves the learner in his meaningful learning process, so as to favor a deep and
lasting assimilation that takes into account the weight of the emotional component in the acquisition
process with the aim of eliminating the components of stress and anxiety. It is believed that a
learning proposal based on the use of the song in the classroom can be useful in order to involve the
learner in his meaningful learning process. We want to propose a type of teaching that favors
learning, but which, at the same time, is pleasant to follow in line with the passions and interests of
the class group. This proposal focused on the use of the song to be systematically included in the
weekly activities.

Keywords: teaching; Italian language; second language; foreign learners; songs; authentic
material; language acquisition; advantages; criticalities; language learning.

Introduction

For a long time, in language teaching, teaching was considered capable of determining
learning, for which the choices of linguistic and pedagogical nature were considered priority over
the way of learning [1; 119]. With the consolidation of the conception of language as a means of
social interaction, there has been a convergence of interest in users, who as social actors employ the
language in specific domains and in specific contexts, carrying out tasks that allow to achieve
communicative purposes based on acquired skills. The focus has shifted to the learner, to their
motivations, to the internal factors that affect the learning outcomes and to the mental processes
implemented in language acquisition, which are assumed as central elements in the planning of the
didactic action. From these considerations, various learning theories have been developed, based on
different methodological solutions for language teaching [1; 119].

Materials and methods of research

In this affective humanistic approach, the use of the song as authentic material in the
teaching of modern languages represents a fundamental element in experiential learning and in the
active construction of the subject. The song, in fact, among the various authentic materials, lends
itself in particular to a strong motivation in the context of playful teaching [2; 173], possessing great
potential in a humanistic-affective perspective to be explored and proposed in an italian class. This
reference to the playful dimension is essential for the use of song as a tool for didactic learning in
line with an inductive type of approach to language based on humanistic-affective teaching. In this
type of humanistic-affective approach, ludic language teaching is positioned, where the game,
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understood as a human dimension that refers to ludic language teaching [3; 9], is a complex and
engaging experience, because it allows learners to participate actively and learn constantly, thus
becoming central protagonists in the construction of their knowledge according to the principles of
constructivism. Therefore, the use of playful activities in teaching can prove to be an effective
mediator in the acquisition of knowledge, where the student learns the language through a highly
motivated global experience that also involves the cognitive, social, and affective spheres [3; 9].

To make playful activity feasible, it must be playful and cognitively challenging, in such a
way that learners do not perceive it too childish and demotivating. This activity will have to act on
what Lev Vygotskij defines as "zone of proximal development", that is, the distance between the
current level of development and the level of potential development, which can be reached under
the guidance of the teacher or in collaboration with one's peers with higher skills [3; 7]. Learning in
the ZSP (short for "zone of proximal development") taking place in collaboration with others, refers
to the scaffolding ("support") and the tutoring ("tutoring") functions, which can be explained by the
teacher, or by the same peers who support the learning of others through peer tutoring activities
(“peer tutoring™) or in small groups [4; 83]. The criticality that is found in the classroom is that
there is no single ZSP for all learners, but there are multiple ZSPs [4; 83]. Therefore, for the
development of these innumerable ZSPs, it will be essential that the teacher foresees tasks in which
there is cooperation between various students, or proposes activities that are stratified according to
different levels of difficulty [4; 83].

In the humanistic-affective approach, the teacher's task will be to create stimulating learning
contexts and present the disciplinary contents through methodologies and teaching materials that
capture the attention of students [4; 83]. The administration of complex tasks to learners will allow
students to use various skills and abilities, involving what Gardner in his theory of various forms of
intelligence defines as "multiple intelligences", thus expanding the "range" of social skills required
in the world [4; 83]. The song, being a stimulus linked to multiple intelligences, and due to its
nature as an authentic text in literary form, lends itself to use as a complex text.

Research results

The use of authentic material in teaching, i.e. the use of a text produced by native speakers
for native speakers [5], is based on a type of teaching modeled on a communicative approach,
where the concept of competence is not linked only to grammatical correctness, but also to
communicative appropriateness in various social situations [4; 80]. In this communicative approach,
at the basis of what the Common Framework of Reference for the Knowledge of Languages
(CEFR) defines "action-oriented approach", the use of authentic material becomes an object of great
interest, since, in addition to language, it gives us a sociocultural insight into which language
develops.

We must not forget that, since the song is authentic material, its use for didactic purposes
can present various critical issues, such as the presence of terms and expressions belonging to
different registers, the coexistence of different stylistic levels. Furthermore, since it is not didactic,
it requires careful work by the teacher to select the texts so that they are not too demotivating or too
complex for the target of learners [4; 80].

Despite these criticalities, the song, precisely because of its status as an authentic material,
has a strong challenging and motivating component, placing the learner in a likely real everyday
situation, in contact not only with the language, but also with the culture cultured in its dynamism
and in its various sociolinguistic aspects [4; 80]. In this context, the extrapolation of information
and knowledge from an authentic text by the student can be highly motivating, making the learner
assume a positive attitude towards his skills and abilities, the latter fundamental for the learner to be
the active protagonist during his learning path. In addition, the song, compared to other means of
communication, enjoys greater diffusion thanks to its storability and repeatability [2; 173],
especially when a piece of music is particularly catchy and pounding - a typical aspect of summer
hits. In fact, when the song has these characteristics, it may happen that students remember some
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words of the text or entire phrases of the songs without actually knowing the meaning, which are
fixed in the mind [6]. Scholars have defined this manifestation song-stuck-in-my-head-
phenomenon, and is related to the involuntary verbal repetition studied by Krashen known as Din in
the head (lit. "resonate in the head") [5]. From this juxtaposition it was assumed that the song could
function as an involuntary activator of the Lad' (Language Acquisition Device (lit. "linguistic
acquisition mechanism"), a mechanism of the universal brain postulated by Noam Chomsky) that
transforms the input (in this case also the incomprehensible one) into intake [5]. From this we
deduce that the authentic material, especially the song, can exert a strong attraction as new material
and different from the teaching material traditionally used in the classroom [4; 82]. It will be
essential that the novelty factor of the song is enhanced by the language teacher through the use of
various teaching techniques and methodologies useful for working on authentic materials and which
make the lesson possibly interesting and dynamic [4; 82].

1.2. Advantages and criticalities

As already explained in the first paragraph, the song, due to its strong emotional value and
the many possibilities of using the text, favors the significant learning of a language [7; 4]. Where
in order to clarify the concept of meaningful learning Fabio Caon takes up the words of the
humanistic psychologist Carl Rogers [7; 4], who affirms this form of learning must:

- "be based on experience and capable of arousing the vital interests of the learner";

- “involve a global participation of the personality of the subject, who in the learning
process® must be engaged not only on the cognitive level but also on the affective and emotional
one ”

This underlines the multiple advantages of the use of the didactic song, which is no longer
inserted within the learning path as a moment of leisure and relaxation from a type of traditional
teaching, but is used in a systematic way within the various teaching units.

Having ascertained the countless advantages of using song in teaching, the advantages
illustrated by Caon [7; 4] are reported:

a. Facilitates the activation of a motivation based on pleasure

This motivation is deeper and more stable by binding to affective emotional factors, and
allows to act on intrinsic motivation, which generates significant language learning [8; 55].

b. It can be taught in many ways

The song, being an authentic material, presents countless ideas for the teaching of the
language and for the introduction of cultural aspects, guaranteeing ample scope for exploration of
its uses during the lesson [7; 4]. Furthermore, as the scholar [5] states, not being a didactic text, it
has an authentic content, thus making it more interesting on a cognitive and affective level.

c. It can be used in self-learning

The song, by its nature, lends itself to various plays and repetitions even outside the
classroom environment. Precisely because of the natural pleasure that its listening causes, it
represents a pleasant activity even outside the school environment.

d. It allows you to develop mental connections with other songs on both the synchronic and
diachronic axis

The song, as Caon suggests [7; 6], allows comparisons to be made both on the synchronic
axis, that is, with contemporary songs, and on the diachronic axis, or on songs from other eras.

It allows to develop historical and intercultural education paths

The activities of synchronic and diachronic comparison, as already mentioned, allow to
relate songs both distant and close chronologically and culturally, so as to grasp the links between

! Language Acquisition Device (lit. "linguistic acquisition mechanism"), a mechanism of the universal brain postulated
by Noam Chomsky to explain the natural ability of the human being to acquire the syntactic structures of language.
Considering this mechanism in an evolutionary psychological key, Bruner affirms that this is insufficient to explain the
acquisition if we do not consider the Lass, (Language Acquisition System), consisting of the help of the child by the
teacher and his companions (Notzionarioltals) .
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sung texts considered at first glance distant at a cultural and temporal level. In other words, the song
offers ideas for investigating the intercultural dimension as well, promoting intercultural education
values.

f. It allows to develop interdisciplinary paths

The comparison can also take place with other artistic forms such as painting, cinema, in
order to analyze the possible differences and similarities that may be related to the diachronic and
synchronic axis.

g. It allows you to work on cultural content

There are clear ideas that the song can offer to promote linguistic and cultural education [9;
11]. In fact, the song, in addition to being an artistic elaboration, is often also a cultural product of a
particular historical moment: therefore it represents a potential stimulus for students to approach the
culture, history and politics of another country. Furthermore, the use of the song can contribute to
overcoming stereotypes.

An explicit example is the song Italians written by Caon with the help of Maestro Francesco
Sartori, which aims both to improve the study of Italian and to overcome stereotypes about Italy and
Italians.

h. It favors the memorization of phonemes, vocabulary, and structures

As already stated in the first paragraph, the song, thanks to its rhymes, rhythm and melody,
favors the memorization not only of certain words, but also of entire idiomatic phrases and entire
grammatical structures through the involuntary activation of the LAD [5]. In this situation, the
teacher will be able to exploit the lexicon and structures learned unconsciously, proposing
systematization and makeshift activities [7; 6].

the. It can allow effective work on pronunciation

The use of the song is useful for learning the pronunciation as it is facilitated by the
rhythmic aspects of the song.

j. It can favor the development of positive social dynamics in the classroom, linked to the
sharing of interests, knowledge and passions.

Caon [7; 6] states that "the song is a cultural form that unites people not only for factors of
social recognition [...] but also for this characteristic of universality". Thanks to its universality, the
song lends itself to particular collaborative activities, in such a way as to favor the development of
linguistic and social skills, lowering Krashen's "affective filter" [10]. Furthermore, by creating non-
anxious conditions, it favors the participation of even the most shy students.

k. It has obvious aspects of playfulness, useful for learning

The song, as it stimulates pleasure, represents, as he says (2003), a "pleasant break". The use
of song in teaching therefore has a strong potential, since it allows you to interrupt the routine of the
traditional learning path and raise motivation, favoring an inductive work on the Italian language at
the basis of the humanistic-affective approach [7; 6].

L. It is a polysemic stimulus, which can be mono- or multisensory, and can therefore allow
for complex, multi-dimensional work

The song, in addition to being listened to, can be accompanied by a music video clip, thus
also constituting a multisensory stimulus. Furthermore, the song, like poetry, is an ambivalent,
polysemic language, which is particularly stimulating and can provoke a discussion in class of its
possible interpretations [5].

In addition to these advantages, it is necessary to take into account how the song, which
belongs to a certain cultural repertoire, can represent a strong stimulus to the study of that specific
language abroad, representing an incentive for its learning [9; 12]. In fact, it is notoriously known as
one of the motivational drives to learn a language, in most cases, is linked to economic and
commercial reasons, which favor the study of languages such as English and Chinese [9; 12].

Taking these considerations into account, it will be necessary to find the right stimulus for
that specific language to encourage your language learning. For example, for the promotion of the
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Italian language abroad, one could aim at the enhancement, in foreign countries, of its lyric heritage
which always arouses a strong attraction to the study of the Italian language.

As already illustrated, the song has innumerable advantages, but, obviously, due to its
authentic nature, its use is not without its criticalities, some of which have already been mentioned
in the previous paragraph. Taking up the discourse on the possible criticalities of the song, it is
important that this, being an authentic text, is appropriately calibrated according to the target of the
students and consciously organized for educational purposes.

These organizational actions will be carried out by the teacher who must, as illustrated by
Caon [7; 4]:

to. Carefully organize the material to be administered, in such a way that it is motivating and
challenging.

b. Provide yourself with an environment and technological supports that favor and enhance
the work on the song.

c. Program both individual and group activities, which favor global and analytical
perception, in such a way as to stimulate the two cerebral hemispheres while respecting the natural
neurological directionality for processing the input. Studies of the processes that allow the brain to
learn, store and process information have defined how the brain and its two hemispheres receive
and process language and its meaning. The two hemispheres, in fact, are delegated to different
tasks, and interpret the input i in two different ways: the processing of the input takes place from the
right hemisphere, which analyzes the input in a general and global way, to the hemisphere left,
which analyzes the input logically and sequentially. From this bimodal function of the hemispheres
it follows that the input processing takes place not only in the left hemisphere in the areas of Broca
and Wernicke responsible for language processing, but through the contribution of the two cerebral
hemispheres. The double way of processing information is the basis of the bimodality principle
(Notionary of language teaching) [11]. The principle will be partly taken up by Krashen in the
concept of opposition between "acquisition", which implies long-term memory and the integration
of the two hemispheres, and "learning", which implies medium-term memory and is based on left
hemisphere. These considerations, therefore, lead to the assumption that by supporting the
mechanisms of an inductive nature, it is also possible to have a facilitation in learning a language.
This concept of input processing has been supported by psychological studies that have led to the
formulation of Gestalt theory, a cornerstone of modern language teaching, which proposes a vision
of human perception, sensory exploration of the world and knowledge marked by different
moments. and characterized by different brain responses according to a three-phase sequence of
Globality-Analysis-Synthesis (GAS) [12; 24]. The theory has made an important contribution to the
re-evaluation of the teaching approach to be adopted, considered essential for the development of
language learning processes [13; 11]. It should be remembered that the role of music in the teaching
of modern languages was mainly dealt with within the humanistic-affective methods [14; 6].
According to this humanistic-affective approach, music can create neuropsychological and
psychological conditions capable of improving language learning. One of the affective humanistic
methods that uses music to improve language learning is the suggestopedic method of the Bulgarian
psychotherapist Lozanov [14; 6]. In the method devised by Lozanov, music plays a fundamental
role: didactic texts are proposed with a musical background, with the aim of activating both the
logical-analytical processes of the left hemisphere and the global and emotional processes of the
right hemisphere [14; 6].

d. Also pay attention to the development of social skills, through cooperative learning
activities, which develop positive interdependence between the members of the work group, in such
a way as to favor the learner's leadership in his or her learning path.

e. Do not excessively prolong the time of work on the song, risking to demotivate the
students.
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f. Choose the song based on the level of linguistic competence and the interests of the
learners, so as not to demotivate them with tasks that are too simple or too complex for their
language skills.

Caon [7; 6] also illustrates two intrinsic characteristics that can represent a great difficulty
for the learner.

The first criticality concerns the implicit cultural aspects present in the text of the song,
which, if not properly introduced by the teacher, can prevent the understanding of the contents, so
as to make the authentic text incomprehensible in the eyes of learners. In fact, in choosing the song,
it is important to take into account the cultural background of the learners, choosing general and
universal themes that can be part of their encyclopedic knowledge. In this way we try to get as close
as possible to their interests and passions, which are important to stimulate their motivation.

The second criticality, which could in a more problematic way create difficulties in
understanding the piece of the song, concerns the rhythmic component, that is the possible
difference between the rhythm of the spoken and the sung one. In fact, the sung language according
to the needs of the melody has profound phonological and rhythmic changes, which combined with
the accompanying melody could cause problems of understanding while listening [5]. Therefore,
considering these possible implicit criticalities of the song, in the phase of choosing the musical
piece, the teacher, in addition to taking into account the level of competence and the linguistic needs
of the learners, will opt for songs in which the pronunciation is clear and well marked, that is a type
of song in which the accentuation and length of pronunciation of the words are similar to those of
the spoken language. Furthermore, the content, based on the student's encyclopedic knowledge,
must be accessible to everyone and not create possible misunderstandings or damage the cultural
values of the learners. The teacher must then prefer songs in which there are high-frequency lexical
terms, especially for the initial levels. Finally, it must be remembered that the success of the song in
teaching is favored by the quality of the technological supports and the acoustic characteristics of
the classroom, which can make listening more motivating and enjoyable [7; 8].

In conclusion, we want to propose a type of teaching that favors learning, but which, at the
same time, is pleasant to follow in line with the passions and interests of the class group. This
proposal focused on the use of the song does not want to represent an activity that [5] defines for
Friday only, or activities proposed on the weekend or the day before the holidays, but to be
systematically included in the weekly activities. Of course, the decision on the systematic use of the
song will depend on the interests of the student, the type and duration of the course, the objectives
to be achieved, the presence of technological supports, and so on.

From what has been said, what we are trying to propose here is the potential of the song in
teaching foreign languages for the purpose of working on inductive language in a communicative
context and on the basis of a humanistic-affective brand teaching [7; 6].

In the light of these considerations, we want to state how it should no longer be considered a
break from the "traditional" learning routine, but as a full-fledged entry into teaching materials.

Conclusion

The song in the teaching of a second language plays an important role because it evokes
stories, socio-cultural periods of a country, arousing emotions that maintain and stimulate students'
motivation by predisposing them to learning the language and culture. Motivation is a fundamental
element for the purposes of language learning, and for this reason it must always be kept high
throughout the teaching activity.

Where it is precisely the motivational dimension that directs towards the use of the song in
teaching. Due to its universal character, the latter represents an element of social identification, thus
promoting interpersonal but also intercultural relationships.

Among the various advantages of the song we must also remember its playful dimension. In
fact, it has been widely demonstrated how playful activities can promote learning without its effort
being perceived, activating what is defined by the Krashen rule of forgetting.
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It should be borne in mind that the song being an authentic material, i.e. produced by native
speakers for native speakers, its use must be carefully planned by the teacher, who will take into
account in the choice of the piece the objectives to be achieved, the possible criticalities of the text,
the student interests. The goal of using authentic material, in this case the song, is to create a
motivating yet challenging environment in order to work in the defined area of "proximal learning".

In this type of inductive approach it will be the student who will gradually be guided by the
teacher in the discovery of the language, thus becoming the protagonist of his / her linguistic path.

From this we deduce the actual potential of the use of the song in teaching, where in order
for these skills to be exploited, the active participation of both the student and the teacher is
required.

With regard to the latter, in order to create educational activities that favor the active
participation of the student, he will have to support the brain processes of processing external input.
Therefore proposing didactic activities that support the principle of bidirectionality of the brain.

The song in teaching, having refuted its innumerable advantages, should therefore be used
systematically within the teaching program and not represent a break from the canonical lesson but
rather be an integral part of a didactic action based on the effective participation of students
according to an action-oriented approach.
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Bupaxu Ivuancan @eppanre
UTAJIMSAH TIJITH OHJAEP APKBLIIBI OKBITY: ETEJIIK YHPEHYIILJIEPTE
YCBIHBIC

AnaaTna. Y ChIHBUIFAH KYMBIC TUII TYMaHUCTIK-a(EeKTHBTI OKBITY/1a aHBIKTAIFAH TICLITe
HETI3/IeNTeH MIeTEIIK CTYyICHTTEepre eKIHIII Tl YHPETyre apHalfaH OKBITY YCBIHBICHI PETIHIE
ayHuere kennai. Byn cTpecc MeH ajlaHAaymIbUIBIKTBIH KypaMaac OeNKTEpiH KO MaKcaThIHa
MEHrepy TpOLECIHAEC AIMOIMOHANIBIK KYpPaMIACThIH CaJMarblH €CKEPETIH TEepeH JKOHE Y3akK
aACCUMMWJIALIMSAFA KOJIAHIbI OO0y YIIIH YHPEHYIIiHI OHBIH Ma3MYH/IbI OKY MpOLIECiHE TapTaabl. OHJI
cabakTa KOJIJaHyFa HET13/IeJITeH OKY YCHIHBICHI YHPEHYIITIHI OHBIH Ma3MYH/Ibl OKY MPOIIECiHE TapTy
YILUiH maigansl 00JIysl MyMKiH Jlen caHanaabl. bi3 oKy/bl yHaTaThiH, Oipak COHBIMEH Oipre ChIHBII
TOOBIHBIH KYMAapJIBIKTaphl MEH KBI3BIFYIIBUIBIKTAPIHA COMKEC YCTaHYFa JKaFbIMIIBI OOJIATHIH OKBITY
TYPIH YCBIHFBIMBI3 Kesei. bysl YChIHBIC OHII anTa CallbIHFBI ic-IIapaiapra >Kyieni Typae eHrisyre
OarnITTaJIbL.

KinT ce3mep: OKbITY; UTANbSH TiJi; €KiHIII TUT, METEIAIK YHPEHYLIUIEp; QHIEP; LIIbIHANBI
MaTepua; TUIII MEHIepY; apTHIKIIBUIBIKTAP; ChIHAAP; TiJ YUPEHY.

Bupaxu Ivuancan @eppanre
OBYYEHHUE UTAJIBSAHCKOMY S3bIKY 110 IIECHAM: IPEAJIOKEHUE JIJISA
NHOCTPAHHBIX YUAIIUXCHA

AnHoTauus. IlpeacraBnenHas paboTa poauiach Kak IMEAArorMyeckoe MpeasioKeHHE IO
00yUYEHHUIO0 BTOPOMY SI3BIKY JUIsl HHOCTPAHHBIX y4aIIUXCs, OCHOBAHHOE Ha MOJXOJIE, ONpeAeICHHOM
B TYMaHUCTHYECKU-a(DPEKTUBHOM OOyUYeHUHM $3bIKy. OTO BOBJEKAaeT Yy4allerocs B €ro
OCMBICJICHHBIH MPoIiecC 00y4YeHUs, YTOOBI CIIOCOOCTBOBAThH IITyOOKOMY U JITTUTEILHOMY YCBOCHHIO,
KOTOPOE YYHUTHIBAECT BEC YMOLMOHAIBLHOTO KOMIIOHEHTA B IIPOIIECCE YCBOCHUS C LIENIbIO YCTPAaHEHHUS
KOMITOHEHTOB cTpecca U OecriokoiicTBa. CunuTaeTcsi, 4To MpeaoKeHue no 00y4eHno, OCHOBaHHOE
Ha MCIIOJb30BAaHUM MECHU B KJIAcCe, MOXKET OBITH MOJIE3HBIM JJISi BOBJCUCHMS YYAIIErocs B €ro
OCMBICJICHHBIH nporecc 00ydeHus. Mbl XOTUM MPEJIOKUTH TUIT 00YUEeHHUsI, KOTOPBII CIOCOOCTBYET
00y4eHHIO, HO B TO K€ BpeMs MPHUATHO CJIEOBATh B COOTBETCTBUU CO CTPACTAMHU U HHTEpEcaMu
rpynnbl  Kjgacca. OTO MpeanokeHue ObUIO COCPEOTOYEHO Ha HCIOJb30BAHUU TECHHU JUIf
CHCTEMAaTUYEeCKOTO BKJIIOUEHUS B €KECHEIEIbHbBIE MEPOIPUSTHSL.

KiurwudeBble cioBa: mTpenojaBaHue; WUTAIbSIHCKUN S3bIK, BTOPOM $3bIK; WHOCTPAHHbBIC
yyamiuecs; NMeCHU; ayTeHTUYHBI MaTepuaj; OBIAJCHUE S3bIKOM; MPEHMYILECTBAa; 0COOEHHOCTH;
U3YYEHHUE S3bIKA.
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