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EXAMINING EFL LEARNERS’ ATTITUDES USE OF SCAFFOLDING
APPROACH ON DEVELOPING WRITING STRATEGIES

Annotation. English language is one of the widely used languages today. It is being
tried to be learned by millions of people for the various purposes. There are plenty of
methods, approaches and techniques in teaching and learning foreign languages. Each of
them has its own advantages, the most important of which is that foreign language learners
learn the language in an easy way without any troubles. Overall 39 learners from the Khoja
Akhmet Yassawi International Kazakh-Turkish University were participated in order to
investigate EFL learners’ attitudes towards Scaffolding approach on developing writing
strategies. Quantitative method was used; guestionnaire was surveyed between two courses.
Mann Whitney U-test used to calculate differences between two independent variables. In
accordance clear-cut results of descriptive analysis presented that EFL learners’ confidence
towards Scaffolding approach, moreover, there was no significant difference grade and
gender.

Key words: Scaffolding; writing strategies; approach; EFL learners; various
purposes; methods; techniques; clear-cut results; Mann Whitney U-test; English language;
Quantitative method.

Introduction

Language is the greatest invention of mankind, the main feature that distinguishes
man from other living beings is language. Language skills are the ability of people to
correctly and fully understand what they read, listen to and see; this means that they can
again accurately and completely convey their feelings, thoughts and observations to others.
Language skills consist of reading, listening, speaking and writing skills. All these skills
complement each other. In order for a person to think freely and creatively, he/she must be
proficient in his/her native language and be able to combine language skills with creativity.
Creative writing is a concept occurs in this context and that needs to be conveyed to learners
when teaching writing. Writing is a multifaceted process that includes both cognitive and
motivational processes. In recent years, much attention has been paid to teaching English as
a foreign language. As interest in this field grows, various methods and approaches for use
begin to appear. Essentially, learning and teaching to write is considered as a sovereign field
in teaching English language. The ability to write in any language is the ability to tell. The
development of writing skills when teaching English as a foreign language is aimed at
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ensuring that learners can express their feelings, thoughts, dreams and impressions in
accordance with the rules, and learners with the ability to write should enhance these skills.
Writing is the crucial component in teaching and learning a foreign language. Writing
training was conducted in the early years, when learners began to learn how to correctly
compose letters. There are many consequences that can lead to serious shortcomings in the
academic performance of learners if they have a weak foundation in writing. Writing is not
only vital for improving their academic achievement, but also contributes to their social and
emotional development [1]. Writing is the process of to learn to connect words and word
combinations, word combinations with utterances, to write down thoughts without mistakes.
Writing considers as a productive and active abilities of learners. While using speaking
performances it is expressing thoughts, opinions orally, and when using writing abilities it is
the demonstrating ideas in written form [2]. The act of writing is a very complex and
powerful act. It provides communication and converting thoughts into a coherent text, as
well as being crucial method for learning at the same time. In order to increase learners’
writing achievements make them qualified, it is necessary to increase their knowledge of the
world and allow them to get to know themselves. One of the most extensive ways to evolve
writing skills is to make it unique and to enable the learner to write down his/her own
personality, opinions, dreams, expectations and projects. In order to reduce writing anxiety,
it is indispensable to escalation the tendency to write and convince the learner that writing is
a learnable skill. Teaching to write is the challenging process for the EFL/ESL teachers,
moreover, teachers should pay attention to the ways to enhancing writing performance of
learners [3]. Along these lines, far-reaching developments and research have taken place in
this area. Research and approaches to teaching writing in a foreign language are aimed at
further development of writing skills. In the process of evolving writing performances of
EFL learners there are available various types of methods, approaches and techniques. One
of the modernized approach is Scaffolding, which is the support of tutors that helps learners
while they facing with challenges and troubles.

Scaffolding

In modern contemporary modern decades the term of scaffolding is used in teaching
process. The term of Scaffolding was established by Bruner and Sherwood (1976).
Scaffolding related to the building professions, it helps to builders to construct and renovate
buildings [4]. By the same token, scaffolding approach developed by researchers David
Wood, Gail Ross and Jerome Bruner in 1976. It is the form of problem solving, self-control
and abutment of tutors while getting knowledge.

Scaffolding is one of the decisive approaches especially for the learners who are
learning a foreign language. It is the form of coaching, that teachers and tutors on the crucial
place. Scaffolding has an affirmative consequence on evolving writing performances. In the
contemporary modern decades learners in their young ages start to learn foreign languages in
order to evaluate their knowledge, additionally it directly affects to their future career. By the
cause of this, they need support directions of their teachers. Tutors objectives and objectives
of enhancing professional generation can be achieved by guiding learners. The role of using
Scaffolding approach at the lessons, it helps to learners to solve the problems and challenges
which they are faced, incidentally, helps to identify their strengths and weaknesses. Using
scaffolding is the case that acquiesce the second language learners to accomplish intentions
located beyond his/her personal abilities. Predominantly, these kinds of approaches are
widespread among learning process, including work with evolving vocabulary, which began
at the beginning of school year. It helps not only enriching vocabularies but also developing
other abilities skills of learners. Scaffolding is the kind of support provided by people or
materials. With the help of support learner can reach the world that he could not reach on
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his/her own. Critical thinking always is being supported by Scaffoldlng approach. Writing
ability is the main tool for human beings to acquire knowledge and they should master.
Writing tasks should take place in almost every lesson it occupies decisive place. English
language is taught as a foreign language in Kazakhstan; therefore EFL learners can face with
challenges while writing in English. The preeminent circumstances of these troubles are lack
of motivation and EFL/ESL learners have not performance to write correctly. According to
some scientific researches there found out that second language learners always face with
challenges while writing in English. Among the causes of problems related to foreign
language learning Scaffolding approach is extensive that the advancing writing capabilities.
Based on these challenges and data about writing competencies of learners the following
research objective was determined in this research study.

The main purpose of the recent research study was to investigate EFL learners’
attitudes of using Scaffolding approach on developing writing competencies. Moreover, to
correlate learners’ awareness of writing capabilities, regarding their gender and years of
study at the university. For this purpose of the current study focused on the following
research questions which were assumed to be answered throughout the study.

1. What are the attitudes of the EFL learners’ towards use of Scaffolding approach
on developing writing strategies?

2. How does Scaffolding approach used by participants on developing writing
strategies differ according to their gender?

3. How does Scaffolding approach used by participants on developing writing
strategies differ according to their years of study at the university?

Materials and methods
Research design

The descriptive research was used in order to identify effectiveness of Scaffolding
approach on developing writing strategies. The descriptive research includes different types
of questionnaires in research studies. According to Dulock, H. L. (1993) descriptive research
is the description of the condition as it’s exists. Descriptive research aimed to identify
relationships between selected variables. The questionnaire was conduct to investigate
effectiveness of Scaffolding approach on enhancing writing strategies of English learners. In
order to achieve research purpose and research questions quantitative method was selected.
Quantitative method used to present analysis of certain specific studies. The data demonstrated
with numbers [6].

Settings and participants

In the current research study totally 39 learners from the Khoja Akhmet Yassawi
International Kazakh-Turkish University were participated. 14 male (36%) and 25 female
(64%) participants were selected from Philology Faculty, Foreign Languages Teaching
Department in order to achieve research objective. The questionnaire was surveyed between
1% and 2™ course learners at the university.

The current study was conducted in the fall term of 2022-2023 academic years.
Purposive sampling method was utilized in order to select participants. Purposeful example
is one of the following the distinctive are used for a purpose related to the study [7].

Data collection instrument

The questionnaire about Scaffolding approach on developing writing strategies
developed by Piamsai (2020). It was utilized to investigate EFL learners’ assessments
towards use of Scaffolding approach and tutors support at the English lessons. The all-
inclusive questionnaire consists of overall 31 items that branched into 3 subscales:
Cognitive, Metacognitive and Affecting Scaffolding. Cognitive scale includes items from 1
to 14, Metacognitive covers from 15 to 26 and last scale Affecting consists of items from 27
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to 31. Just as, purpose of the current study was to examine effectiveness of scaffolding
approach on developing university learners’ writing strategies, items regarding to the writing
selected from Metacognitive scale including totally 12 items. For instance: “I understood the
objective of each writing task the teacher assigned me to do” and “I used feedback and
comments from my teacher to improve my work” presented university learners’ attitudes
towards writing strategies, moreover, tutors’ equitable of their miscalculations were
advantageous for them.

The instrument was used as a form of Likert scale 4 points (4= strongly agree,
3=agree, 2=disagree, 1= strongly disagree). In accordance to the number of items in the
current questionnaire, the Cronbach alpha value was o=, 928 presented that the questionnaire
had immense reliability to use. (See table 1).

Table 1- reliability of the scale

Cronbach's Alpha N of Items

,928 12

Data collection analysis and procedure

The current questionnaire was elected according to the age and level of English
knowledge of university learners. Each item was selected to investigate EFL learners’
attitudes towards use of scaffolding approach on developing writing strategies. All 12 items
were understandable for the participants who have a low level of English. Explanation work
was carried out beforehand. It was explained that results of questionnaire would be used for
the academic purposes. The questionnaire was arranged in Google Form. First, the learners
were asked to full the questionnaire honestly on the Google form. After gathering whole data
to adjust descriptive analysis of the current research study The Statistical Package for the
Social Sciences (SPSS) 23.0 version was used. The test of normality was calculated in order
to identify whether parametric or non-parametric would be appropriate. Non- normal
distribution was showed according to the results of Kolmogorov-Smirnov and Shapira —
Wilk. As a result of Kolmogorov-Smirnov test variables showed normal distribution, non-
parametric test was utilized in order to appraise data.

Results and discussion

According to the first research question “What are the attitudes of the EFL learners’
towards use of Scaffolding approach on developing writing strategies?” In order to calculate
results of first research question descriptive statistics was used. The clear results presented in
Table 2.

Table 2- descriptive analysis

N Minimum Maximum Mean Std. Deviation

Total 39 1,00 3,67 3,0150 ,67751

he results of descriptive statistics showed that university learners’ attitudes towards
use of scaffolding approach showed high score (M=3, 01). It presented that EFL learners had
an affirmative notion about Scaffolding approach. Their options demonstrated that
scaffolding helped them to evolve writing performances.

The use of Scaffolding approach is temporary, whereas it is necessary for the
successful construction of the building. Scaffolding is in order for L2 learners to overcome a
problem that is above them capacity having someone experienced than themselves (teacher,
tutor, and parents) [9]. Although, scaffolding approaches’ purpose is to build support on
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developing performances of learners, it is the most crucial method in teaching. It helps to
identify the object of the lesson, and ways to achieve purposes clearly. Scaffolding approach
is the tool that helps to clear up issues in comprehending materials. The EFL learner degree,
level of knowledge of applying the study can be seen by the support of teachers. Scaffolding
approach has a high influence to writing abilities of [10]. Scaffolding is a temporary support
for the EFL/ESL learners which should gradually fade away. Responsibility for completing
the task, achieving objectives is first divided between the teacher and the learner, and then
completely passes to the latter. Moreover, descriptive statistics carried out for each item of
guestionnaire. The crystal results are given below in Table 3.

Table 3- descriptive analysis of items

N

Min

Max

Mean

Std.
Deviation

1. 1 understood the objective of each
writing task the teacher assigned me to
do.

40

1,00

4,00

2,9000

, 14421

2.1 always set the goal before | started
writing

40

1,00

4,00

2,9500

,87560

3. I monitored myself when I was
writing each task to make sure | used
appropriate vocabulary.

40

1,00

4,00

3,0000

,98710

4. | monitored myself when | was
writing each task to make sure | used
correct structures and grammatical
sentences.

40

1,00

4,00

3,0250

,89120

5. I monitored myself when | was
writing each task to make sure the
ideas/information/content was
appropriate and relevant.

40

1,00

4,00

2,9500

,87560

6. | evaluated my work after | finished
each writing assignment by checking if
| used appropriate vocabulary.

40

1,00

4,00

3,0500

,87560

7. | evaluated my work after | finished
each writing assignment by checking if
| used correct structures and
grammatical sentences.

40

1,00

4,00

3,0500

,87560

8. | evaluated my work after I finished
each writing assignment by checking if
I included appropriate and relevant
ideas/information/content.

40

1,00

4,00

2,9750

,94699

9. | learned to evaluate my own work
from evaluating my peers’ work.

40

1,00

4,00

3,0500

,95943

10. I used feedback from peers to
improve my work.

39

1,00

4,00

3,1026

,94018

11. I learned from my teacher’s
feedback and comments.

40

1,00

4,00

3,0250

,97369

12. | used feedback and comments from
my teacher to improve my work.

1,00

4,00

3,1000

17790
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Whole 12 items from questionnaire calculated in descriptive statistics. The average
results are shown in items: “I used feedback from peers to improve my work” (M=3,10), “I
used feedback and comments from my teacher to improve my work” (M=3,10), “I learned to
evaluate my own work from evaluating my peers’ work” (M=3,05) and “I evaluated my
work after | finished each writing assignment by checking if | used correct structures and
grammatical sentences” (M=3,05). It presented learners’ positive attitudes towards
scaffolding and their tutors supports. While items like “I understood the objective of each
writing task the teacher assigned me to do”, “I always set the goal before | started writing”,
“I monitored myself when | was writing each task to make sure the ideas/information/content
was appropriate and relevant” and “l evaluated my work after | finished each writing
assignment by checking if | included appropriate and relevant ideas/information/content”
had a lowest results. It means that learners troubles while writing, they cannot monitor
themselves and misunderstanding objective of each writing tasks.

The second research question was “How does Scaffolding approach used by
participants on developing writing strategies differ according to their gender?” In order to
calculate results of second research question Mann-Whitney U-test was used. The results are
given in Table 4.

Table -4 results of gender differences

Sum of
gender N Mean Rank Ranks U p
Total male 14 23,04 322,50
female 132,500 212
5 18,30 457,50

The Mann-Whitney U-test identified attitudes towards scaffolding approach on
developing writing performances in order to analyze whether there is any significant
difference between male and female participants. The clear-cut scores showed that there was
no significant difference between male and female participants of the recent research study.
Male participants’ score (M=322, 5) and female participants’ results were (M=457, 5). There
was slightly difference between mean ranks, by cause of number of participants. The same
results can be seen in some research studies. There was no found contrast between male and
female participants, both of them had affirmative attitudes towards use of Scaffolding
approach on developing writing performances [11]. A significant gender influence on the
perception of writing skills was also found (Saha, M. (2022)) [12]. While, the gender
inequality was found, female participants’ attitudes was more affirmative than male
participants [13]. There was found slightly contrast between male and female participants,
female participants attitudes showed confident than males [14].

The third research question was “How does Scaffolding approach used by
participants on developing writing strategies differ according to their years of study at the
university?” Mann-Whitney U-test was utilized in order to achieve differences between two
independent variables first and second course learners. The results are presented in Table 5.

Table 5- grade differences

grade N Mean Rank | Sum of Ranks U p
1 17 | 20,15 342,50
Total 2 01 18,98 398,50 167,500 , 746
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In accordance calculated results of Mann Whitney U-test demonstrated first and
second course learner’s attitudes towards use of Scaffolding approach on developing their
writing performances. There was no significant difference between university learners
according to their years of study at the university. First courses results (M=20, 15) second
courses score (M=18, 98) it presented that first course learners need tutors support while
writing than second course learner. The main cause would be freshmen learner’s English
knowledge will be lower than second courses. Moreover, there was no significant contrast
between study stages of learners [15]. Tutors can use Scaffolding approach on developing
not only writing abilities also their interests in learning a foreign language [16].

Conclusion

The current research study examined EFL learners’ attitudes towards writing
strategies through Scaffolding approach. In accordance some results the recent research
study can conclude as follows: there incredible crucial benefits of using Scaffolding
approach on developing literacy writing of university learners. Moreover, male and female
participants attitudes showed confidence towards Scaffolding approach, so that this approach
should used in teaching a foreign language in order to overcome challenges while learning.
Writing also contributes to the development of language guesswork, which will become an
indispensable assistant in real communication conditions, in the absence of the ability to use
a dictionary and write words without mistakes.
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bumaranteroBa A.K., Akemosa H.M.
KA3Y CTPATEI'UAJIAPBIH 93IPJIEY KE3IHAE OKYIIBIJIAPBIHBIH

CKADQPOJAUHI TOCUIAI KOJJAHYFA KATBIHACBIH 3EPTTEY

AHaaTna. AFBUINBIH TUTi-Ka3ipri Ke3je KeHiHEH KOJIaHBLIATHIH TUIIepaiH Oipi.
MwuMoHIaFal agaMjaap MYHBI 9PTYpJl MakcaTrrapia yhpeHyre Teipeicanbl. et Tinmepin
OKBITY MEH YHpeHyzne KemTereH oficrep, Tocingep MeH omictep ©Oap. Onapiasix
OpKAaHCBICHIHBIH ©31H/IK apTHIKIIBUIBIKTAPB! 0ap, €H 0acThICHl, MIET TiTiH YHpeHyIIinep Tt
OHall JXoHE eml KWBIHIBIKCHI3 yipeHeni. Koxka Axmer Slcaym aTeiHmarbl XalbIKapaibIK
Ka3aK-TYPiK yHUBEpCUTETiHIH 39 cTymeHTI jka3y cTpareruscelH a3ipney kesinge EFL
oKymbIapeiHbIH  Scaffolding TocinmiHe KaThIHACBHIH 3epTTeyre KarhicThl. CaHIBIK 9Iic
KOJJaHBUIBL, cayajdHama eKi Kypc apachiHaa kyprizingi. Mann Whitney U-test kpurepuiii
€Ki Toyenci3 aWHBIManbUIap  apachlHAArbl  aWbIPMANIBUIBLIKTAPIBI  €CenTey  YIIiH
KongaHeiagsl. CuUmaTTaManblK TalfayAblH HAaKThl HOTIDKENepiHe ColKec, CTyIeHTTepi
"Ckaddomauar " TocimiHE CEHETiHI KOPCeTUIIi, COHBIMEH KaTap CHIHBIN IIEH OpicTe
aifTapibIKTail albIPMAIIBUIBIK OOJIFaH JKOK.

Kiar ce3nep: Cxaddonmunur; xa3y crparermsuapsl; tacin; EFL  yiipenymminep;
OpTYPJIi MaKcaTTap; SAicTep; TICIIep; HAKThl HOTHXKEIep.

bumaran6eroBa A.K., Akemoa H.M.

MN3YYEHUE OTHOIIEHUA YYAIIIUXCA K UCITIOJIB30BAHUIO

KAPKACHOI'O ITOJIXO/IA IIPA PABPABOTKE CTPATET UM IUCbMA
AHHOTANUs. AHIVIMACKUN SI3BIK SABISETCS OJHMM M3 ILHPOKO HCIOJB3YEMBIX
A3BIKOB CETOJHS. DTOMY IBITAIOTCSI HAYYUTHCS MWJUIMOHBI JIFOAEH IS Pa3iIUUYHBIX LEJeH.
CymecTByeT MHOXECTBO METOAOB, IOJIXOJOB M TEXHUK B NPENOAaBaHUM M HU3YyYCHHUU
WHOCTPAHHBIX A3bIKOB. KaXkAplit U3 HUX MMEET CBOM NMpEenMYIIecTBa, Haubojee BaXXHBIM U3
KOTOPBIX SIBJISETCS TO, YTO H3y4alollMe MHOCTPAHHBIN S3BIK M3YYalOT SI3bIK JIETKO U 0e3
Kakux-muoo mpobieM. B obmielt cnoxuoct 39 cTyneHTOB M3 MeXIyHapOIHOTO Ka3axCKo-
TYPELKOT0 YHUBEPCUTETa UMEHH X0 KM AXMeTa SIcaBu MPUHSIIN y4acTHe B UCCIICIOBaHUN
oTHomeHUs ydamuxcsi kK moaxony Scaffolding mpu paspaboTke crparernii HamvcaHHSL.
Vcnonp3oBasicsi KOJMMYECTBEHHBIH METOA; AHKETUPOBAHUE MNPOBOAMIOCH MEXIY IBYMS
kypcamu. Mann Whitney U-test uCronb3yeMBblid A7l BBIYUCICHUS PA3IMINid MEXIY IBYMS
HE3aBHCHMBIMHU II€PEMEHHBIMH. B COOTBETCTBUM C YETKMMH PE3yJIbTaTaMH OIHCATEILHOI'O
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aHanmu3a OBUIO MMOKAa3aHO, YTO ydaruecs JoBepstoT noaxoxay Scaffolding, Gonee Toro, He
OBIJIO HUKAKOH CYIIECTBEHHOW Pa3HHUIIBI B KJIACCE M TI0JIE.

KaroueBsie ciaoBa: CkadoyiIuHr; CTpaTerud nmuchbMma; noaxon; ydamuecs EFL;
pa3IMIHBIC T[EJIH; METOIBI; PUEMBI; YETKHE PE3yIbTaTHI.
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