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FEATURES OF THE METHODOLOGY OF TEACHING
ECONOMIC DISCIPLINES

Annotation. Economic reality is complex and diverse, in which the logical models of
economic theory do not manifest themselves in a straight line. Teachers of economic disciplines are
required to purposefully use interactive teaching methods, test tasks, and specific situations in order
to analyze contradictory processes of market transformations on the basis of theoretical provisions.
This article examines the issues of general concepts and elements of pedagogical process
management for the knowledge of economic theory, using methodological techniques to activate
students' mental activity in the main forms of the educational process (lectures, seminars,
independent work, knowledge control), to help student trainees prepare methodological
developments of training sessions.

Keywords: Methodology; concept; elements; pedagogy; research; theory; education;
discipline; dynamics; process; situation.

Introduction

Everyone knows that the effectiveness of the educational process is largely determined by the
teaching methodology. The concept of "methodology" is translated from ancient Greek as a way of
research, theory, and teaching. Hence the methodology, in the most general sense of the word, is a
way of teaching a certain academic subject. The role and importance of methodology in the field of
humanities in modern conditions is constantly increasing. If education in the field of natural
sciences is less susceptible to changes due to the dynamics of social life, then economic education
reacts most directly to changes in social development. Therefore, the problem of improving the
methodology of teaching economics is becoming more urgent. The level of training and the
effectiveness of teaching any discipline is directly dependent on the interaction of the "teacher-
student" link. The economy is no exception in this regard. There is no substitute for the atmosphere
of creativity that arises when the teacher and students communicate directly.

The methodology of teaching economic disciplines explores a set of interrelated means,
methods, forms of teaching economic subjects.

What distinguishes this technique? This is because education is closely linked to the
economic life of society. Real knowledge is knowledge of economic laws. The applied aspect
allows us to build up the theory, expand the conceptual apparatus, identify new principles and laws.
However, excessive fascination with specifics can lead to superficial, simplified knowledge and
conclusions. The "golden mean" is important here, a combination of theory and practice of
economic development.

The importance of teaching economic theory has increased due to the ongoing transition to a
socially oriented market economy in our country. In addition, economic theory as a science and as
an academic subject plays a significant ideological role in the system of higher education. In the
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context of the institutional transformation of society, the reform of higher education is an objective
necessity, and first of all it concerns the process of teaching social disciplines. Such a reform should
be aimed at finding new, more advanced forms and methods of teaching that meet modern life
requirements, which include problem-based teaching methods, complex forms of interviews (direct
training), business economic games, scientific conferences, economic competitions, modeling,
research and other forms aimed at independent deep and serious work. students who develop the
ability to think independently, analyze the problems of economic life, the ability to independently
assess the ongoing economic processes, events of domestic and international life and make the right
conclusions and generalizations.

The main part

In educational practice, the following forms of the educational process in the teaching of
social sciences have developed that have fully justified themselves:

—lectures;

—independent work;

—seminar classes;

—advice;

—credits;

—exams;

—various forms of extracurricular activities.

None of these forms can be recognized as universal, capable of replacing others. The forms of
the educational process are interrelated, interdependent and logical sequence. The methodology of
one form of work has a significant impact on the other. In this regard, such a form of oral
communication between the teacher and the audience for the purpose of transferring scientific
knowledge as a lesson-lecture remains relevant.

The lecture as a form of the educational process has a number of distinctive features, in
particular:

—it provides a holistic and logical coverage of the main provisions of the discipline;

—equips students with the methodology of studying this science;

—compensates for the obsolescence or absence of modern textbooks and teaching aids better
and more fully than other forms, promptly introduces the latest data of sciences;

—organically combines learning with education;

—aims students at independent work and determines its main directions.

The lecture form of teaching has a number of advantages:

—this is the most economical way of learning, effective in terms of the degree of assimilation;

—one of the most effective means of forming a worldview and beliefs;

—a means of direct personal influence of the teacher on a large audience at the same time.

However, the lecture is not free from shortcomings, in particular:

—it cannot completely depart from basic works, textbooks, axioms and truths;

—it provides only the most minimal feedback from students to the teacher;

Finally, the larger the lecture audience, the weaker the influence of the lecturer on a particular
student.

To a certain extent, the sharpness of these contradictions removes the possibility of using non-
traditional types of lectures in the educational process. Instead of "broadcasting" the facts and their
interrelationship to students, you can invite them to analyze the situation (problem) and search for
ways to change this situation for the better.

Modern educational lectures are usually divided into 4 types:

1) An overview lecture aimed at restoring the acquired knowledge or acquaintance with some
new poorly studied material for the formation of holistic knowledge.
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2) A problem lecture presents the material as a problem or a set of problems, a set of different
points of view on one side or another. There is no concrete solution to the situation, it must be
sought together by both the teacher and the students (the method of specific situations).

3) The subject lecture is a section or part of the theoretical course being studied. It may well
contain questions and some overview information.

4) An introductory lecture, the main task of which is to systematize the knowledge available
to students, focusing on the most difficult problems, recommendations for independent work and
information about the literature used.

Lecture options

1) Oral essay — presupposes a professional presentation of a specific question in theoretical and
methodological terms. Here the teacher is active — the students are passive

2) Oral essay — dialogue —provides an opportunity for interaction between the student and the
teacher, who are involved in the work through a hidden and open dialogue

3) A lecture with the participation of students — the peculiarity is that the main ideas of students are
written on the blackboard. They are systematized in a certain way, structured. Each student can make a
plan and comment on the last one. The final version, consisting of the students' ideas, is written on the
blackboard

4) Lecture, with the formulation and solution of the problem — the lecture begins with a question, a
paradox, a riddle that excites the interest of students. The answer is usually determined by the end of the
lecture. Students offer their own solutions, the teacher gives extensive information, brings them to the
truth.

5) A lecture with a pause procedure - involves alternating mini-lectures with discussions. An
important issue is highlighted every 10 minutes, then it is discussed for 5-10 minutes. You can discuss it in
small groups, and then someone can express a common opinion. Following the discussion, there is another
microlection. As a result, feedback is implemented between the teacher and the student.

6) The lecture-debate — is controlled by the teacher. The audience is divided into groups:
supporters of this concept, opposition and arbitrators. Students express their thoughts and learn to
defend them. No matter how different the educational lectures are in form and form, they are united
by the general requirements for this type of classes.

The lecture should:

—be bright and convincing and irreproachable in scientific terms;

—go beyond even the most new and high-quality literature;

—teach to think, and not consist of ready-made answers and recipes;

—be literate and logical.

The specifics and place of the seminar as a form of practical training in the educational
process system can be determined by the following circumstances:

—from 1/3 to 1/2 of the total time allocated for the study of economic disciplines is now
allocated to seminars and practical classes;

—of all forms of academic work, seminars provide the most favorable opportunities for in-
depth study of economic theory, the development of independent creative thinking among students;

The success of the seminar depends not only and not so much on the teachers as on the
students.

The main functions of the seminar (in order of priority) can be designated as follows:

1) Educational and cognitive function - consolidation, expansion, deepening of knowledge
gained at lectures and in the course of independent work.

2) Training function - public speaking, development of skills of selection and generalization
of information.

3) Stimulating function - an incentive to further test your creative powers and prepare for
more active and purposeful work.
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4) The educational function is the formation of a worldview and beliefs, the education of
independence, courage, scientific search, competitiveness.

5) The controlling function is to check the level of knowledge and the quality of independent work
of students.

The types of seminars and practical classes are extremely diverse. Let 's consider the most common
of them:

1) Control and training seminar - a lesson during which a frontal survey, written control work is
carried out. The main goal is the maximum coverage of trainees by control.

2) A training seminar is an activity where the focus is on independent performances of students.

3) A creative seminar is an activity that maximizes the creative independence of students in the form
of a discussion, press conference, debate, public defense of abstracts.

4) Practical lesson. It can be conducted by studying a specific literary source, in the form of a
business (role-playing) game, solving problems using ICT, excursions or meetings with scientists,
practitioners, teachers and students of other universities.

The role of the teacher in the organization and management of independent work includes:

1) training in independent work during lectures, practical, seminars, consultations;

2) independent work management: development and completion of tasks for independent work,
assistance in improving efficiency and quality; work;

3) control over independent work: both direct and indirect through control and verification
measures;

correction of independent work: group and individual.

The complexity of the management and organization of independent work of students is explained
by a number of factors, the main of which is:

1) frequent change of economic priorities;

2) the specifics of this work (outside the schedule, outside the walls of the educational institution);

3) lack of unity in organizational and methodological requirements for independent work.

Conclusion

Our time, oversaturated with all kinds and diverse information, imposes special requirements on
higher education and, of course, the teaching staff.

It should be noted that the motivation for studying economic disciplines for a future or already
existing specialist is high. Since in the process of studying these disciplines, he can apply the acquired
skills in practice in a real opportunity. But if any theoretical position or concept is learned incorrectly, it
will not be difficult to detect an error and promptly correct it during further training, and even more so
during work, although economic losses are inevitable. The study of economic analysis contributes to the
acquisition of certain skills, the identification of significant concepts and competent orientation in
economic phenomena, which is conditioned by new socio-economic conditions and requirements for a
specialist who owns a system of professional knowledge and is capable of individual creative activity,
self-education, improving his intellectual and cultural level.

Among the general requirements that a high-quality modern occupation must meet, the following
stand out:

1) The use of the latest achievements of science, advanced pedagogical practice, the construction of
classes based on the laws of the educational process.

2) Implementation in the classroom in an optimal ratio of all didactic principles and rules.

3) Providing appropriate conditions for productive cognitive activity of students, taking into
account their interests, inclinations and needs.

4) Establishment of inter-subject connections realized by students.

5) Connection with previously studied knowledge and skills, reliance on the level of
development of students.

6) Motivation and activation of the development of all spheres of personality.

7) Effective use of pedagogical means.
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8) Formation of practically necessary knowledge, skills, rational methods of thinking and
activity.

9) Formation of the ability to learn, the need to constantly replenish the amount of knowledge.

10) Careful forecasting, design and planning of each lesson.

The methodology of teaching economics has accumulated a sufficient number of problems
that need to be solved. Among them are such as the problem of integrating an extensive system of
economic knowledge, updating methods, means and forms of training organization. This problem is
closely related to the development and implementation of new pedagogical technologies in the
educational process.
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HMarxaanosa T.T., Hecrepenko I'.U., CyaeiimenoBa I'.H.
OCOBEHHOCTHU METOJAUKHU ITPENNIOJABAHUSA DKOHOMHAWYECKHUX
JUCHUIIJINH

AHHOTAUMA. DKOHOMHYECKAs pPEaTbHOCTh CIOKHA M MHOrOOOpa3Ha, B HEH JIOTHYECKHE
MOJIETTM SKOHOMHUYECKOM TEOpUM HE TMPOSBILIIOTCS TMpsAMoiuHeHo. OT mpenojaBareneit
SKOHOMHYECKUX JUCIUIUIMH TpeOyeTcs IeJeHANpaBIeHHOE WCIONb30BAaHINE WHTEPAKTHB-HBIX
METOAMK OOYUYEHHsI, TECTOBBIX 3aJ]aHUH, KOHKPETHBIX CUTYAIHid, YTOOBI Ha OCHOBE TEOPETHUECKUX
MOJIOKCHUW aHAIM3UPOBATh MPOTHBO-PEUUBBIC IMPOIECCH PBIHOYHBIX IMpeoOpa3oBanuii. JlaHHas
CTaThsl PacCMAaTPUBACT BONPOCHI OOIIMX TIOHATHH ¥ SJIEMEHTHI YIPABIICHUS TEeIarorn4ecKuM
MPOILECCOM K TIO3HAHWUI0O HSKOHOMHYECKONW TEOpHUH, C TOMOIIBI0 METOAUYECKUX IPUEMOB
AKTUBU3UPOBATh MBICIHTEIBHYIO JESITEIBHOCTh CTYJCHTOB B OCHOBHBIX (hopMax y4eOHOTO
mporecca (JeKIUU, CEMHHAPBI, CAMOCTOSITeNIbHASL PaboTa, KOHTPOJIb 3HAHUIA), IOMOYb CTYJICHTAM-
MPaKTHKAHTaM MMOATOTOBHTH METOAMUYECKUE Pa3padOTKU yICOHBIX 3aHITHH.

KiroueBble cji0Ba: METOIWKA; TOHATHE; DJIEMEHTHI, MEAArorhKa; WCCICIOBAHHUE, TEOPHS;
o0pa3oBaHKe; TUCIUTIIMHA; IUHAMUKA; TIPOIIECC; CUTYaITHSI.

HarxaanoBa T.T., Hectepenko I'.U., Cyaeiimenosa I'.H.
IKOHOMMUKAJIBIK IOHJAEPAI OKbITY 9AICTEMECIHIH EPEKHIEJIIKTEPI

AHaaTna. DKOHOMUKANBIK IIBIHABIK KypIenl jKOHE allyaH Typili, OHJa SKOHOMHKAJBIK
TEOPUSHBIH  JIOTHMKAJBIK  MOJENBIAEPl  TiKeJIeH  KepiHOeiml.  DKOHOMHUKAIBIK  TOHACP
OKBITYIIIBUIAPBIHAH HAPBIKTHIK ©3TepiCTePAiH KapaMa-KaWllibl MPOLECTEPiH TEOPHSUIBIK epeKerep
HETi31HAE Tajjay YVIIiH OKBITYIbIH HMHTEPAKTHUBTI OIICTEPiH, TECT TarcChlpMaiapblH, HAKThI
KarFgaiapapl MakcaTThl TaiianaHy Taman eTiteni. byn Makamaga OKy MpOLECiHIH Heri3ri
dbopmanapeiHaa (IopicTep, ceMHHaApiap, O31HAIK JKYMBICTap, OUTIMAEP) CTYASHTTEPAIH aKbLI-OH
opeKeTiH OeJICeHIIpy YIIIH 9IICTEMENIK dAICTepAl MaiiagaHa OTBIPBIN, SKOHOMHUKAIIBIK TCOPUSHBI
OuLTyre mMemaroruKayblK IMPOIECTi OacKapyAblH Kbl YFRIMIAPBI MEH 3JEMEHTTEPl Mocelnesepi
KapacThIpblIabl. OakpLIay), ThIHAAYIIBUIAPFA OKY caOaKTapbIHBIH OIICTEMENIK d3ipiieMenepin
JalbIHayFa KOMEKTECY.

Kinar ce3mep: omicteme; YFbIM; 3JEMEHTTEp; IENaroruka; 3eprTey; Teopus; OiTiM; IoH;
JMHAMUKA; IPOIIECC; KaFIau.
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