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CLIL AND MEDIA: ENHANCING LANGUAGE LEARNING THROUGH
CULTURAL CONTEXTS

Annotation.This study examines the integration of digital media in CLIL (Content and
Language Integrated Learning) classrooms, focusing on its impact on language acquisition,
cultural learning, and student engagement. Through a systematic literature review of 11 peer-
reviewed sources, the research identifies key themes in media-enhanced linguistic development,
intercultural competence, and pedagogical challenges. The findings confirm that audiovisual
resources significantly improve vocabulary retention, pronunciation, and comprehension while
fostering cultural awareness through authentic linguistic exposure. However, issues such as
teacher preparedness, accessibility of media resources, and assessment challenges remain
significant barriers. The study highlights the need for structured teacher training programs,
innovative digital learning frameworks, and updated evaluation models to optimize media-
enhanced CLIL instruction. The research contributes to the growing discourse on digital
education in multilingual learning environments, offering recommendations for effective media
integration strategies and future research directions.

Keywords: CLIL; media integration; digital learning; multilingual education; cultural
competence; linguistic development; student engagement; pedagogical strategies.

Introduction

In recent years, Content and Language Integrated Learning (CLIL) has gained significant
recognition as a pedagogical approach that fosters both subject-specific knowledge and
language acquisition. Unlike traditional language instruction, which often isolates linguistic
structures from meaningful context, CLIL integrates language learning with real-world subject
content, offering students an immersive educational experience. This method has been widely
implemented in multilingual and bilingual educational settings, particularly in Europe and Asia,
where it supports the simultaneous development of content knowledge and linguistic
proficiency. However, while the theoretical foundation of CLIL is well established, its practical
implementation continues to evolve, particularly with the rise of digital media as an
instructional tool.

The integration of media-based resources such as television series, blogs, podcasts, and
digital platforms into CLIL instruction has led to new pedagogical opportunities for engaging
learners in authentic linguistic and cultural experiences. Research suggests that media-enhanced
CLIL classrooms enable students to develop stronger comprehension skills, contextual language
awareness, and cultural sensitivity. By exposing learners to natural speech patterns, idiomatic
expressions, and discourse strategies, media creates a more dynamic and interactive learning
environment. Studies indicate that students who engage with audiovisual materials in CLIL
classrooms retain vocabulary more effectively and demonstrate improved pragmatic
competence, as these materials present language in its natural, communicative context [1].
Furthermore, digital media enhances multimodal learning, allowing students to combine visual,
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auditory, and textual inputs, which has been shown to support higher cognitive engagement and
retention [2].

One of the primary contributions of media in CLIL is its role in cultural immersion.
Traditional language textbooks often present standardized and decontextualized dialogues,
which may not adequately reflect the linguistic and cultural diversity of real-world interactions.
In contrast, TV programs, films, and social media content provide students with exposure to
authentic cultural expressions and communicative norms, fostering intercultural competence [3].
Moreover, the increasing accessibility of digital learning platforms has facilitated student-driven
learning, enabling learners to engage with media content independently outside the classroom,
thereby reinforcing their linguistic and cultural awareness [4].

Given these developments, there is a growing need to explore theoretical and empirical
perspectives on how media supports language acquisition and cultural understanding within
CLIL settings. Researchers have analyzed the impact of audiovisual input on language retention,
the role of scaffolding strategies in media-based learning, and the effectiveness of interactive
tasks that accompany digital content [5]. Studies show that a well-structured integration of
media resources in CLIL instruction enhances both linguistic and cognitive learning outcomes,
supporting critical thinking, contextualized language use, and learner autonomy [6].

This study seeks to examine the pedagogical implications of media-enriched CLIL by
synthesizing insights from recent research on digital media integration in bilingual education.
By reviewing empirical studies and theoretical frameworks, the study aims to assess how media
enhances both linguistic and cultural learning outcomes in CLIL-based instruction. . By
synthesizing recent academic findings, this review provides insights into the pedagogical
benefits of incorporating media into CLIL methodologies and explore its implications for
multilingual education.

Methodology

This study adopts a systematic literature review approach to explore the role of media
integration in CLIL-based instruction, examining how digital resources, audiovisual tools, and
interactive platforms contribute to language and subject-based learning. By analyzing 12 peer-
reviewed studies published between 2016 and 2024, the research provides a comprehensive
synthesis of empirical findings and theoretical discussions regarding the effectiveness of media-
enhanced CLIL methodologies. The review also highlights pedagogical strategies, cultural
learning outcomes, and the role of technological adaptation in contemporary CLIL
environments.

The research methodology was structured into three main phases. First, relevant literature
was identified, selecting peer-reviewed journal articles, books, and conference proceedings that
focus on media-driven CLIL instruction across various educational settings. Second, the sources
were thematically categorized into three core areas: language acquisition and comprehension in
CLIL, cultural immersion and contextualized learning through media and technological
challenges and teacher preparedness. Finally, a thematic analysis and synthesis of these
categorized sources was conducted to derive conclusions about the pedagogical implications,
benefits, and challenges of integrating media into CLIL instruction.

Selection of literature

The inclusion criteria were designed to ensure a balanced and comprehensive selection of
sources:

1. CLIL-specific studies — Research discussing the theoretical and methodological
aspects of CLIL-based instruction [6; 7].

2. Media integration in language learning — Studies analyzing how audiovisual content,
TV shows, podcasts, and digital platforms enhance language comprehension [1; 2; 3].

3. Empirical research on student outcomes — Investigations into the role of digital
resources in improving vocabulary retention, pronunciation, and cultural competence [5; 8; 9].

15



Y I BKY Xa6apLubicbi

VERSTSY BecTHuk 3KY 2(98) - 2025

The literature search was conducted using academic databases such as Google Scholar,
ResearchGate, and university repositories, prioritizing sources that provide empirical evidence
on media’s role in CLIL instruction. A mix of qualitative and quantitative studies was included
to offer a comprehensive perspective on pedagogical strategies, technological advancements,
and student engagement in media-enhanced CLIL settings.

Data Collection and Analysis

A thematic analysis was conducted to classify research findings into three key domains.
First, linguistic development in media-based CLIL was explored, with studies confirming that
multimodal learning enhances comprehension, discourse analysis, and vocabulary retention by
exposing learners to authentic speech patterns and cultural contexts [2; 8]. Additionally,
research highlighted the role of video-based scaffolding in improving pronunciation accuracy
and contextualized grammar acquisition [3]. Second, cultural learning through digital media was
examined, showing that interactive and visual content facilitates student engagement with
cultural nuances in real-world communication [1; 9]. CLIL classrooms incorporating
documentaries, TV shows, and podcasts demonstrated higher levels of pragmatic language
understanding and cultural awareness [6]. Lastly, implementation challenges and future
considerations were identified, including teacher training gaps, technological disparities, and
curriculum adaptation barriers that hinder the effective integration of media in CLIL [5].
Despite these challenges, studies suggest structured instructional frameworks and professional
development programs to optimize media-enhanced CLIL methodologies [7].

Results

The findings of this study are derived from an extensive systematic literature review of 11
peer-reviewed sources, analyzing the integration of media in CLIL-based instruction. The
results are categorized into three major themes: (1) Linguistic Development through Media-
Based CLIL, (2) Cultural Learning and Immersion in Media-Driven CLIL Classrooms, and (3)
Challenges and Pedagogical Considerations in Implementing Media in CLIL. The synthesis of
these studies provides a comprehensive evaluation of how digital and audiovisual media
enhance CLIL methodologies, improve student engagement, and contribute to deeper language
learning and cultural understanding.

Numerous studies confirm that media-enriched CLIL instruction leads to superior
language acquisition outcomes, particularly in vocabulary retention, listening comprehension,
and syntactic awareness [2;8]. The integration of authentic media resources such as TV shows,
films, and podcasts provides contextualized exposure to the target language, which reinforces
lexical acquisition and deepens syntactic awareness [3]. Learners benefit from repetitive
auditory input, allowing them to develop natural speech recognition patterns and faster word
retrieval in spoken discourse [6].

Research highlights that students who engage with multimedia-based CLIL lessons
exhibit significantly improved listening comprehension skills compared to those in traditional
CLIL settings. Audiovisual input supports real-time processing of spoken language, improving
learners’ ability to decode complex sentence structures, idiomatic expressions, and discourse
markers [1]. Furthermore, the incorporation of interactive subtitles and transcript-based
exercises in CLIL classrooms fosters a dual-processing approach, allowing learners to
synchronize written and spoken input for enhanced retention [4].

Empirical evidence suggests that students who engage with digital media content
demonstrate significant pronunciation improvements, largely due to the repeated exposure to
native speech models and phonetic variation [5]. Studies indicate that video-based learning
environments, particularly those featuring native speakers, enhance students' phonological
accuracy, stress patterns, and intonation control.

In addition to listening and pronunciation benefits, research shows that CLIL learners
engaged with digital storytelling platforms produce more cohesive and contextually appropriate
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oral presentations [8]. This is attributed to the modeling of narrative structures in digital content,
which provides a framework for learners to organize their speech logically and express ideas
fluently [3].

A key finding from multiple studies is that digital media plays an instrumental role in
fostering cultural awareness in CLIL settings. Compared to traditional CLIL textbooks, media-
enriched instruction provides students with real-world exposure to sociocultural norms,
intercultural pragmatics, and communicative etiquette [6;9]. Research confirms that students
learning through culturally embedded audiovisual content exhibit a greater understanding of
conversational implicature, cultural references, and non-verbal communication cues [1].

Findings from Diab [10] further support this, demonstrating that EFL student teachers
exposed to culturally immersive CLIL instruction developed stronger interpretative skills
regarding cultural symbolism and language variation across contexts. This aligns with research
by Gémez-Parra [2], which shows that TV series, vlogs, and films allow learners to engage with
regional accents, humor, and social discourse, ultimately enhancing their ability to navigate
intercultural interactions.

Studies emphasize that one of the primary advantages of media-based CLIL is its ability
to provide learners with pragmatic language input that mirrors authentic communicative settings
[3]. Traditional language materials often present oversimplified dialogues, whereas media-
driven instruction exposes learners to variations in speech formality, register shifts, and implicit
meaning negotiation [8]. This contributes to the development of pragmalinguistic competence,
as students learn how to appropriately use politeness markers, discourse strategies, and
situationally relevant vocabulary [2].

Furthermore, research suggests that students in CLIL classrooms incorporating digital
media develop stronger adaptability skills when engaging with different linguistic registers [5].
Online forums, interactive discussion panels, and social media platforms used in CLIL
programs allow students to observe and engage in real-world discussions, fostering critical
thinking and negotiation of meaning in multilingual environments [11].

Despite the pedagogical benefits of media-driven CLIL, studies indicate that one of the
biggest barriers to implementation is the lack of structured teacher training programs [4; 9].
Many educators report difficulties in designing lesson plans that effectively integrate digital
media into CLIL instruction, leading to inconsistent pedagogical strategies and ineffective
classroom management [7]. Findings from Sudarso [5] highlight the need for targeted
professional development initiatives, equipping teachers with media literacy skills and
scaffolding techniques to optimize digital learning.

Another significant challenge is the digital divide among educational institutions,
particularly in regions where technological resources are limited. Research highlights that while
well-funded institutions can provide learners with Al-driven language tools, virtual reality
simulations, and adaptive multimedia platforms, under-resourced schools often struggle with
basic digital infrastructure, internet connectivity, and media availability [6; 8]. This inequality
creates learning disparities, as students without access to digital CLIL resources may receive a
less immersive educational experience [2].

A recurring concern in media-based CLIL is the risk of passive learning, where students
consume media content without actively engaging in language production or analysis [1].
Research suggests that educators must implement structured scaffolding techniques, such as
guided listening tasks, comprehension exercises, and interactive role-playing activities, to
ensure that media consumption translates into meaningful language acquisition [3].

The results of this study confirm that media-based CLIL instruction significantly
enhances students’ language comprehension, vocabulary retention, and pronunciation accuracy.
Empirical research demonstrates that audiovisual and digital resources provide rich linguistic
input, improving students' fluency, speech recognition, and discourse competence. Additionally,
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media-driven CLIL supports cultural learning, allowing learners to develop intercultural
sensitivity, pragmatic awareness, and communicative adaptability.

However, challenges persist in terms of teacher preparedness, technological access, and
pedagogical structuring of media-based activities. Research emphasizes the importance of
professional development programs, investment in digital infrastructure, and innovative
assessment models to optimize media-enhanced CLIL instruction.

By synthesizing evidence from multiple empirical and theoretical studies, this research
provides a comprehensive evaluation of media’s role in CLIL, offering insights into effective
strategies, potential barriers, and future research directions.

Discussion

The findings of this study provide a comprehensive analysis of how media integration in
CLIL classrooms enhances language learning, cultural competence, and student engagement.
The results confirm that audiovisual and digital resources significantly contribute to language
retention, comprehension, and pronunciation accuracy while also fostering intercultural
sensitivity and pragmatic awareness. However, despite these advantages, the study highlights
several pedagogical and technological challenges that require further attention. This section
discusses the broader implications of media-enhanced CLIL instruction, addressing pedagogical
strategies, technological adaptation, teacher training needs, and future directions for research
and policy development.

One of the most significant contributions of media-based CLIL instruction is its ability to
facilitate multimodal learning, combining visual, auditory, and interactive input to reinforce
language acquisition. Research confirms that learners process and retain linguistic information
more effectively when exposed to multiple modalities, as video content, digital storytelling, and
interactive simulations create immersive learning environments [2; 3]. Unlike traditional
textbook-centered approaches, media-driven instruction engages multiple cognitive pathways,
improving memory consolidation and deeper language processing [1].

Additionally, findings suggest that students engaged with multimedia resources
demonstrate higher levels of motivation and participation. Studies highlight that visual
storytelling techniques—such as short films, documentaries, and animated lessons—enable
learners to build stronger emotional connections with content, enhancing both language
retention and critical thinking skills [8]. This aligns with research emphasizing student
autonomy in media-based CLIL environments, where learners actively interact with content
rather than passively consuming information.

A key outcome of media-integrated CLIL instruction is its role in enhancing students'
cultural awareness and global competence. Research demonstrates that exposure to authentic
audiovisual materials allows learners to experience language in culturally embedded contexts,
improving pragmatic competence and sociocultural understanding [5; 9]. Unlike traditional
materials, which often present simplified or decontextualized dialogues, digital media immerses
learners in real-world interactions, humor, and cultural references, helping them navigate
context-dependent communication strategies [1].

Findings from Diab [10] support this, revealing that EFL student teachers who engaged
with media-based CLIL demonstrated a significant improvement in intercultural awareness and
social intelligence. This aligns with studies indicating that students exposed to multilingual
media environments develop stronger adaptability skills when communicating across cultural
boundaries [3; 4]. The integration of culturally diverse media materials thus reinforces language
learning while simultaneously fostering cross-cultural sensitivity.

However, the effectiveness of media-driven cultural immersion depends on structured
scaffolding and guided reflection activities. Research suggests that students who engage with
digital content without explicit instructional support may struggle to extract cultural meanings
or identify implicit discourse features [6]. This underscores the need for curriculum frameworks
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that incorporate discussion-based analysis, guided interpretation exercises, and collaborative
intercultural projects.

Despite its benefits, media integration in CLIL remains a challenge due to the lack of
structured teacher training programs. Studies indicate that many educators struggle to
effectively integrate digital resources into lesson plans, leading to inconsistent teaching
methodologies [4;9]. Findings suggest that media-enhanced CLIL requires instructors to
develop skills in instructional design, digital literacy, and classroom technology management,
compelling targeted professional development initiatives [3; 5].

Another challenge involves assessing student progress in media-driven CLIL
environments. Traditional evaluation models often fail to account for multimodal literacy skills,
necessitating new assessment frameworks that measure students' ability to interpret, analyze,
and produce language across diverse media formats [8]. Research highlights that digital
storytelling assessments, interactive speaking tasks, and portfolio-based evaluations offer more
accurate representations of students' linguistic and intercultural competence [7].

One of the key obstacles to scaling media-based CLIL instruction is the technological
divide between well-funded and under-resourced institutions. Studies confirm that learners in
digitally equipped classrooms benefit from Al-driven language applications, interactive
simulations, and real-time feedback tools, whereas students in schools with limited internet
access and outdated infrastructure face learning disparities [6; 8].

Moreover, research indicates that media-rich CLIL instruction is highly dependent on the
availability of high-quality audiovisual content, and in many cases, educational institutions lack
access to pedagogically appropriate digital resources. Findings suggest that open-access
learning platforms, creative commons media libraries, and institutional investments in digital
learning hubs could mitigate these accessibility issues and support equitable CLIL
implementation across diverse educational settings [2].

A significant challenge in media-enhanced CLIL instruction is the risk of passive media
consumption, where students engage with digital content without critically processing linguistic
input [1]. Studies emphasize the need for interactive instructional strategies that transform
passive media exposure into active language production, such as:

e Guided listening and viewing exercises to promote comprehension [3].

¢ Discussion-based activities where learners critically analyze media themes and language
use [2].

e Project-based tasks integrating digital media production, such as creating video blogs,
podcasts, or multimedia presentations [7].

These approaches ensure that students engage in meaningful linguistic interactions,
reinforcing their ability to apply acquired knowledge in real-world communication.

Findings from this study underscore the need for continued research into media-driven
CLIL instruction, particularly in the following areas:

1. Longitudinal Studies on Media Retention Effects — While current research confirms
that media enhances short-term language acquisition, further studies are needed to examine
long-term language retention and skill transfer in CLIL contexts [4; 6].

2. Innovative Media-Based Pedagogical Models — More research is required to explore
hybrid CLIL approaches that integrate virtual reality (VR), Al-driven learning environments,
and interactive gamification strategies [8].

3. Teacher Training Frameworks for Digital CLIL — Developing structured media
literacy and technology integration training for CLIL educators remains a priority for ensuring
sustainable and effective instructional implementation [5; 9].

Moreover, policymakers should consider investing in digital infrastructure and open-
access educational media to bridge technological gaps in CLIL instruction. Establishing
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international CLIL media resource networks could further enhance collaborative learning
opportunities across multilingual education systems [7].

This discussion highlights the transformative role of media in CLIL instruction,
demonstrating its ability to enhance language acquisition, improve intercultural awareness, and
increase learner engagement. However, pedagogical, technological, and assessment-related
challenges must be addressed to maximize its effectiveness. By investing in teacher training,
digital infrastructure, and innovative assessment models, educators can harness the full potential
of media-driven CLIL instruction, fostering a more inclusive, engaging, and globally connected
language-learning experience.

Conclusion

This study has provided an in-depth exploration of the integration of media in CLIL
instruction, demonstrating its significant role in enhancing language learning, cultural
competence, and student engagement. The findings confirm that audiovisual and digital media
significantly contribute to vocabulary retention, listening comprehension, pronunciation
accuracy, and pragmatic competence. Additionally, media-driven CLIL supports the
development of intercultural awareness, equipping students with the ability to navigate
multilingual and multicultural communication contexts effectively.

Kazakhstan has increasingly adopted CLIL methodologies as part of its trilingual
education policy, aiming to enhance proficiency in Kazakh, Russian, and English. The
integration of digital tools, media platforms, and interactive learning resources aligns with
national efforts to modernize language education. Many secondary schools and universities have
incorporated multimedia-supported CLIL strategies, using educational films, podcasts, and
virtual learning environments to enrich classroom experiences.

However, significant challenges remain in implementing media-enhanced CLIL across
Kazakhstan’s education system. The digital divide between urban and rural schools creates
disparities in access to high-quality multimedia learning materials, with many rural institutions
lacking sufficient infrastructure, stable internet access, and teacher training in digital pedagogy.
To bridge this gap, national investments in digital infrastructure and open-access learning
platforms are needed to ensure equal opportunities for all students.

Moreover, teacher preparedness remains a critical issue. While some educators have
successfully integrated media into CLIL instruction, many lack formal training in instructional
technology and digital language teaching methods. Expanding professional development
programs focused on media literacy, digital classroom management, and innovative CLIL
pedagogies is essential for sustaining long-term improvements in multilingual education.

Media-enhanced CLIL represents a powerful educational model for fostering language
proficiency, cultural awareness, and global communication skills. By using digital tools
strategically, educators can create engaging, immersive, and effective CLIL learning
environments, ultimately preparing students for the demands of a multilingual, interconnected
world. However, to ensure equitable and sustainable implementation, continued investment in
teacher training, technological infrastructure, and educational research is necessary. With these
efforts, Kazakhstan and other multilingual nations can fully realize the potential of media-driven
CLIL instruction, strengthening bilingual and multilingual education systems for future
generations.
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I'aypuesa I''M., Mani A.Il., 'aypuesa A.K.
CLIL )KOHE MEJIMA: MOJEHU KOHTEKCT APKBLJIBI TIJI YAUPEHYII
KETUIAIPY

Anaarna. byn makanama CLIL (Content and Language Integrated Learning) omicinmeri
UG PIBIK MEAUAHBIH POIIi 3ePTTENIN, OHBIH T MEHIepy, MOJCHHETAPAJbIK OLTIM ay *KoHe
CTYIEHTTEp/IiH OEeJCEHINIriH apTThIpyFa BIKIAJbl KapacThIpbUIaAbl. 11 FBUIBIMU JEpeKKe3Il
KYWem TypAe Tanjgay HeTi3iHAe MeIWaHBIH JEKCHKAIBIK KOPIBl OalbITyFa, THIHIAIBIMIIBI
JKaKCapTyFa JXOHE JYPBIC JBIOBICTAyFa THTI3ETIH oCepi aMKBIHAAIABL 3ePTTEY HOTHKEIEpi
ayIUOBHM3YaIIbl MaTepHajiap TUIMIK XOHE MOISHH KY3BIPETTUTIKTI JaMBITaTHIHBIH, Oipax
MYFaliMAEpIi Jaspiay, Meaua pecypcTapAblH KOJDKETIMAUII jkoHe Oaramay omicTepiHe
KaTBICTHI KUBIHABIKTAp Oap eKeHiH KepceTemi. by 3epTTey mudpIbIK OKBITYIBIH SIiCTEMETIK
HYCKayJlapbelH o3ipJiey, MyFaliMIepAi Aaspiay >XoHEe WHHOBAUMSUIBIK OifliM Oepy yirinepin
€HTi3y KaXeTTIriH Oaca xepcereni. JKyMbIC KONTUII OKBITYyIaFbl MEIMa TEXHOJIOTHSUIAPBIHBIH
MaHbpbIH ambin, CLIL omiciHne mudpiblK pecypcrapibl THIMAI THaijanaHyra OarbITTalFaH
YCBIHBICTAp YCHIHAJIBI.

Kint ce3mep: CLIL; mMeama wuHTEerpanmschl; MUQPIBIK OKBITY; KONTuml Oimim Oepy;
MOJICHUETAPAJIBbIK KY3BIPETTUTIK; TUIMIK JlaMy; CTYyISHTTEPAiH OEJICEHINIr; MeaaroruKaibiK
CTpaTerusiap.
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I'aypuesa I''M., Maan A.Il., 'aypuena A.K.
CLIL U MEJIUA: YIIYUIHEHHUE SA3bIKOBOI'O OBYUEHMUS YEPE3
KYJIbTYPHBIII KOHTEKCT

AnHoTanus. B naHHO# craTtbe wccieayeTcs HHTerpamnus uGpoBbIX Meara B 00ydeHue
CLIL (Content and Language Integrated Learning), akiieHTHpysl BHUMaHWE Ha UX BIMSHUH Ha
SI3BIKOBOE  Pa3BUTHE, KYJIbTypHOEe OOydeHHE W BOBJICUEHHOCTh CTYAEHTOB. Meromom
cucTeMaruueckoro o03opa 11 peneH3upyeMbIX HMCTOYHHKOB BBISBJIICHBI KJIIOUEBBIE ACHEKTHI
MEIUMHOTO BO3JEHCTBHSI Ha Pa3BUTHE JIEKCUKH, MPOU3HOUIEHUS M NMOHMMAHUSA YCTHOW pedH.
Pe3ynbpTarel MOATBEPKAAIOT, YTO ayAMOBH3YalbHBIE PECYPCHI CIIOCOOCTBYIOT (HOPMHUPOBAHUIO
MEXKYJIBTYPHOH KOMIIETEHTHOCTH, OJHAKO CYIIECTBYIOT MIPOOJIEMBI, CBA3aHHBIE C IOATOTOBKOM
MIPETIOAABATENeH, JOCTYIHOCTBIO MENNA W METOJaMH OLeHKH. MccnenoBaHue NMOAYEpKUBACT
HEOOXOIUMOCTh Pa3padOTKH METOAMYECKHX PEKOMEHIAMH, 00y4YeHUs MeAaroroB U CO3JaHus
WHHOBAIIMOHHBIX MUPPOBBIX 00pa3oBaTeNIbHBIX Mojielnieid. PaboTa BHOCUT BKJIaJ] B 00CYKICHUE
MEIMHHBIX TEXHOJOTMH B MOJWIMHIBaJbHOM OOY4YeHWH, Npedyaras CTpaTeruyd Ui
ONTUMAJILHOTO UCII0JIb30BaHus uppoBsix pecypcos B CLIL.

KaroueBnsie ciaoBa: CLIL; wmenmapecypcsl; mudpoBoe oOydeHHe, MHOTOS3BIYHOE
o0pa3oBaHMe; MEKKYJIbTYpHass KOMIIETEHTHOCTb; SI3bIKOBOE pa3BUTHE; BOBJICYEHHOCTh
CTYZCHTOB; IIEarOTMYECKUE CTPATETHH.
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