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FORMS AND METHODS OF DEVELOPING DISCURSIVE COMPETENCE IN
TEACHING A FOREIGN LANGUAGE

Annotation. The development of discursive competence is a vital aspect of teaching a
foreign language, as it enables learners to organize and express ideas coherently and
appropriately in diverse communicative contexts. Discursive competence involves the ability to
structure spoken or written language effectively, maintain coherence, and adapt to the social and
cultural expectations of communication. To foster this skill, educators employ various forms
and methods, such as Task-Based Language Teaching (TBLT), role-playing, project-based
learning, and genre-based approaches. These methods encourage learners to practice organizing
ideas, using discourse markers, and applying rhetorical strategies in authentic contexts.

By focusing on discursive competence, foreign language education not only improves
students' linguistic abilities but also prepares them for meaningful participation in academic,
professional, and social settings. This approach fosters communicative confidence and cultural
sensitivity, ensuring learners are well-equipped for real-world communication. The study
highlights the benefits and challenges of using these methods, emphasizing the importance of
balancing traditional and innovative approaches to maximize learning outcomes.

Key words: discursive competence; foreign language teaching; coherence; collaborative
tasks; Task-Based Language Teaching (TBLT); role-plays; project-based learning; genre-based
approaches; authentic materials; communicative contexts.

Introduction

The ability to engage in meaningful and effective communication is one of the main
objectives in foreign language education. Among the various aspects of language proficiency,
discursive competence plays a crucial role in enabling students to produce and interpret texts in
different contexts, from informal conversations to formal debates and professional discussions.
The development of discursive competence is not only about mastering vocabulary or
grammatical rules but also about integrating cultural, pragmatic, and contextual knowledge that
is necessary to navigate communication in a foreign language. This research aims to explore the
importance of discursive competence in foreign language learning, the various forms and
methods used to develop it, and the effectiveness of these approaches in enhancing students'
ability to engage in discourse.

Discursive competence refers to the ability to produce and interpret texts appropriately in
different communicative situations. This competence involves not only linguistic skills but also
the ability to adapt to different genres, understand the social and cultural context of the
communication, and apply pragmatic strategies effectively. The importance of developing
discursive competence in the context of foreign language learning lies in the need for learners to
communicate fluently and coherently across diverse situations. It is essential for learners to be
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able to initiate and sustain a conversation, present ideas clearly, and respond to others
appropriately. Developing this skill is particularly challenging because it requires an
understanding of both the structural and social aspects of language, as well as the ability to
adjust one’s speech to fit various communicative contexts.

The primary aim of this research is to explore how different teaching methods and
approaches impact the development of discursive competence among students. The research
will focus on examining various forms of teaching, such as Task-Based Language Teaching
(TBLT), role-playing, project-based learning, and genre-based approaches, and their
effectiveness in fostering students' ability to engage in extended discourse. Additionally, the
research will investigate the hypothesis that active teaching methods, which emphasize student
engagement and real-world communication, lead to significant improvements in discursive
competence. To achieve this, the research will analyze the existing literature on the topic,
review theoretical models of discursive competence, and assess the practical applications of
various teaching methods.

Research on discursive competence in teaching foreign languages in Kazakhstan draws
on a range of theoretical frameworks, local educational guidelines, and practical resources
developed by Kazakhstani educators and scholars. Key materials include works by local authors
such as Zhanpeisova, K. M, 1. N. Vereshchagina, and T. Kunanbayeva, who have made
significant contributions to the field of language teaching methodologies in Kazakhstan [1].

Practical activities, according to G.R. Yesenbayeva [2], engage students in various
ways-grammatically, lexically, phonologically, and through creative thinking. Discursive
competence promote group work, reduce language barriers, and encourage repeated use of
language structures, making learning more enjoyable and effective. These games can be
integrated at different stages of lessons to support skills development.

To understand the role of discursive competence in language learning, it is essential to
explore the theoretical frameworks that underpin this concept. Theories of communicative
competence, particularly those proposed by Canale and Swain (1980) and Bachman (1990),
provide a foundation for the development of discursive competence. According to Canale and
Swain, communicative competence consists of several components, including grammatical
competence, sociolinguistic competence, discourse competence, and strategic competence.
Discursive competence, which is the focus of this research, is a subcomponent of
communicative competence that involves the ability to organize and structure discourse in a
coherent and contextually appropriate manner.[3]

Canale and Swain’s model highlights that discursive competence involves both the ability
to create cohesive and coherent texts and the ability to navigate the social functions of language.
This theory emphasizes the importance of understanding the social context in which
communication occurs, as well as the roles that speakers and listeners take on during
interactions. Discourse competence, as defined by these scholars, includes knowledge of the
formal structures of language (such as cohesion, coherence, and turn-taking) as well as the
ability to adapt to different communicative contexts, genres, and registers.

Bachman (1990) further develops the concept of communicative competence by
proposing a model that includes both the organizational and pragmatic components of language.
Bachman’s model suggests that successful communication depends not only on the grammatical
accuracy of language but also on the ability to manage communication in a socially appropriate
way. This model introduces the idea that discursive competence is interconnected with other
aspects of language use, such as strategic competence, which enables speakers to repair
communication breakdowns and adjust their discourse according to the audience’s expectations
and the specific context of communication [4].

In the context of foreign language teaching, it is important to recognize that discursive
competence is not solely about mastering the structural aspects of language. It also requires the
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development of cultural, pragmatic, and sociolinguistic knowledge that allows students to
communicate effectively across various contexts. Students need to be able to identify the
appropriate style and tone for different communicative situations, whether they are participating
in casual conversations or presenting formal arguments. Moreover, they must understand how to
manage the flow of conversation, take turns, and recognize when to introduce new topics or
change the direction of the discourse.

Methodology Instruments

A questionnaire was designed to gather relevant data on students’ discursive competence
in the context of English language learning. The primary aim of the questionnaire was to assess
students’ ability to construct coherent and contextually appropriate discourse in both spoken and
written forms. The items were organized from simple to more complex, gradually encouraging
deeper reflection and language use. To maintain student engagement and stimulate critical
thinking, the questions addressed various aspects of discourse development, such as coherence,
cohesion, register, and appropriate use of discourse markers. Some tasks required students to
analyze texts or draw on external examples, fostering creative thinking and real-life application.
A five-point Likert scale was used, ranging from 5 (strongly agree/very competent) to 1
(strongly disagree/very limited competence). The results were interpreted using descriptive
verbal analysis to identify trends and patterns in student responses.

Research Questions

The study was guided by six main research questions:

1.  What forms and methods are most effective in developing discursive competence in
foreign language learners?

2. What are the benefits and challenges of using Task-Based Language Teaching
(TBLT), role-playing, project-based learning, and genre-based approaches to enhance discursive
competence?

3. How do students perceive the use of these methods in their language learning
experience?

4. How do cultural and contextual factors influence the development of discursive
competence?

5. What role do collaborative learning and peer interaction play in fostering discursive
skills?

6. How can teachers balance traditional and innovative methods to maximize learning
outcomes?

These questions were designed to provide a comprehensive understanding of the factors
that contribute to the development of discursive competence, as well as the practical challenges
and opportunities associated with different teaching methods.

Participants

To answer these questions, a variety of research tools were employed. First,
questionnaires were distributed to 5 foreign language teachers of “Saulet” school- lyceum to
gather information about the methods and tools they use to develop discursive competence. The
guestionnaire was divided into three sections: general information about their teaching
experience, specific methods and tools they use, and their perceptions of the benefits and
challenges of these methods. Similarly, a separate questionnaire was given to 20 students to
understand their experiences with different teaching methods, particularly those involving
TBLT, role-playing, project-based learning, and genre-based approaches [5]. The student
questionnaire focused on how often they used these methods in language learning, how they
helped them improve their communication skills, and whether they preferred traditional or
innovative methods [6].

In addition to the questionnaires, semi-structured interviews were conducted with 5 of the
5 teachers to gain deeper insights into their experiences. These interviews focused on the types
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of methods they used, their perceptions of the effectiveness of these methods, and the challenges
they faced in implementing them. The interviews were recorded, transcribed, and analyzed to
identify common themes and patterns [7].

The data collection process was divided into three phases. In the preparation phase, the
questionnaires were developed and piloted to ensure clarity and relevance. Teachers and
students were briefed on the purpose of the study, and their participation was voluntary [8]. In
the data collection phase, the questionnaires were distributed, and the interviews were
conducted. Finally, in the data analysis phase, the quantitative data from the questionnaires were
analyzed using descriptive statistics, while the qualitative data from the interviews were coded
and thematically analyzed [9].

Research Results

The study identified several benefits of using methods such as TBLT, role-playing,
project-based learning, and genre-based approaches to develop discursive competence. One of
the most significant advantages was the ability to facilitate student-centered learning. These
methods allowed students to take control of their learning, choosing materials and activities that
matched their interests and proficiency levels. This not only increased their motivation but also
made the learning process more relevant to their everyday lives. For example, one teacher noted
that using TBLT helped students improve their listening and speaking skills by exposing them
to real-life conversational scenarios [3]. Another teacher highlighted the benefits of role-
playing, which allowed students to participate in simulated conversations and receive immediate
feedback [4].

Another benefit was the flexibility that these methods provided, allowing students to
practice their skills outside of the classroom. Teachers also appreciated the efficiency of these
approaches, which made it easier to organize and track student progress. For instance, one
teacher mentioned that using project-based learning allowed them to create structured exercises
for discursive practice, enabling students to respond to prompts in written or oral form. This
encouraged students to organize their ideas logically and develop their ability to communicate
effectively [5].

Despite the advantages, the study also identified several challenges associated with using
these methods. One common problem was the time and effort required to implement these
approaches effectively. For example, some teachers reported that preparing materials for TBLT
or project-based learning was time-consuming and required significant planning [5].
Additionally, some teachers felt unprepared to effectively integrate these methods into their
teaching, citing a lack of training and support. This highlights the need for professional
development programs to help teachers become more comfortable with using these approaches
in the classroom [7].

Another challenge was the limited interaction that some methods provided compared to
face-to-face communication. Both teachers and students noted that while methods like role-
playing and project-based learning were useful, they could not fully replicate the nuances of in-
person communication, which is essential for developing discursive competence. For example,
one student mentioned that they found it easier to express themselves in face-to-face
discussions, where they could rely on nonverbal cues and immediate feedback from their peers.

The study involved 20 students, aged 13-17, who were actively engaged in foreign
language learning. Of these students, 85% reported using methods such as TBLT, role-playing,
and project-based learning frequently in their language learning, and 75% found them helpful
for improving their communication skills. Students particularly appreciated the flexibility that
these methods provided, allowing them to access materials and practice their skills at any time.
They also valued the immediate feedback they received through these activities, which helped
them improve their skills more quickly.
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However, 25% of students expressed a preference for traditional methods, noting that
face-to-face interactions allowed for more natural communication and immediate feedback. For
example, one student mentioned that they found it easier to engage in discussions when they
could see their classmates’ facial expressions and body language. This suggests that while these
methods can be valuable tools for developing discursive competence, they should be used in
conjunction with traditional methods to provide a well-rounded learning experience.

The student feedback provided further insights into the effectiveness of these methods.
Students generally had positive attitudes toward the use of methods such as TBLT, role-playing,
and project-based learning, with 90% finding them easy to use and 80% appreciating the ability
to practice their skills outside of class. They also felt more confident in their ability to
communicate in a foreign language after using these methods, with 70% reporting an
improvement in their communication skills.

However, some students also noted challenges, such as the complexity of some tasks and
the lack of personal interaction. For example, one student mentioned that they sometimes
struggled with the complexity of project-based learning tasks, which made it difficult to
participate fully. Another student noted that while they found role-playing useful, they missed
the spontaneity and immediacy of face-to-face communication .

Discussion

The findings suggest that methods such as TBLT, role-playing, project-based learning,
and genre-based approaches can play a significant role in developing discursive competence,
but their effectiveness depends on several factors, including teacher training, the complexity of
tasks, and the balance between innovative and traditional methods. One of the key benefits of
using these methods is their ability to facilitate student-centered learning, allowing students to
take control of their learning and engage with materials that match their interests and
proficiency levels. This not only increases their motivation but also makes the learning process
more relevant to their everyday lives.

Another benefit is the flexibility that these methods provide, allowing students to practice
their skills outside of the classroom. Teachers also appreciated the efficiency of these
approaches, which made it easier to organize and track student progress. However, the study
also highlighted several challenges that need to be addressed, such as the time and effort
required to implement these methods effectively, the lack of teacher training, and the limited
interaction that some methods provide compared to face-to-face communication.

The Study Identified Several Benefits

1. Student-Centered Learning: Methods such as TBLT, role-playing, and project-based
learning allowed students to take control of their learning, choosing materials and activities that
matched their interests and proficiency levels.

2. Improved Motivation: These methods made lessons more engaging, increasing
students' motivation to participate.

3. Efficient Course Management: Teachers found it easier to organize and track student
progress using these approaches.

However, There Were Notable Challenges

1. Time and Effort: Preparing materials for these methods was time-consuming and
required significant planning.

2. Teacher Training: Many teachers felt unprepared to integrate these methods into
their teaching, highlighting the need for professional development.

3. Limited Interaction: Some methods could not fully replicate the nuances of in-person
communication, which is essential for developing discursive competence.

Conclusion

This study highlights the potential of methods such as TBLT, role-playing, project-based

learning, and genre-based approaches to enhance discursive competence in foreign language
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learners. The findings suggest that a blended approach, combining traditional teaching methods
with these innovative approaches, may be the most effective way to develop this competence.
However, for this approach to be successful, it is essential to address the challenges identified in
the study, such as providing teachers with the training and support they need to effectively
integrate these methods into their teaching and ensuring that all students have equal access to
the resources they need to succeed.

By addressing these challenges and building on the strengths of these methods, educators
can create more effective and engaging learning environments that foster the development of
discursive competence in foreign language learners. This, in turn, will better prepare students to
communicate effectively in a globalized world. The insights gained from this study can serve as
a valuable resource for educators and researchers alike, providing practical guidance on how to
effectively develop discursive competence in foreign language education.
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Kucmertona I'.H., Myaaamesna A.
HET TIVITH OKBITY JA JUCKYPCTBIK KY3IPETTIJIIKTI JAMBITY AbIH
DOOPMAJIAPBI MEH 9ICTEPI

Annotarus. JIMCKYPCTBIK KY3BIPETTUTIKTI JaMBITy IIET TiIiH OKBITYABIH MaHBI3IbI
acrieKTici 0OJIBIT Ta0bLIABI, OUTKEHI 0J1 OKYIIbUIAPFa 9PTYPJi KOMMYHUKATHBTI KOHTEKCTTEPIE
uaesIapabl JTOHEeKTI J>KOHE OpBIHABI YHBIMIACTBIpYFa >XoHE Oinmipyre MYMKIiHIIK Oepeni.
JIMCcKypCcHUBTI KY3BIPETTUIIK coliiey Hemece jkazdamia TULAI THIMII KYpPBUIBIMIAY, KericiMii
CaKTay *oHE KapbIM-KATHIHACTBIH QJIEYMETTIK KOHE MOJCHH KYTylepiHe OeiliMeny KadineTin
KaMTHIBL. Bys1 narapiHbl nameiTy yiuiH TopOuemninep Tamceipmara Herizpenren Tinai OkpITy
(THTO), penmik o#bIHIap, *XOOAIBIK OKBITY >KOHE JKaHPIBIK TACIIAEp CHUAKTBI SpTYpIi
dopmanap MeH opictepai makpgamananel. bym  omictep  cTyneHTTepAi  MAesUIapIbl
yHBIMIACTBIpYFa, JUCKYPCTBHIK MapKepiepAi KOJIaHyFa >KOHE PUTOPUKAIBIK CTpaTerUsuIapbl
LIBIHAHBI KOHTEKCTE KOJIAaHyFa MAIIBIKTaHABIPAIbI.
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JuCcKypcTBIK  KY3BIPETTUTIKKE Oaca Haszap ayAapa OTBIPBIN, IIET TUNH OKBITY
OKYIIBUTAPABIH TUIMIK KaOUIeTTepiH KeTUIMIPIN KaHa KoHMaH, oJap/Ibl aKaJeMISUTBIK, KOCIITIK
JKOHE QJICYMETTIK JKarJaiiapra Ma3MyH/IbI KaThICyFa JaibIHAalIbl. Byl Tocinm OKymIbLIap IbiH
HAKThl KapbIM-KaThIHAC JKacay YINIH JKaKChl JKa0JbIKTAIybIH KaMTaMachl3 €T€ OTBIPHIII,
KOMMYHHKATHBTI CEHIMIIIIK TIeH MOJIEHH CEe3IMTAIIBIKTHI apTTHIpabl. 3epTTey OCHI 9icTepai
KOJIIaHY/IbIH apTHIKIIBLIBIKTAPEl MEH KUBIHIBIKTAPBIH KOPCETEl, OKYy HOTHXKENEpiH OapbIHIIA
apTTBIPy YIIIH JOCTYpPJi JKOHE WHHOBANMSMIBIK TOCUIIEPIl TEHECTIpYMiH MaHBI3IbUIBIFBIH
KepceTeni.

Kiar ce3mep: MUCKYpCTBHIK KY3BIPETTUTIK; IIET TiTiH OKBITY; KeNICIMIUTIK; OipiecKkeH
TarncelpMainap; TanceipMara HerizgenreH Tuini okeity (TBLT); penmik oifbramap; x00aibik
OKBITY; JKaHPJIBIK TOCUIIEp; MIBIHAKBI MaTepHaaap; KOMMYHHKATHBTI KOHTEKCTTED.

Kucmerona I'.H., MyanameBa A.
®OPMBbI U METO/JIbI PA3BBUTHSA JUCKYPCUBHOM KOMIIETEHIIUU ITPU
OBYYEHUU HHOCTPAHHOMY S3bIKY

AnHoTanus. Pa3BuTHE IUCKYpCHUBHOW KOMIIETEHIIMH SBJSIETCS >KA3HEHHO Ba)KHBIM
acleKTOM OOYyYeHHUsT HWHOCTPAaHHOMY SI3BIKY, TIIOCKOJBKY OHO IO3BOJISIET  y4YalIuMCS
OpPTaHM30BHIBATh W BBIPAXKATh HIEH CBS3HO W YMECTHO B Pa3IMYHBIX KOMMYHHKATHBHBIX
KOHTeKcTax. JIMCKypcHBHAasi KOMIIETEHTHOCTh TpeanojaraeT CHocoOHOCTh 3((EKTUBHO
CTPYKTYPHpPOBaTh YCTHYIO WJIH THCHMEHHYIO pE€4b, IOAJEPKUBATh COTJIACOBAHHOCTh U
aIanTHPOBAThCS K COLMAJBHBIM M KYJIBTYPHBIM OXHIAHUSAM oOmmeHus. YToObl pa3BUTH 3TOT
HaBBIK, IPETNOaBaTENN HCIIONB3YIOT Pa3IndHbie (POPMBI U METOJIBI, TAKHE KaK 00yUeHUE S3BIKY
Ha ocHoBe 3ananuii (TBLT), poneBble Urpbl, IPOEeKTHOE 00yUYEHHE U KAHPOBBIE MOIXOABL. DTH
METOABl TOOYXKIAIOT Y4YalluXcsi TPAaKTUKOBAThCS B OpraHW3allMd WACH, HCIOJB30BaHUU
TUCKYPCHBHBIX MapKepoOB W TNPUMEHEHHH PUTOPUYECKHX CTpaTeTHid B ayTEHTUYHBIX
KOHTEKCTax.

VYaensss ocoboe BHUMaHWE IUCKYPCHUBHOW KOMIIETEHIINH, OOy4YeHHE HHOCTPAHHBIM
S36IKaM HE TOJIBKO YJIy4YIlaeT S3bIKOBBIE CIIOCOOHOCTH Y4YalIMXCS, HO M TOTOBUT HX K
TTOJTHOIICHHOMY yYacTHIO B aKaJeMHUIECKOH, PO ECCHOHATLHON U COMATBHON KU3HH. Takoi
MOJXO/A CIIOCOOCTBYET KOMMYHUKATHBHOM YBEPEHHOCTH M KYyJIbTYPHOW BOCHPHUHUMYHBOCTH,
ofOecrieuynBasi yd4alluMCA XOpOIIYID TOATOTOBKY K OOIIEHWIO B peajdbHOM Mupe. B
WCCIICZIOBAHUN OCBEINAIOTCS IPEMMYIIeCTBA M TPOOJIEMBl HCHOJB30BAaHHUA 3TUX METOJIOB,
MOJYEPKUBACTCS ~ BOKHOCTh  COATaHCUPOBAHHOTO  HCHOJNB30BAaHHUS  TPAIUIMOHHBIX U
WHHOBAIMOHHBIX TIOJIXOJIOB JUTS JOCTH)KEHUSI MAKCUMAJIBHBIX PE3yJIbTaTOB 00yIeHHsI.

KnawueBble cjioBa: AUCKYypCHBHAsE KOMIICTEHTHOCTh;, O0OY4YEHHWE MHOCTPAHHOMY S3BIKY;
COTJIaCOBAHHOCTh; COBMECTHBIC 3aJaHms; oOydeHne sS3bIKy Ha ocHOBe 3amad (TBLT); pomeBbie
UTPBI, TPOEKTHOE  OOydeHHe; JKaHpPOBBIE  MOAXOJbI,  AYTEHTUYHBIE  MaTepHalbl,
KOMMYHHKATHBHBIE KOHTEKCTHI.

35



