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V.A. SUKHOMLINSKY’S PEDAGOGY ON TEACHER TRAINING

Annotation. This article analyzes V.A. Sukhomlinsky’s pedagogical views on teacher
training. Particular attention is given to the importance of a teacher’s personal and professional
growth, as well as their role in fostering a creative and humanistic approach to education. The
necessity of combining theoretical training with practical experience is emphasized, along with
the significance of a teacher’s moral and ethical qualities. The article presents a comparative
analysis of Sukhomlinsky’s pedagogical experience and modern teacher training methods,
highlighting similarities and differences. Special focus is placed on issues of student-centered
learning, pedagogical ethics, and mentorship. The relevance of Sukhomlinsky’s pedagogical
legacy in the context of contemporary educational challenges is substantiated. The influence of
pedagogical mastery on shaping students’ moral values is examined. The article explores aspects of
a teacher’s professional development through the lens of Sukhomlinsky’s ideas, including his views
on the importance of speech culture, empathy, and pedagogical tact. Key principles of his
pedagogical concept are discussed, along with their transformation in modern educational realities.
Additionally, pedagogical principles aimed at forming a harmonious student personality through
teacher interaction, fostering independence, and developing critical thinking are considered. The
article also examines mechanisms for integrating Sukhomlinsky’s ideas into modern educational
strategies to enhance the effectiveness of teaching and upbringing.

Keywords: education; pedagogy; teacher training; teacher; mastery; personality; legacy;
professionalism; creativity; student-centered learning; professional competence; pedagogical tact.

Introduction

Educator and thinker Vasyl Oleksandrovych Sukhomlynsky (1918-1970) was a
significant figure in the Soviet Union, whose educational ideas and methods remain relevant
today. His pedagogical legacy serves as a valuable resource for modern teachers striving to
adopt a humanistic and student-centered approach to education. Sukhomlynsky’s pedagogical
philosophy continues to play a crucial role in contemporary teacher training methodologies. His
works emphasize the formation of teachers who are not only knowledge transmitters but also
mentors and spiritual leaders capable of shaping students' personalities. It is essential not only to
impart information but also to cultivate children's critical thinking, social responsibility, and
aesthetic and moral perception of the world.

The aim of this article is to explore Sukhomlynsky’s pedagogical views on teacher
training, compare and analyze his ideas in the context of modern educational practices, and
assess their impact on the development of future teachers’ professional competencies.

Sukhomlynsky believed that a teacher is not merely a knowledge provider but also a
mentor and an inspirer who shapes the spiritual world of a student. In his works On Education
[1] and How to Raise a True Human Being [2], he highlighted the key qualities of an educator:

e Love for children and dedication to the profession,

« Profound knowledge of psychology and pedagogy,
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o Ability for self-development and self-reflection,

e Capacity to inspire students and lead them,

« High level of communication skills and pedagogical tact,

 Adaptability and flexibility in the educational process.

Sukhomlynsky’s insistence that teachers must combine theoretical training with practical
experience remains relevant today. He wrote: “A teacher must not only know the theory but also
be able to apply it in the conditions of a real school” [3].

A teacher, according to V.A. Sukhomlynsky, must know and feel that the fate of every
child is entrusted to their conscience, and that a student’s intellect, health, and happiness depend
on the teacher’s spiritual culture and intellectual wealth. He believed: “Only one who never
forgets that they were once a child themselves can become a true teacher” [4, p. 145].

Sukhomlynsky emphasized the importance of speech culture as a means of education: “A
teacher’s word is the finest touch to a student’s heart” [3]. He maintained that a teacher must be
able to speak effectively, as their ability to engage students and create an atmosphere of trust
depends on it. In his book I Give My Heart to Children, he wrote: “A true teacher does not
merely transmit knowledge—he awakens thought, shapes convictions, and influences through
words that must be vivid and inspiring” [5].

A good teacher, according to Sukhomlynsky, is someone deeply knowledgeable in the
scientific discipline underlying their subject, passionate about it, and aware of its latest research
and advancements. He wrote: “Time—again and again | repeat—is a great spiritual wealth of a
teacher” [6, p. 40].

Furthermore, Sukhomlynsky highlighted the connection between teachers’ speech culture
and their moral character. He stressed that teachers serve as role models and that their speech
should be clear, expressive, and meaningful. In his book One Hundred Pieces of Advice for
Teachers, he asserted: “A teacher who cannot speak clearly and passionately will never ignite
the hearts of their students” [3].

The ability of a teacher to communicate effectively significantly impacts the quality of
education, as confirmed by modern scientific studies. A teacher who can express their thoughts
clearly and emotionally fosters students’ motivation to learn and actively engage in the
educational process. The principles set forth by Sukhomlynsky remain relevant and have been
integrated into contemporary teacher training approaches.

An essential element of the pedagogical approach, according to Sukhomlynsky, is
pedagogical tact, which embodies deep respect for each child's individuality. He wrote:
“Pedagogical tact is sensitivity, delicacy, respect for a child’s personality, the ability to find the
right words and avoid harshness” [2]. Contemporary research indicates that teachers with high
emotional intelligence, developed empathy, and the ability to regulate their emotions create a
more positive classroom atmosphere and establish stronger, more trusting relationships with
students.

Pedagogical tact and speech culture play a crucial role in shaping a teacher, as they define
their interaction with students and establish the foundation for an educational environment that
not only imparts knowledge but also fosters moral values. These principles, outlined by
Sukhomlynsky, remain relevant today and are reflected in modern methodologies that
emphasize the development of teachers' communicative and emotional qualities.

In the context of globalization and the informatization of modern society, M.V.
Boguslavsky argued that the successful development of a teacher’s professional qualities within
Sukhomlynsky’s pedagogical system is achieved through the unity of the spiritual lives of both
teachers and students in fulfilling shared expectations and responsibilities [7, p. 103].

Although digital technologies did not exist during Sukhomlynsky’s time, his ideas on
differentiated instruction are applied in modern online platforms, personalized learning, and the
use of interactive technologies. Digitalization allows teachers to adapt educational materials to
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the individual needs of their students, fully aligning with the principles of Sukhomlynsky’s
humanistic pedagogy [8].

In his book | Give My Heart to Children, Sukhomlynsky emphasized the significance of
an individualized approach to education: “A true teacher strives to understand the unique
characteristics of each child and create optimal conditions for their development” [5]. Today,
this principle is realized through adaptive learning, artificial intelligence, and big data analytics
to personalize the educational process. Al-driven programs analyze students’ academic
performance and adjust materials based on their level of preparedness, reflecting
Sukhomlynsky’s vision for personalized education.

Furthermore, Sukhomlynsky’s ideas on engaging students in active cognitive activities
are reflected in the concept of project-based learning. In One Hundred Pieces of Advice for
Teachers, he wrote; “Learning must be active; it must engage the child in creativity, exploration,
and research” [3]. In modern schools, this is achieved through problem-based and project-based
learning methods, as well as gamified educational technologies, which enhance student
motivation and foster critical thinking skills.

The evolution of distance education also demonstrates the continuity of Sukhomlynsky’s
ideas. He emphasized that learning is inseparable from the emotional interaction between
teachers and students. In The Methodology of Educating a Collective, he wrote: “A teacher who
is deprived of contact with their students loses their primary mission—to shape their
personalities” [9]. In the digital age, teachers must master technologies such as video
communication, online discussions, and the creation of interactive educational content. The use
of virtual laboratories, simulators, and multimedia courses makes the learning process more
dynamic and effective while preserving the core principles of Sukhomlynsky’s pedagogy [8].

Moreover, modern digital technologies enable the implementation of student-centered
learning principles, which also form the foundation of Sukhomlynsky’s teaching system. He
wrote: “Every child is a world that must be discovered” [3]. Today, this principle is supported
by the development of virtual learning environments, interactive simulations, and platforms
adapted to the individual characteristics of students. In this context, his ideas about the necessity
of considering individual interests, abilities, and learning progress are reflected in contemporary
models of personalized and blended learning [10, p. 156].

Thus, Sukhomlynsky’s teaching principles continue to be reflected in modern educational
technologies. Their integration with digital tools, online platforms, and personalized learning
methods can contribute to creating a more flexible and effective teacher training system focused
on the individual development of students.

The pedagogical philosophy of V.A. Sukhomlynsky has had a lasting impact on the
evolution of educational concepts. Many of his ideas on teacher training, teaching methods, and
student interaction have been further developed in modern instructional approaches. It is
essential to assess which elements of his teaching system remain relevant and which have
undergone transformation in light of new educational challenges and technologies.

Materials and Methods

This study employs methods of analyzing the scientific works of V.A. Sukhomlynsky, the
comparative-historical method, and content analysis of contemporary pedagogical strategies.
The primary works examined include | Give My Heart to Children, One Hundred Pieces of
Advice for Teachers, How to Raise a True Human Being, and others.

Research Results

Sukhomlynsky viewed the teacher not merely as a transmitter of knowledge but as a
mentor capable of inspiring students. He emphasized the importance of speech culture,
empathy, and pedagogical tact. In One Hundred Pieces of Advice for Teachers, he stated: “A
true educator does not provide ready-made answers but guides the student toward meaningful

inquiry” [3].
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Mentorship in education plays a crucial role in fostering students' independence and
responsibility. Sukhomlynsky stressed that a teacher should not impose personal views but
rather help students find their own paths to knowledge. Modern educational practices, such as
project-based learning and tutorial support, confirm the significance of this approach, enabling
students to become active participants in the educational process.

Sukhomlynsky’s humanistic pedagogy highlights the importance of trust-based
relationships between teachers and students. He wrote: “Education is impossible without
friendship and a spiritual bond with the child” [2]. It is essential not only to impart knowledge
but also to cultivate moral values in children and support their personal development.

Contemporary research indicates that a high level of emotional intelligence in educators
contributes to the creation of a positive learning environment. Teachers with well-developed
empathy and communication skills instill confidence in students, enhance their motivation, and
encourage a strong desire for learning. These principles are reflected in modern mentorship
methods focused on students' personal growth and active engagement in the educational
process.

Sukhomlynsky argued that teacher education should combine profound theoretical
knowledge with practical experience. Modern teacher training programs incorporate
pedagogical practice, reflective analysis, and project-based learning, confirming the relevance
of his ideas.

An essential component of this approach is training future educators through real-life
educational situations. Immersion in the school environment enables students to develop skills
for working with diverse groups of learners, adapt to the demands of the educational process,
and cultivate pedagogical flexibility.

Contemporary teacher training institutions actively employ case studies, role-playing
exercises, and classroom scenario modeling, helping future teachers not only master theoretical
concepts but also apply them in practice. The inclusion of internships, participation in teaching
practicums, and collaboration with experienced mentors allows students to understand the
importance of professional self-development and reflection.

Furthermore, the advancement of digital technologies has significantly contributed to the
integration of theory and practice. Virtual classrooms, interactive platforms, and educational
simulations enable future educators to refine their teaching skills in controlled environments,
analyze their mistakes, and adapt their instructional methods. This approach aligns fully with
Sukhomlynsky’s concept of the necessity for meaningful pedagogical experience.

Table 1. Comparison of Theoretical and Practical Teacher Training

Approach Theoretical Training Practical Training

USSR (Sukhomlinsky’s | Lectures, seminars, | Teaching practice in schools

Model) textbooks

Modern Approach Online courses, research | Project-based learning,
simulations

One of the key principles of Sukhomlinsky's pedagogy is learner-centered education,
aimed at unlocking the individual potential of each student. He emphasized that a teacher should
see a child not only as a student but also as a unique personality with their own interests, needs,
and capabilities. In his book | Give My Heart to Children, he wrote: "Every child is an entire
world that must be understood and respected™ [5].
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Sukhomlinsky regarded an individualized approach as a means of fostering independence
and responsibility. He proposed using diverse methodologies that take into account differences
in the pace of material assimilation, cognitive interests, and students' level of preparation. This
aligns with contemporary concepts of adaptive learning, inclusive education, and differentiated
instruction.

An essential component of learner-centered education is the creation of an educational
environment that promotes the development of creative thinking and self-expression. Modern
methods, such as project-based and problem-based learning, as well as the use of digital
technologies, enable the implementation of this principle in the educational process.

Furthermore, the learner-centered approach is closely linked to the teacher’s emotional
intelligence. Sukhomlinsky emphasized that educators should be sensitive to students'
experiences, support them in difficult situations, and help them develop self-confidence. In
modern educational settings, this is realized through psychological support, mentoring, and
techniques for fostering a positive emotional climate in the classroom.

Thus, Sukhomlinsky's ideas on learner-centered education remain relevant and are
reflected in contemporary pedagogical technologies aimed at the individualization of learning
and the personal development of students.

In the modern educational landscape, digital technologies play a key role in improving
teacher training quality. While such tools did not exist in Sukhomlinsky's time, his ideas about
personalized learning, active student engagement in the educational process, and adapting
teaching methods to individual characteristics have found their reflection in modern digital
platforms.

The use of artificial intelligence technologies enables the analysis of student performance
and the adjustment of the educational process to their needs. Data-driven adaptive learning helps
teachers effectively modify teaching methodologies, aligning with Sukhomlinsky's principle of
a differentiated approach to each student.

An important area of focus is the integration of interactive educational resources, such as
virtual laboratories, online simulations, and game-based technologies. These tools facilitate the
development of practical skills among future educators by simulating real-life educational
scenarios and fostering critical thinking.

Digital technologies also open new opportunities for distance education. Online courses,
webinars, and educational platforms enable future teachers to learn regardless of their location,
enhancing their ability for self-education—one of Sukhomlinsky’s key ideas regarding the
continuous professional development of educators.

Innovative technologies not only expand the boundaries of traditional education but also
contribute to the development of pedagogical expertise, helping future teachers interact
effectively with students in a digital environment. Thus, Sukhomlinsky’s ideas on the variability
of teaching methods are reflected in modern educational realities, reaffirming the relevance of
his pedagogical legacy.

Table 2. Modern Technologies in Teacher Training
Technology Application

Online Courses Access to educational materials without
territorial limitations

Artificial Intelligence Analysis of students' individual progress

Virtual Classrooms Simulation of real pedagogical situations
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Conclusion

The study has confirmed that V.A. Sukhomlinsky’s ideas on teacher training remain
relevant. The competency-based approach, learner-centered education, mentoring, and practice-
oriented learning continue to evolve within modern pedagogical systems. Contemporary
education integrates the traditional values of humanistic pedagogy with innovative methods,
aligning with the core principles established by Sukhomlinsky.
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Kekeena 3.0.
MYFAJIIMII JASAPJIAY TYPAJIBI B. A. CYXOMJIHHCKPIFII[IH
NEJAT'OI'MKACBI
Anpatma. Makanana B. A. CyXOMIMHCKHHIIH MyFaliMal Jaspiayra KaThICTHI
MEJaroruKaiblK  Ke3KapacTaphl TajaHanbl. MyFalliMHIH JKEKe JKOHE KociOm ecyiHiH
MaHBI3IBUTBIFBIHA, COHIAN-aK OHBIH TopOMere MIBIFaApMAIIbLIBIK JKOHE TYMAHHUCTIK KO3KapacThl
NAMBITYJIaFbl POJIIHE epeKIle Ha3zap aynapbuiaibl. TeOpUsIIBbIK JTaWbIHIBIKTBI MPAKTUKAIBIK
TOXKIpUOEMEH YHecTipy KaKeTTUIr, COHAai-aKk MYFalTiMHIH MOPAIBIBIK JKOHE JTHUKAIBIK
KaCHUETTEPIHIH MaHBI3IbUILIFGI atan eTineni. byin Makanaga CyXOMIMHCKHUAIH MEAaroruKaibiK
TOXKIPUOECIH OKBITYIIBUTAPALI NAspiIayAblH 3aMaHayH oOICTEePiIMEH CaNBICTBIPMAIBl Talaay
JKYPri3ije/i, YKCaCTBIKTap MEH albIpMAIIBUIBIKTAP aHBIKTANAAbl. TyiFara OarbITTaFaH OKBITY,

58



>

NAMg,.
. a

ARV
a‘]—%&\ BKY Xa6apuubicbl
VERSYY BectHuk 3KY 2(98) — 2025

MEeNaroTUKaNbIK JTHKa JKOHE TONIMIEpJiK MocelelepiHe epeKlle Hazap ayJapblUlajibl.
CyXOMIIMHCKMHIIH TIEMaroTMKANBIK MYpPACHIHBIH Kazipri OumiM Oepy  CBIH-KaTepJepi
JKaFJalbiHaa ©3eKTUTri Herizmenedi. llemarorumkanblk meOEpIiKTIH OKYIIbLIAPJIA TYPAKThI
aIaMTepIIiliKk  KYHJIBUIBIKTapAbl  KalbINTacThIpyFa ocepi  TamgaHaabl. CyXOMIMHCKHR
WCSIIAPBIHBIH, OOBEKTHBI apKbUIBI MYFAIIMHIH KOCIOM KaNBINTACYBIHBIH AacCHEeKTiIepi, OHBIH
IIIH/E COUNCY MOICHUETI, SMIIATHSI JKOHE TEeIarOrUKANIbIK SACTTUTIKTIH MaHbI3ABUIBIFBI TYPaJIbl
Ke3KapacTapbl KapacThIpbUIafbl. Makaiaza OHBIH I€JAarOTHKaNbIK TYXKbIPHIMIAMAChIHBIH
HETI3Ti epexeniepi koHe OJapAbIH Ka3ipri OiniM Oepy MIBIHABIKTAPBIHAAFEl ©3Tepyi TajllaHabl.
CoHBIMEH KaTap, MyFaJiMMEH e3apa 9peKeTTecy, Toyenci3miK IeH CHIHH OMIay[asl AaMBITY
ApKBUIBI OKYIIBIHBIH YHJIeciMIl TYJIFACHIH KaJbIITACTBIpYFa OaFbITTalFaH MeJaroruKaibiK
HNPUHIMITEP KapacTelpbliafbl. CyXOMIMHCKHI HIESIapblH OKBITY MeEH TopOueneyniq
TUIMIUTICH apTThIpyFa OarbITTaIFaH 3aMaHayd OiniM Oepy cTparerusiiapblHa WHTErpalusay
TETIKTEp1 Je TalmaHa k.

Kiar ce3nep: Oinim; neparoruka; MyrFalmiMal gaspiay; MyFaiiMm; meOepiik; TYFa; Mypa;
KOCIOMJIIK;  IIBIFAPMalIbUIBIK, TYJIFaFa OaFbITTAIFAH  OKBITY; KOCIOM  KY3BIPETTUIIK;
HEIarOrUKaIbIK JNEITUIIK.

Kekeesa 3.0.
HNEJATI'OTHUKA B.A. CYXOMJIMHCKOI'O O IIOAI'OTOBKE YUUTEJIA

AnHotamusa. CraTes aHaMM3MpyeT memarormdeckne B3TsiAbl B.A. CyXOMIMHCKOTO
OTHOCHUTEJIBHO MOATOTOBKH yuuTens. Ocoboe BHUMaHME YAENAeTCs BaXHOCTH JIMUHOCTHOTO U
Npo(eCCHOHANLHOTO pOCTa TMEAarora, a TakKe €ro pold B Pa3BUTHH TBOPYECKOTO U
IYMaHHCTHYECKOI0 NoAxoJa K BocnuTaHuio. lloguepkuBaercss HEOOXOAMMOCTH COYETaHUS
TEOPETUYECKOW MOATOTOBKU C MPAKTHUYECKHM OIBITOM, a TaKKe 3HaueHHe MOPAJbHBIX U
TUYECKHX KadecTB YyduTens. B 1maHHOM cTaThe IPOBOAMTCS CpPABHUTENBHBIA aHAIU3
nenarornyeckoro  ompita CyXOMJIMHCKOTO C  COBPEMEHHBIMH METOAaMH  MOJITOTOBKU
npernojjaBareiei, BhISBISIOTCS CXOJCTBa U padmuns. Ocoboe BHUMaHHUE YACISIETCS BOMPOCaM
JMYHOCTHO-OPUEHTUPOBAHHOTO OOYYeHHsI, TEAarorudyecKod JTHKM W HAacCTaBHUYECTBA.
OOO0CHOBBIBaeTCSl aKTYaIbHOCTh TNegarorudeckoro Hacienusi CyXOMIIMHCKOTO B YCIIOBHSAX
COBPEMEHHBIX O0pa30BaTENbHBIX BbI30BOB. AHAIM3UPYETCSl BIMSHUE MEAArOrMYECKOro
MacTepcTBa Ha (OPMHUPOBAHHE YCTOWYMBBIX HPABCTBEHHBIX [EHHOCTEH Y y4YalIMXCHL.
PaccmatpuBaroTcs acnekTbl Npo()ecCHOHAIBHOTO CTAHOBJICHHUS YUWTENs depe3 MpU3My uael
CyXOMJIMHCKOTO, BKJIOYas €ro B3IJLAbl Ha BaKHOCTb KYJNBTYPBl pE€Yd, OMIATHH U
[earOrM4YecKoro TakTa. B crarbe pa3OuparoTCst KIroueBbIE MOJIOKEHHS €ro IeJaroruuecKon
KOHIIEMIIIMKA M WX TpaHc(opmaius B COBPEMEHHBIX 00pa3zoBaTenbHBIX peanusx. Kpome Ttoro,
paccMaTpuBalOTCS  [I€AArOrMYecKHe  NPHUHLMIbBI,  HampaBleHHblE Ha  (OpPMHPOBaHHE
FapMOHUYHON JIMYHOCTH YYaIIEerocsi 4Yepe3 B3aUMOACHCTBHE C YUMTENIEM, pPa3BUTUE
CaMOCTOSITEILHOCTH WM KPHUTHYECKOT'O MBIIUICHUS. AHATM3UPYIOTCS TakXKe MeXaHH3MBbI
uHTerpannn  uaed  CyXOMJIMHCKOTO B COBPEMEHHBIE 00pa3oBaTelbHBIE CTpPAaTErHy,
HarpaBJICHHbIC Ha MOBbIIEHHE 3P PEKTUBHOCTH 00yUEHHS U BOCTIUTAHHUS.

KaoueBble cjoBa: o0pazoBaHue; NeNaroruka; MNOATOTOBKA YUYUTENsl; YYHUTEINb;
MacTepCTBO;  JIMYHOCTh;  Hacieaue;  Npo(ecCHOHaNM3M;,  TBOPYECTBO;  JIMYHOCTHO-
OpPHECHTHPOBAaHHOE 00yUeHHE; NpoQecCHOHaIbHAS KOMIIETEHTHOCTD; IEAarOrMYeCKUi TaKT.
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